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To the Student ... from the Author

XXiV

and I hope you enjoy it, too. Sociology is fascinating because it is about
human behavior, and many of us find that it holds the key to understanding
social life.

If you like to watch people and try to figure out why they do what they do, you will
like sociology. Sociology pries open the doors of society so you can see what goes on
behind them. Essentials of Sociology: A Down-to-Earth Approach stresses how profoundly
our society and the groups to which we belong influence us. Social class, for example, sets
us on a particular path in life. For some, the path leads to more education, more inter-
esting jobs, higher income, and better health, but for others it leads to dropping out of
school, dead-end jobs, poverty, and even a higher risk of illness and disease. These paths
are so significant that they affect our chances of making it to our first birthday, as well as
of getting in trouble with the police. They even influence our satisfaction in marriage, the
number of children we will have—and whether or not we will read this book in the first
place.

When I took my first course in sociology, I was “hooked.” Seeing how marvelously
my life had been affected by these larger social influences opened my eyes to a new
world, one that has been fascinating to explore. I hope that you will have this experi-
ence, too.

From how people become homeless to how they become presidents, from why people
commit suicide to why women are discriminated against in every society around the
world—all are part of sociology. This breadth, in fact, is what makes sociology so intrigu-
ing. We can place the sociological lens on broad features of society, such as social class,
gender, and race—ethnicity, and then immediately turn our focus on the smaller, more
intimate level. If we look at two people interacting—whether quarreling or kissing—we
see how these broad features of society are being played out in their lives.

We aren’t born with instincts. Nor do we come into this world with preconceived
notions of what life should be like. At birth, we have no concepts of race—ethnicity,
gender, age, or social class. We have no idea, for example, that people “ought” to act
in certain ways because they are male or female. Yet we all learn such things as we grow
up in our society. Uncovering the “hows” and the “whys” of this process is also part of
what makes sociology so fascinating.

One of sociology’s many pleasures is that as we study life in groups (which can be
taken as a definition of sociology), whether those groups are in some far-off part of the
world or in some nearby corner of our own society, we gain new insights into who we
are and how we got that way. As we see how their customs affect them, the effects of
our own society on us become more visible.

This book, then, can be part of an intellectual adventure, for it can lead you to a new
way of looking at your social world—and, in the process, help you to better understand
both society and yourself.

I wish you the very best in college—and in your career afterward. It is my sincere desire
that Essentials of Sociology: A Down-to-Earth Approach will contribute to that success.

s

James M. Henslin
Department of Sociology
Southern Illinois University, Edwardsville

%ELCOME TO SOCIOLOGY! I’ve loved sociology since I was in my teens,

P.S. I enjoy communicating with students, so feel free to comment on your experiences with
this text. You can reach me by e-mail: henslin@aol.com



To the Instructor ... from the Author

emember when you first got “hooked” on sociology, how the windows of

perception opened as you began to see life-in-society through the sociologi-

cal perspective? For most of us, this was an eye-opening experience. This text
is designed to open those windows onto social life, so students can see clearly the
vital effects of group membership on their lives. Although few students will get into
what Peter Berger calls “the passion of sociology,” we at least can provide them the
opportunity.

To study sociology is to embark on a fascinating process of discovery. We can com-
pare sociology to a huge jigsaw puzzle. Only gradually do we see how the intricate
pieces fit together. As we begin to see these interconnections, our perspective changes
as we shift our eyes from the many small, disjointed pieces to the whole that is being
formed. Of all the endeavors we could have entered, we chose sociology because of
the ways in which it joins the “pieces” of society together and the challenges it poses
to “ordinary” thinking. To share with students this process of awareness and discovery
called the sociological perspective is our privilege.

As instructors of sociology, we have set ambitious goals for ourselves: to teach
both social structure and social interaction and to introduce students to the sociologi-
cal literature—both the classic theorists and contemporary research. As we accomplish
this, we would also like to enliven the classroom, encourage critical thinking, and
stimulate our students’ sociological imagination. Although formidable, these goals are
attainable, and this book is designed to help you reach them. Based on many years
of frontline (classroom) experience, its subtitle, A Down-to-Earth Approach, was not
proposed lightly. My goal is to share the fascination of sociology with students and
thereby make your teaching more rewarding.

Over the years, I have found the introductory course especially enjoyable. It is singularly
satistying to see students’ faces light up as they begin to see how separate pieces of their
world fit together. It is a pleasure to watch them gain insight into how their social experi-
ences give shape to even their innermost desires. This is precisely what this text is designed
to do—to stimulate your students’ sociological imagination so they can better perceive how
the “pieces” of society fit together—and what this means for their own lives.

Filled with examples from around the world as well as from our own society, this
text helps to make today’s multicultural, global society come alive for students. From
learning how the international elite carve up global markets to studying the intimacy
of friendship and marriage, students can see how sociology is the key to explaining
contemporary life—and their own place in it.

In short, this text is designed to make your teaching easier. There simply is no jus-
tification for students to have to wade through cumbersome approaches to sociology.
I am firmly convinced that the introduction to sociology should be enjoyable and that
the introductory textbook can be an essential tool in sharing the discovery of sociol-
ogy with students.

The Organization of This Text

This text is laid out in five parts. Part I focuses on the sociological perspective, which is
introduced in the first chapter. We then look at how culture influences us (Chapter 2),
examine socialization (Chapter 3), and compare macrosociology and microsociology
(Chapter 4).

Part II, which focuses on social groups and social control, adds to the students’
understanding of how far-reaching society’s influence is—how group membership
penetrates even our thinking, attitudes, and orientations to life. We first examine
the different types of groups that have such profound influences on us and then look
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at the fascinating area of group dynamics (Chapter 5). After this, we focus on how
groups “keep us in line” and sanction those who violate their norms (Chapter 6).

In Part III, we turn our focus on social inequality, examining how it pervades
society and its impact on our own lives. Because social stratification is so significant,
I have written two chapters on this topic. The first (Chapter 7), with its global focus,
presents an overview of the principles of stratification. The second (Chapter 8), with
its emphasis on social class, focuses on stratification in U.S. society. After establishing
this broader context of social stratification, we examine inequalities of race and eth-
nicity (Chapter 9) and then those of gender and age (Chapter 10).

Part IV helps students become more aware of how social institutions encompass
their lives. We first look at politics and the economy, our overarching social insti-
tutions (Chapter 11). After examining the family (Chapter 12), we then turn our
focus on education and religion (Chapter 13). One of the emphases in this part of
the book is how our social institutions are changing and how their changes, in turn,
influence our orientations and decisions.

With its focus on broad social change, Part V provides an appropriate conclu-
sion for the book. Here we examine why our world is changing so rapidly, as well
as catch a glimpse of what is yet to come. We first analyze trends in population and
urbanization, those sweeping forces that affect our lives so significantly but that ordi-
narily remain below our level of awareness (Chapter 14). We conclude the book with
an analysis of technology, social movements, and the environment (Chapter 15),
which takes us to the cutting edge of the vital changes that engulf us all.

Themes and Features

Six central themes run throughout this text: down-to-earth sociology, globalization, cul-
tural diversity, critical thinking, the new technology, and the influence of the mass media
on our lives. For each of these themes, except globalization, which is incorporated in
several of the others, I have written a series of boxes. These boxed features are one of my
favorite components of the book. They are especially useful for introducing the contro-
versial topics that make sociology such a lively activity.

Let’s look at these six themes.

DOWN-TO-EARTH SOCIOLOGY

As many years of teaching have shown me, all too often textbooks are written to appeal to
the adopters of texts rather than to the students who must learn from them. Therefore, a
central concern in writing this book has been to present sociology in a way that not only
facilitates understanding but also shares its excitement. During the course of writing other
texts, I often have been told that my explanations and writing style are “down-to-earth,”
or accessible and inviting to students—so much so that I chose this phrase as the book’s
subtitle. The term is also featured in my introductory reader, Down-to-Earth Sociology:
Introductory Readings, now in its 15th edition (New York: The Free Press, 2012).

This first theme is highlighted by a series of boxed features that explore sociological
processes that underlie everyday life. The topics that we review in these Down-to-Earth
Sociology boxes are highly diverse. Here are some of them.

e How a sociologist became a gang e Boot camp as a total institution
leader (for a day) (Chapter 1) (Chapter 3)

e The experiences of W. E. B. Du e How football can help us
Bois, an early sociologist, in study- understand social structure
ing U.S. race relations (Chapter 1) (Chapter 4)

e 2-D, a new subculture and a differ- e How beauty influences our interac-
ent kind of love (Chapter 2) tion (Chapter 4)

e The relationship of heredity and the e The McDonaldization of society

environment (Chapter 3) (Chapter 5)



 Serial killers (Chapter 6)

e Urban gangs (Chapter 6)

e What life is like after hitting it big in
the lottery (Chapter 8)

* How the super-rich live (Chapter 8)

e Stealth racism in the rental market
(Chapter 9)

* How a man became a live exhibit in
a New York zoo (Chapter 9)

e Feisty to the end: the elderly maintain-
ing their gender roles (Chapter 10)

e Greedy surgeons and their women

TO THE INSTRUCTOR FROM THE AUTHOR

Child soldiers (Chapter 11)
Our chances of getting divorced
(Chapter 12)

The meanings of cohabitation
(Chapter 12)

How tsunamis can help us to
understand world population
growth (Chapter 14)

The gentrification of Harlem
(Chapter 14)

Deception and persuasion in
propaganda (Chapter 15)

victims (Chapter 10)

e Testing stereotypes by looking at
the background of suicide terrorists
(Chapter 11)

This first theme is actually a hallmark of the text, as my goal is to make sociology
“down to earth.” To help students grasp the fascination of sociology, I continuously
stress sociology’s relevance to their lives. To reinforce this theme, I avoid unneces-
sary jargon and use concise explanations and clear and simple (but not reductive)
language. I also use student-relevant examples to illustrate key concepts, and I base
several of the chapters’ opening vignettes on my own experiences in exploring social
life. That this goal of sharing sociology’s fascination is being reached is evident from
the many comments I receive from instructors and students alike that the text helps
make sociology “come alive.”

GLOBALIZATION

In the second theme, globalization, we explore the impact of global issues on our
lives and on the lives of people around the world. All of us are feeling the effects of
an increasingly powerful and encompassing global economy, one that intertwines

the fates of nations. The globalization of capitalism influences the kinds of skills and
knowledge we need, the types of work available to us—and whether work is available
at all. Globalization also underlies the costs of the goods and services we consume
and whether our country is at war or peace—or, as we seem to be, in some uncharted
middle ground between the two. In addition to the strong emphasis on global issues
that runs throughout this text, I have written a separate chapter on global stratification
(Chapter 7). I also feature global issues in the chapters on social institutions and the
final chapters on social change: population, urbanization, social movements, and the
environment.

What occurs in Russia, Germany, and China, as well as in much smaller nations
such as Afghanistan and Iraq, has far-reaching consequences on our own lives.
Consequently, in addition to the global focus that runs throughout the text, the next
theme, cultural diversity, also has a strong global emphasis.

CULTURAL DIVERSITY AROUND THE WORLD
AND IN THE UNITED STATES

The third theme, cultural diversity, has two primary emphases. The first is cultural
diversity around the world. Gaining an understanding of how social life is “done” in
other parts of the world often challenges our taken-for-granted assumptions about
social life. At times, when we learn about other cultures, we gain an appreciation for
the life of other peoples. At other times, we may be shocked or even disgusted at
some aspect of another group’s way of life (such as female circumcision) and come
away with a renewed appreciation of our own customs.
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To highlight this first subtheme, I have written a series of boxes called Cultural
Diversity around the World. Among the topics with this subtheme are

food customs that shock people
from difterent cultures (Chapter 2)
where and why people dance with
the dead (Chapter 2)

how women become men in Albania
(Chapter 3)

human sexuality in Mexico and
Kenya (Chapter 06)

female circumcision (Chapter 10)

where young children are workers
(Chapter 11)

the new capitalism in China
(Chapter 11)

female infanticide in India and
China (Chapter 14)

urbanization in the Least Industrial-
ized Nations (Chapter 14)

the destruction of the rain forests
and indigenous peoples of Brazil
(Chapter 15)

In the second subtheme, Cultural Diversity in the United States, we examine
groups that make up the fascinating array of people who form the U.S. population.
The boxes I have written with this subtheme review such topics as

how studying job discrimination
turned into public sociology
(Chapter 1)

the controversy over the use of
Spanish or English (Chapter 2)
the terms that people choose to
refer to their own race—ethnicity
(Chapter 2)

how education can be a conflict for
immigrants (Chapter 3)

how the Amish resist social change
(Chapter 4)

how our own social networks
perpetuate inequality (Chapter 5)

the upward social mobility of
African Americans (Chapter 8)
how Tiger Woods represents a
significant change in racial-ethnic
identity (Chapter 9)

the author’s travels with a Mexican
who transports undocumented
workers to the U.S. border
(Chapter 9)

how human heads and animal
blood challenge religious tolerance
(Chapter 13)

Seeing that there are so many ways of “doing” social life can remove some of our
cultural smugness, making us more aware of how arbitrary our own customs are—and
how our taken-for-granted ways of thinking are rooted in culture. The stimulating con-
texts of these contrasts can help students develop their sociological imagination. They
encourage students to see connections among key sociological concepts such as culture,
socialization, norms, race—ethnicity, gender, and social class. As your students’ sociolog-
ical imagination grows, they can attain a new perspective on their experiences in their
own corners of life—and a better understanding of the social structure of U.S. society.

CRITICAL THINKING

In our fourth theme, critical thinking, we focus on controversial social issues,
inviting students to examine various sides of those issues. In these sections, titled
Thinking Critically, I present objective, fair portrayals of positions and do not take
a side—although occasionally I do play the “devil’s advocate” in the questions that
close each of the topics. Like the boxed features, these sections can enliven your
classroom with a vibrant exchange of ideas. Among the issues addressed are

managing diversity in the workplace
(Chapter 5)

our tendency to conform to evil
authority, as uncovered by the
Milgram experiments (Chapter 5)

sexting (Chapter 6)

unintended consequences of the
three-strike laws (Chapter 6)
bounties paid to kill homeless
children in Brazil (Chapter 7)



TO THE INSTRUCTOR FROM THE AUTHOR

° maquiladoras on the Mexican-U.S. e cyber war (Chapter 15)
border (Chapter 7) e ccosabotage (Chapter 15)
e social class inequality in the treatment of
mental and physical illness (Chapter 8)

These Thinking Critically sections are based on controversial social issues that
cither affect the student’s own life or focus on topics that have intrinsic interest for
students. Because of their controversial nature, these sections stimulate both critical
thinking and lively class discussions. These sections also provide provocative topics
for in-class debates and small discussion groups, effective ways to enliven a class and
present sociological ideas. In the Instructor’s Manual, I describe the nuts and bolts
of using small groups in the classroom.

SOCIOLOGY AND THE NEW TECHNOLOGY

The fifth theme, sociology and the new technology, explores an aspect of social life that
has come to be central in our lives. We welcome our many new technological tools, for
they help us to be more efficient at performing our daily tasks, from making a living

to communicating with others—whether those people are nearby or on the other side
of the globe. The significance of our new technology, however, extends far beyond the
tools and the ease and efficiency they bring to our lives. The new technology is better
envisioned as a social revolution that will leave few aspects of our lives untouched. Its
effects are so profound that it even changes the ways we view life.

This theme is introduced in Chapter 2, where technology is defined and presented
as an essential aspect of culture. The impact of technology is then discussed throughout
the text. Examples include how technology is related to cultural change (Chapter 2),
fantasy life (Chapter 4), the control of workers (Chapter 5), and the maintenance
of global stratification (Chapter 7). We also examine how technology led to social
inequality in early human history and how it now may lead to world peace—and to Big
Brother’s net thrown over us all (Chapter 11). The final chapter, (Chapter 15) “Social
Change and the Environment,” concludes the book with a focus on this theme.

To highlight this theme, I have written a series of boxes titled Sociology and the
New Technology. In these boxes, we explore how technology affects our lives as it
changes society. We examine, for example, how technology

e is blurring the line between fantasy e Dby allowing “designer babies,”
and reality (Chapter 4) might change society (Chapter 12)

e is changing the way people find e is likely to lead to real “star wars”
mates (Chapter 12) (Chapter 15)

THE MASS MEDIA AND SOCIAL LIFE

In the sixth theme, we stress how the mass medin influence our behavior and perme-
ate our thinking. We consider how they penetrate our consciousness to such a degree
that they even influence how we perceive our own bodies. As your students consider
this theme, they may begin to grasp how the mass media shape their attitudes. If
s0, they will come to view the mass media in a different light, which should further
stimulate their sociological imagination.

To make this theme more prominent for students, I have written a series of boxed
features called Mass Media in Social Life. In these boxes, we consider

e the influence of computer games on e the reemergence of slavery in today’s
images of gender (Chapter 3) world (Chapter 7)

e the worship of thinness—and how * how the mass media underlie
this affects our own body images changing gender relations in Iran

(Chapter 4) (Chapter 10)
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e how the mass media shape our per- e the Internet marketing of religion
ceptions of the elderly (Chapter 10) (Chapter 13)

e the myth of increasing school shoot-
ings (Chapter 13)

NEW TOPICS

It is always a goal—and a challenge—to keep Essentials of Sociology current with
cutting—edge sociological research and to incorporate into the analyses national
and global changes that affect our lives. For a chapter-by-chapter listing of some
of this edition’s numerous new topics, see “What’s New In This Edition” on
the next page.

As is discussed in the next section, some of the most interesting—and even
fascinating—topics are presented in a visual form.

New and Expanded Features
VISUAL PRESENTATIONS OF SOCIOLOGY

Showing Changes Over Time In presenting social data, many of the figures and
tables show how these data change over time. This feature allows students to see trends
in social life and to make predictions of how these trends, if they continue, might affect
their own lives. Examples include Figure 1.5, U.S. Marriage, U.S. Divorce (Chapter 1)
Figure 8.3, The More Things Change, the Move They Stay the Same: Dividing the Nation’s
Income (Chapter 8); Figure 10.2, Changes in College Envollment, by Sex (Chapter 10);
Figure 10.17, Trends in Poverty (Chapter 10); Figure 12.4, The Number of Children
Americans Think Arve Ideal (Chapter 12), and Figure 12.11, Cobabitation in the United
States (Chapter 12).

This hallmark feature of the text is reinforced by a visual presentation that appears
at the end of most chapters: By the Numbers. By the Numbers pulls key data and
statistics from the text, tables, and figures in the chapter, and presents the data in
paired comparisons. These comparisons represent some of the key changes occurring
in our society and around the world.

Through the Author’s Lens Using this format, students are able to look over my
shoulder as I experience other cultures or explore aspects of this one. These eight photo
essays (including two new ones) should expand your students’ sociological imagination
and open their minds to other ways of doing social life, as well as stimulate thought-
provoking class discussion.

Vienna: Social Structure and Social Interaction, which appears in Chapter 4,
is new to this edition. The photos I took in this city illustrate how social structure
surrounds us, setting the scene for our interactions, limiting and directing them.

When a Tornado Strikes: Social Organization Following a Natural Disaster
When a tornado hit a small town just hours from where I lived, I photographed the
aftermath of the disaster. The police let me in to view the neighborhood where the
tornado had struck, destroying homes and killing several people. I was impressed by
how quickly people were putting their lives back together, the topic of this photo
essay (Chapter 4).

Helping a Stranger Occasionally, maybe rarely, when doing sociological research,
everything falls into place. This photo essay could carry the subtitle Serendipity in
Research. The propitious (for me) accident in Vienna, which I was able to photograph,
casts doubt on classic laboratory research regarding the willingness of people to help
a stranger based on the number of people present (Chapter 5).

The Dump People: Working and Living and Playing in the City Dump of
Phnom Penh, Cambodia Among the culture shocks I experienced in Cambodia was
not to discover that people scavenge at Phnom Penh’s huge city dump—this I knew



WHAT'S NEW IN THIS EDITION?
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about—but that they also live there. With the aid of an interpreter, I was able to
interview these people, as well as photograph them as they went about their everyday
lives. An entire community lives in the city dump, complete with restaurants amidst
the smoke and piles of garbage. This photo essay reveals not just these people’s
activities but also their social organization (Chapter 7).

Work and Gender: Women at Work in India As I traveled in India, I took
photos of women at work in public places. The more I traveled in this country and
the more photos I took, the more insight I gained into gender relations. Despite
the general submissiveness of women to men in India, women’s worlds are far from
limited to family and home. Not only are women found at work throughout the
society, but what is even more remarkable is how vastly different “women’s work”
is in India than it is in the United States. This, too, is an intellectually provocative
photo essay (Chapter 10).

Small Town USA: Struggling to Survive To take the photos for this essay,

I went off the beaten path. On a road trip from California to Florida, instead of
following the interstates, I followed those “little black lines” on the map. They took
me to out-of-the-way places that the national transportation system has bypassed.
Many of these little towns are putting on a valiant face as they struggle to survive,
but, as the photos show, the struggle is apparent, and, in some cases, so are the scars
(Chapter 11).

Holy Week in Spain I was fortunate to be able to photograph religious processions
in two cities, Malaga, a provincial capital, and Almuiecar, a smaller city of Granada.
Spain has a Roman Catholic heritage so deep that some of its city streets are named
Conception, Piety, Humility, Calvary, Crucifixion, The Blessed Virgin, etc. In large and
small towns throughout Spain, elaborate processions during Holy Week feature ronos
that depict the biblical account of Jesus’ suffering, death, and resurrection. As you will
see in this photo essay, these events have a decidedly Spanish flavor.

I was also allowed to photograph the preparations for a procession, so this photo
essay also includes some “behind-the-scenes” photos. During the processions in
Malaga, the participants walk slowly for one or two minutes, then because of the
weight of the tronos, they rest for one or two minutes. Except for Saturdays, this
process repeats for about six hours each day during Holy Week, with different zronos
featured and different bands and organizations participating. As you will see, some of
the most interesting activities occur during the rest periods (Chapter 13).

A Walk Through El Tiro in Medellin, Colombia One of the most significant
social changes in the world is taking place in the Least Industrialized Nations.
There, in the search for a better life, people are abandoning rural areas. Fleeing
poverty, they are flocking to the cities, only to find even more poverty. Some of
these settlements of the new urban poor are dangerous. I was fortunate to be
escorted by an insider through a section of Medellin, Colombia, that is controlled
by gangs (Chapter 14).

Other Photos by the Author Sprinkled throughout the text are photos that I
took in Austria, Cambodia, India, Latvia, Spain, and the United States. These photos
illustrate sociological principles and topics better than photos available from commercial
sources. As an example, while in the United States, I received a report about a feral
child who had been discovered living with monkeys and who had been taken to an
orphanage in Cambodia. The possibility of photographing and interviewing that child
was one of the reasons that I went to Cambodia. That particular photo is on page 67.
Another of my favorites is on page 154.

Photo Essay on Subcultures To help students better understand subcultures, I
have retained the photo essay on subcultures in Chapter 2. Because this photo essay
consists of photos taken by others, it is not a part of the series, Through the Author’s
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Lens. The variety of subcultures featured in this photo essay, however, should be
instructive to your students.

Photo Collages Because sociology lends itself so well to photographic illustrations,
this text also includes photo collages. I am very pleased with the one in Chapter 1 that
features some of the many women who became sociologists in earlier generations, as
these women have largely gone unacknowledged as sociologists. In Chapter 2, stu-
dents can catch a glimpse of the fascinating variety that goes into the cultural relativity
of beauty. The collage in Chapter 5 illustrates categories, aggregates, and primary and
secondary groups, concepts that students sometimes wrestle to distinguish. The photo
collage in Chapter 10 lets students see how differently gender is portrayed in different
cultures.

Other Special Pedagogical Features

In addition to chapter summaries and reviews, key terms, and a comprehensive glos-
sary, I have included several other features to aid students in learning sociology. In
Sum sections help students review important points within the chapter before going
on to new materials. I have also developed a series of Social Maps, which illustrate
how social conditions vary by geography (see page xxiii).

Learning Objectives New to this edition are learning objectives. These are located at
the foot of the chapter’s pages. Rather than saying “The learning objective is this or that” or
“You should know this or that,” I have put most learning objectives in a question format.
This format is designed not only to alert the students to what they should learn but also to
help them think about what they are reading. You might also find these learning objectives
useful in your classroom interaction, as they are handy “jumping oft” places for class discus-
sions and for reinforcing the students’ learning.

Chapter-Opening Vignettes These accounts feature down-to-earth illustrations of
a major aspect of each chapter’s content. Some are based on my research with the home-
less, the time I spent with them on the streets and slept in their shelters (Chapters 1 and
8). Others recount my travels in Africa (Chapters 2 and 10) and Mexico (Chapters 12 and
14). T also share my experiences when I spent a night with street people at Dupont Circle
in Washington, D.C. (Chapter 4). For other vignettes, I use current and historical events
(Chapters 7, 9, 13, and 15), classic studies in the social sciences (Chapters 3 and 6), and
even scenes from novels (Chapters 5 and 11). Students have often told me that they find
the vignettes compelling, that they stimulate interest in the chapter.

Thinking Critically About the Chapters I close each chapter with critical think-
ing questions. Each question focuses on a major feature of the chapter, asking students
to consider some issue. Many of the questions ask the students to apply sociological
findings and principles to their own lives.

On Sources Sociological data are found in an amazingly wide variety of sources,
and this text reflects that variety. Cited throughout this text are standard journals such
as the American Journal of Sociology, Social Problems, American Sociological Review,

and Journal of Marriage and the Family, as well as more esoteric journals such as the
Bulletin of the History of Medicine, Chronobiology International, and Western Journal of
Black Studies. 1 have also drawn heavily from standard news sources, especially the New
York Times and the Wall Street Journal, as well as more unusual sources such as E/ Pais.
In addition, I cite unpublished papers by sociologists.

XXXiii
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1 The Sociological Perspective




Even from the glOW of the faded red-and-white exit
sign, its faint light barely illuminating the upper bunk, I could
see that the sheet was filthy. Resigned to another night of fitful
sleep, I reluctantly crawled into bed.

I kept my clothes on.

The next morning, I joined the long line of disheveled men
leaning against the chain-link fence. Their faces were as down-
cast as their clothes were dirty. Not a glimmer of hope among
them.

No one spoke as the line slowly inched forward.

When my turn came, I was handed a cup of coffee, a white
plastic spoon, and a bowl of semiliquid that I couldn’t identify.
It didn’t look like any food I had seen before. Nor did it taste
like anything I had ever eaten.

My stomach fought the foul taste, every spoonful a battle.
But I was determined. “I will experience what they experi-
ence,” I kept telling myself.

My stomach reluctantly gave The room was
in and accepted its morning Strangely silent.

nourishment.

The room was strangely Hundreds of men
silent. Hundreds of men were \Were eating, each

e%1ting, eacb one imme.rsed' in immersed in his own
his own private hell, his mind

awash with disappointment, private hell . . .
remorse, bitterness.

As I stared at the Styrofoam cup that held my coftee, grate-
ful for at least this small pleasure, I noticed what looked like
teeth marks. I shrugged off the thought, telling myself that
my long weeks as a sociological observer of the homeless were
finally getting to me. “It must be some sort of crease from
handling,” I concluded.

I joined the silent ranks of men turning in their bowls and
cups. When I saw the man behind the counter swishing out
Styrofoam cups in a washtub of murky water, I began to feel
sick to my stomach. I knew then that the jagged marks on my
cup really had come from another person’s mouth.

How much longer did this research have to last? I felt a deep
longing to return to my family—to a welcome world of clean
sheets, healthy food, and “normal” conversations.

Australia
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Invitation to Sociology
by Peter Berger

on mysoclab.com

The Sociological Perspective

The Sociological Perspective

Why were these men so silent? Why did they receive such despicable treatment? What
was I doing in that homeless shelter? After all, I hold a respectable, professional position,
and I have a home and family.

You are in for an exciting and eye-opening experience. Sociology offers a fascinating
view of social life. The sociological perspective (or imagination) opens a window onto
unfamiliar worlds—and offers a fresh look at familiar ones. In this text, you will find
yourself in the midst of Nazis in Germany and warriors in South America. Sociology is
broad, and your journey will even take you to a group that lives in a city dump. (If you
want to jump ahead, you can see the photos I took of the people who live—and work
and play—in a dump in Cambodia on pages 202-203.) You will also find yourself look-
ing at your own world in a different light. As you view other worlds—or your own—the
sociological perspective enables you to gain a new perception of social life. In fact, this
is what many find appealing about sociology.

The sociological perspective has been a motivating force in my own life. Ever since
I took my introductory course in sociology as a freshman in college, I have been
enchanted by the perspective that sociology ofters. I have enjoyed both observing
other groups and questioning my own assumptions about life. I sincerely hope the
same happens to you.

Seeing the Broader Social Context

The sociological perspective stresses the social contexts in which people live. It
examines how these contexts influence people’s lives. At the center of the sociological
perspective is the question of how groups influence people, especially how people

are influenced by their society—a group of people who share a culture and a
territory.

To find out why people do what they do, sociologists look at social location,
the corners in life that people occupy because of where they are located in a society.
Sociologists look at how jobs, income, education, gender, race—ethnicity, and age
affect people’s ideas and behavior. Consider, for example, how being identified with
a group called females or with a group called males when you were growing up has
shaped your ideas of who you are. Growing up as a female or a male has influenced
not only how you feel about yourself but also your ideas of what you should attain in
life and how you relate to others.

Sociologist C. Wright Mills (1959) put it this way: “The sociological imagination
[perspective | enables us to grasp the connection between history and biography.” By
history, Mills meant that each society is located in a broad stream of events. This gives
each society specific characteristics—such as its ideas about the proper roles of men and
women. By biography, Mills referred to our experiences within these historical settings,
which give us our orientations to life. In short, people don’t do what they do because
they inherited some internal mechanism, such as instincts. Rather, external influences—
our experiences—become part of our thinking and motivation. In short, the society in
which we grow up, and our particular location in that society, lie at the center of what
we do and how we think.

Consider a newborn baby. As you know, if we were to take the baby away from
its U.S. parents and place it with the Yanomamo Indians in the jungles of South
America, when the child began to speak, his or her words would not be in English.
You also know that the child would not think like an American. The child would
not grow up wanting credit cards, for example, or a car, a cell phone, an iPod, and
video games. He or she would take his or her place in Yanomamé society—perhaps
as a food gatherer or a hunter—and would not even know about the world left
behind at birth. And, whether male or female, the child would grow up assuming
that it is natural to want many children, not debating whether to have one, two, or
three children.

Can you explain how history and biography are both essential elements of the sociological perspective?



If you have been thinking along with me—and I hope you have—you should be
thinking about how your social groups have shaped your ideas and desires. Over and
over in this text, you will see that the way you look at the world is the result of your
exposure to specific human groups. I think you will enjoy the process of self-discovery
that sociology offers.

The Global Context—and the Local

How life has changed! Our predecessors lived on isolated farms and in small towns.
They grew their own food and made their own clothing. They bought only sugar,
coffee, and a few other items that they couldn’t produce. Beyond the borders of
their small communities lay a world they perceived only dimly. The labels on our
clothing (from Hong Kong to Italy), in contrast, as well as the many other imported
products that have become part of our daily lives shout that our world has shrunk
into a global village.

Even though we can pick up a telephone or use the Internet to communicate
instantly with people anywhere on the planet, we continue to occupy our own little cor-
ners of life. Like those of our predecessors, our worlds, too, are marked by differences
in family background, religion, gender, race—ethnicity, and social class. In these corners,
we continue to learn distinctive ways of viewing the world.

One of the beautiful—and fascinating—aspects of sociology is that it enables us to
look at both parts of our current reality: being part of a global network and our unique
experiences in our smaller corners of life. This text reflects both of these worlds, each so
vital in understanding who we are.

Origins of Sociology

Tradition versus Science

Just how did sociology begin? Even ancient peoples tried to figure out social life. They,
too, asked questions about why war exists, why some people become more powerful
than others, and why some are rich, but others are poor. However, they often based
their answers on superstition, myth, or even the positions of the stars. They did
not zest their assumptions.

Science, in contrast, vequires theovies that can be tested by research. Measured
by this standard, sociology emerged about the middle of the 1800s when social
observers began to use scientific methods to test their ideas.

Sociology was born in social upheaval. The Industrial Revolution had just
begun, and masses of people were moving to cities in search of work. This
broke their ties to the land—and to a culture that had provided ready answers
to the difficult questions of life. The cities greeted them with horrible working
conditions: low pay, long hours, and dangerous work. Families lived on the
edge of starvation, and children worked alongside the adults. Life no longer
looked the same, and tradition, which had provided the answers to social life,
no longer could be counted on.

Tradition suftered further blows. With the success of the American and
French revolutions, new ideas swept out the old. As the idea that people don’t
belong to a king and that each person possesses inalienable rights caught fire,
many traditional Western monarchies gave way to more democratic forms of
government. This stimulated even more new perspectives.

About this time, the scientific method—using objective, systematic observa-
tions to test theories—was being tried out in chemistry and physics. This approach
opened many secrets that had been concealed in nature. With traditional answers
failing, the next step was to apply the scientific method to questions about social
life. The result was the birth of sociology.

Let’s take a quick overview of some of the main figures in this development.

Try to apply the sociological perspective to your own life.

Origins of Sociology 5

Upsetting the entire social order, the
French Revolution removed the past
as a sure guide to the present. This
stimulated Auguste Comte to analyze
how societies change. Shown here is
the 1793 Battle of Cholet.
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Auguste Comte and Positivism

Auguste Comte (1798-1857) suggested that we apply the scientific method to
A the social world, a process known as positivism. With the bloody upheavals of
the French Revolution fresh in his mind—and he knew that the crowds had
cheered at the public execution of the king and queen of France—Comte started
to wonder what holds society together. Why do we have social order instead of
anarchy or chaos? he asked. And when society becomes set on a particular course,

what causes it to change?

These were pressing questions, and Comte decided that the scientific
method held the key to answering them. Just as the scientific method had
revealed the law of gravity, so, too, it would uncover the laws that underlie
society. Comte called this new science sociology—*“the study of society”
(from the Greek logos, “study of,” and the Latin socius, “companion,”
or “being with others”). The purpose of this new science, he said, would be not
only to discover social principles but also to apply them to social reform. Comte
developed a grandiose view: Sociologists would reform society, making it a better
place to live.

Comte did not do what we today call research, and his conclusions have been
abandoned. Nevertheless, his insistence that we must observe and classify human
activities to uncover society’s fundamental laws is well taken. Because he developed
and coined the term sociology, Comte often is credited with being the founder of
sociology.

Auguste Comte (1798-
1857), who is credited as
the founder of sociology,
began to analyze the
bases of the social order.
Although he stressed that
the scientific method
should be applied
to the study of
society, he did not
apply it himself.

Herbert Spencer and Social Darwinism

Herbert Spencer (1820-1903), who grew up in England, is sometimes called the
second founder of sociology. Spencer disagreed sharply with Comte. He said
that sociologists should 7oz guide social reform, as this would interfere with a
natural process that improves societies. Societies are evolving from a lower
form (“barbarian”) to higher (“civilized”) forms. As generations pass, a
society’s most capable and intelligent members (“the fittest”) survive, while
the less capable die out. These fittest members produce a more advanced
society—unless misguided do-gooders get in the way and help the less fit
(the lower classes) survive.

Spencer called this principle #he survival of the fittest. Although Spencer
coined this phrase, it usually is credited to his contemporary, Charles Darwin.
Where Spencer proposed that societies evolve over time as the fittest adapt to their
environment, Darwin applied this idea to organisms. Because Darwin is better known,
Spencer’s idea is called social Darwinism. History is fickle, and if fame had gone the
other way, we might be speaking of “biological Spencerism.”

Like Comte, Spencer did not conduct scientific studies, and his ideas, too, were
discarded.

Herbert Spencer (1820-1903),
sometimes called the second
founder of sociology, coined
the term “survival of the
fittest.” Spencer thought that
helping the poor was wrong,
that this merely helped the
“less fit" survive.

Karl Marx and Class Conflict

Karl Marx (1818-1883) influenced not only sociology, but he also left his mark
: on world history. Marx’s influence has been so great that even the Wall Street
Journal, that staunch advocate of capitalism, has called him one of the three
greatest modern thinkers (the other two being Sigmund Freud and Albert
Einstein).

Like Comte, Marx thought that people should try to change society.
His proposal for change was radical: revolution. This got him thrown out
of Germany, and he settled in England. Marx believed that the engine
of human history is class conflict. Society is made up of two social
classes, he said, and they are natural enemies: the bourgeoisie (boo-

shwa-ZEE) (the capitalists, who own the capital, land, factories, and

Karl Marx (1818-1883) believed that Y i
the roots of human misery lay in class
conflict, the exploitation of workers
by those who own the means of
production. Social change, in the
form of the workers overthrowing
the capitalists, was inevitable from
Marx's perspective. Although

Marx did not consider himself

a sociologist, his ideas have
influenced many sociologists,
particularly conflict theorists.

What are the origins of sociology? What is social Darwinism?
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machines) and the proletariat (the exploited workers). Eventually, the workers will unite

and break their chains of bondage. The workers’ revolution will be bloody, but it will usher

in a classless society, one free of exploitation. People will work according to their abilities

and receive goods and services according to their needs (Marx and Engels 1848 /1967).
Marxism is not the same as communism. Although Marx proposed revolution as the

way for workers to gain control of society, he did not develop the political system called

communism. This is a later application of his ideas. Marx himself was disgusted when

he heard debates about his analysis of social life. After listening to some of the posi-

tions attributed to him, he shook his head and said, “I am not a Marxist” (Dobriner

1969b:222; Gitlin 1997:89).

Emile Durkheim and Social Integration

Until the time of Emile Durkheim (1858-1917), sociology was viewed
as part of history and economics. Durkheim, who grew up in France,
wanted to change this, and his major professional goal was to get
sociology recognized as a separate academic discipline (Coser 1977).
He achieved this goal in 1887 when the University of Bordeaux 2
awarded him the world’s first academic appointment in sociology.

Durkheim’s second goal was to show how social forces affect peo-
ple’s behavior. To accomplish this, he conducted rigorous research.
When he compared the suicide rates of several European countries,
Durkheim (1897 ,/1966) found that each country has a different suicide
rate—and that these rates remain about the same year after year. He also
found that different groups within a country have different suicide rates and
that these, too, remain stable from year to year: Males are more likely than
females to kill themselves, Protestants more likely than Catholics or Jews,
and the unmarried more than the married. From these observations, Durkheim concluded
that suicide is not what it appears—individuals here and there deciding to take their lives
for personal reasons. Instead, social factors underlie suicide, which is why a group’s rate
remains fairly constant year after year.

In his search for the key
social factors in suicide,
Durkheim identified social
integration, the degree to
which people are tied to their
social group: He found that
people who have weaker social
ties are more likely to commit
suicide. This, he said, explains
why Protestants, males, and the
unmarried have higher suicide
rates. This is how it works:
Protestantism encourages
greater freedom of thought
and action; males are more
independent than females; and
the unmarried lack the ties
that come with marriage. In
other words, members of these
groups have fewer of the social bonds that keep people from committing
suicide. In Durkheim’s term, they have less social integration.

Despite the many years that have passed since Durkheim did his research,
the principle he uncovered still applies: People who are less socially inte-
grated have higher rates of suicide. Even today, more than a century later,
those same groups that Durkheim identified—Protestants, males, and the
unmarried—are more likely to kill themselves.

The French sociologist Emile Durkheim
(1858-1917) contributed many important
concepts to sociology. His comparison
of the suicide rates of several countries
revealed an underlying social factor:
People are more likely to commit
suicide if their ties to others in

their communities are weak.
Durkheim's identification of the
key role of social integration
in social life remains central to
sociology today.

Durkheim believed that modern
societies produce feelings of
isolation, much of which comes
from the division of labor. In
contrast, members of traditional
societies, who work alongside
family and neighbors and
participate in similar activities,
experience a high degree of social
integration. The photo below
shows women pounding millet
in Mali.

Why is Marx known as a sociologist?
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FIGURE 1.1 How Americans Commit Suicide
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Note: These totals are the mean of years 2001-2008. (“Mean” is explained in Table 1.3 on page 27.)
Source: By the author. Based on CDC, National Center for Injury Prevention and Control Fatal Injury Data, 2011.

Applying Durkheim. Did you know that 30,000 whites and 2,000 African Americans
will commit suicide this year? Of course not. And you probably are wondering if anyone
can know something like this before it happens. Sociologists can. How? Sociologists
look at patterns of behavior, recurring characteristics or events.

The patterns let us be even more specific. Look at Figure 1.1 above. There you
can see the methods by which African Americans and whites commit suicide. These
patterns are so consistent that we can predict with high certainty that of the 30,000
whites about 16,000 will use guns to kill themselves, and that of the 2,000 African
Americans 60 to 70 will jump to their deaths.

These patterns—both the numbers and the way people take their lives—recur year
after year. This indicates something far beyond the individuals who kill themselves.
They reflect conditions in society, such as the popularity and accessibility of guns. They
also reflect conditions that we don’t understand. I am hoping that one day this textbook
will pique a student’s interest enough to investigate these patterns.

Max Weber and the Protestant Ethic

Max Weber (Mahx VAY-ber) (1864-1920), a German sociologist and a

contemporary of Durkheim, also became a professor in the new academic

discipline of sociology. With Durkheim and Marx, Weber is one of the

three most influential of all sociologists, and you will come across his writ-
ings and theories in later chapters. For now, let’s consider an issue Weber
raised that remains controversial today.

Max Weber (1864-1920) was
another early sociologist who
left a profound impression

on sociology. He used cross-
cultural and historical materials
to trace the causes of social
change and to determine how
social groups affect people’s
orientations to life.

Religion and the Origin of Capitalism. Weber disagreed with Marx’s
claim that economics is the central force in social change. That role, he
said, belongs to religion. Weber (1904 ,/1958) theorized that the Roman
Catholic belief system encouraged followers to hold on to traditional
ways of life, while the Protestant belief system encouraged its members
to embrace change. Roman Catholics were taught that because they
were Church members they were on the road to heaven, but Protestants,
those of the Calvinist tradition, were told that they wouldn’t know if
they were saved until Judgment Day. Uncomfortable with this, the
Calvinists began to look for “a sign” that they were in God’s will. They found this
“sign” in financial success, which they took as a blessing that indicated that God was on

How do the patterns of suicide reveal its social nature? (Why is suicide more than a personal or psychological matter?)



Sociology in North America 9

their side. To bring about this “sign” and receive spiritual comfort, they began to live
frugal lives, saving their money and investing it in order to make even more. This, said
Weber, brought about the birth of capitalism.

Weber called this self-denying approach to life the Protestant ethic. He termed
the desire to invest capital in order to make more money the spirit of capitalism.
To test his theory, Weber compared the extent of capitalism in Roman Catholic
and Protestant countries. He found that capitalism was more likely to flourish in
Protestant countries. Weber’s conclusion that religion was the key factor in the rise
of capitalism was controversial when he made it, and it continues to be debated
today (Cantoni 2009).

Sociology in North America

Let’s turn to how sociology developed in North America. As we do so, we shall focus
on some of the social conditions of this period and the controversy between social
reform and social theory.

Sexism at the Time: Women in Early Sociology

As you may have noticed, all the sociologists we have discussed are men. In the
1800s, sex roles were rigid, with women assigned the roles of wife and mother.
In the classic German phrase, women were expected to devote themselves to the
tour K’s: Kirche, Kiiche, Kinder, und Kleider (The four C’s in English: church,
cooking, children, and clothes). To try to break out of this mold meant risking
severe disapproval.

Few people, male or female, attained any education beyond basic reading and writ-
ing and a little math. Higher education, for the rare few who received it, was reserved
primarily for men. Of the handful of women who did pursue higher education, some
became prominent in early sociology. Marion Talbot, for example, was an associate edi-
tor of the American Journal of Sociology for thirty years, from its founding in 1895 to
1925. The influence of some early female sociologists went far beyond sociology. Grace
Abbott became the first chief of the U.S. government’s Children’s Bureau, and Frances
Perkins was the first woman to hold a cabinet position, serving twelve years as Secretary
of Labor under President Franklin Roosevelt. Jane Addams was awarded the Nobel
Prize for Peace, the only sociologist to win this acclaimed honor. The photo wheel on
the next page portrays some of these early sociologists.

For the most part, early female sociologists viewed sociology as a path to social
reform. They focused on ways to improve society, such as how to stop lynching, inte-
grate immigrants into society, and improve the conditions of workers. As sociology
developed in North America, a debate arose about the proper purpose of sociology:
Should it be to reform society or to do objective research on society? Those who held
the university positions won the debate. They were men who feared that advocacy for
social causes would jeopardize the reputation of sociology—and their own university
positions. It was these men who wrote the history of sociology. Distancing themselves
from the social reformers, they ignored the early female sociologists (Lengermann
and Niebrugge 2007). Now that women have regained their voice in sociology—and
have begun to rewrite its history—early female sociologists are again, as here, being
acknowledged.

Harriet Martineau (1802-1876) provides an excellent example of how the con-
tributions of early female sociologists were ignored. Although Martineau was from
England, she is included here because she did extensive analyses of U.S. social cus-
toms. Sexism was so pervasive that when Martineau first began to analyze social life,
she would hide her writing beneath her sewing when visitors arrived, for writing
was “masculine” and sewing “feminine” (Gilman 1911,/1971:88). Despite her
extensive and acclaimed research on social life in both Great Britain and the United
States, until recently Martineau was known primarily for translating Comte’s ideas
into English.

According to Weber, how did religion bring about capitalism?



10  CHAPTER1 The Sociological Perspective
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Photo wheel copyright 2012 © James M. Henslin.

m The Forgotten Sociologists

Racism at the Time: W. E. B. Du Bois

Not only was sexism assumed to be normal during this early period of sociology but so

was racism, which made life difficult for African American professionals such as W. E. B.
Du Bois (1868-1963). After earning a bachelor’s degree from Fisk University, Du Bois
became the first African American to earn a doctorate at Harvard. He then studied at

the University of Berlin, where he attended lectures by Max Weber. After teaching

What was the role of women in early sociology?
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Greek and Latin at Wilberforce University, in 1897 Du Bois moved to Atlanta University
to teach sociology and do research. He remained there for most of his career (Du Bois
1935,/1992).

The Down-to-Earth Sociology box below features Du Bois” description of race

11

relations when he was in college.

Down-to-Earth Sociology

W. E. B. Du Bois: The Souls of Black Folk
u Bois wrote more like an accomplished novelist than

D a sociologist. The following excerpts are from pages
66-68 of The Souls of Black Folk (1903). In this book,

Du Bois analyzes changes that occurred in the social and

economic conditions of African Americans during the thirty

years following the Civil War.

For two summers, while he was a student at Fisk, Du Bois
taught in a segregated school in
a little log cabin “way back in the
hills” of rural Tennessee. These

a one-and-a-half-room cabin in the hollow of the farm near
the spring. . . .

Often, to keep the peace, | must go where life was less
lovely; for instance, ‘Tildy’s mother was incorrigibly dirty,
Reuben’s larder was limited seriously, and herds of untamed
insects wandered over the Eddingses’ beds. Best of all |
loved to go to Josie’s, and sit on the porch, eating peaches,

while the mother bustled and talked: how Josie had
bought the sewing-machine; how Josie worked
at service in winter, but that four dollars a

excerpts help us understand r—————— month was “mighty little” wages; how
conditions at that time. e~ Josie longed to go away to school, but
-h__-____-_‘———-—..__ . " H ”
e that it “looked like” they never could get
It was a hot morn- X
; . i far enough ahead to let her; how the crops
ing late in July when the £

school opened. | trembled
when | heard the patter of
little feet down the dusty
road, and saw the growing
row of dark solemn faces
and bright eager eyes fac-
ing me. . . . There they sat,
nearly thirty of them, on the
rough benches, their faces
shading from a pale cream
to deep brown, the little
feet bare and swinging, the luxury. This photo depicts the co
eyes full of expectation, with people Du Bois worked with.
here and there a twinkle of

mischief, and the hands grasping Webster’s blue-black
spelling-book. | loved my school, and the fine faith the
children had in the wisdom of their teacher was truly
marvelous. We read and spelled together, wrote a little,
picked flowers, sang, and listened to stories of the

world beyond the hill. . . .

On Friday nights | often went home with some of the
children,—sometimes to Doc Burke's farm. He was a great,
loud, thin Black, ever working, and trying to buy these
seventy-five acres of hill and dale where he lived; but
people said that he would surely fail and the “white folks
would get it all.” His wife was a magnificent Amazon, with
saffron face and shiny hair, uncorseted and barefooted,
and the children were strong and barefooted. They lived in

In the 1800s, most people were poor, and formal
education beyond the first several grades was a

, E failed and the well was yet unfinished; and,
= finally, how mean some of the white folks

3

_ F , % were.
(| . For two summers | lived in this little
' world. . . . | have called my tiny com-

munity a world, and so its isolation made

it; and yet there was among us but a

half-awakened common consciousness,

sprung from common joy and grief, at
burial, birth, or wedding; from common
hardship in poverty, poor land, and low wages,
and, above all, from the sight of the Veil" that
hung between us and Opportunity. All this
caused us to think some thoughts together;
but these, when ripe for speech, were spo-
ken in various languages. Those whose eyes twenty-five
and more years had seen “the glory of the coming of
the Lord,” saw in every present hindrance or help a dark
fatalism bound to bring all things right in His own good
time. The mass of those to whom slavery was a dim recol-
lection of childhood found the world a puzzling thing: it
asked little of them, and they answered with little, and yet
it ridiculed their offering. Such a paradox they could not
understand, and therefore sank into listless indifference, or
shiftlessness, or reckless bravado.

nditions of the

*"The Veil” is shorthand for the Veil of Race, referring to how race colors
all human relations. Du Bois’ hope, as he put it, was that “sometime, some-
where, men will judge men by their souls and not by their skins” (p. 261).

What was life like for Du Bois’ students? What role did race relations play in Du Bois’ life?
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It is difficult to grasp how racist society was at this time. As Du Bois passed
a butcher shop in Georgia one day, he saw the fingers of a lynching victim
displayed in the window (Aptheker 1990). When Du Bois went to national
meetings of the American Sociological Society, restaurants and hotels would
not allow him to eat or room with the white sociologists. How times have
changed. Today, sociologists not only would boycott such establishments,
but they would also refuse to hold meetings in that state. At that time,
however, racism, like sexism, prevailed throughout society, rendering it
mostly invisible to white sociologists.

Du Bois did extensive research. For about twenty years, he pub-
lished a book a year on black—white relations. He was also a social
activist. Along with Jane Addams and others, Du Bois founded
the National Association for the Advancement of Colored People
(NAACP). Continuing to battle racism both as a sociologist and as a

journalist, Du Bois eventually embraced revolutionary Marxism. He became
such an outspoken critic of racism that for years the U.S. State Department, fearing he
would criticize the United States, refused to issue him a passport (Du Bois 1968). At
age 93, dismayed that so little improvement had been made in race relations, he moved
to Ghana, where he died and was buried (Stark 1989).

W(illiam) E(dward) B(urghardt) Du

Bois (1868-1963) spent his lifetime
studying relations between African
Americans and whites. Like many =
early North American sociologists, Du
Bois combined the role of academic
sociologist with that of social
reformer.

Jane Addams: Sociologist and Social Reformer

Although many North American sociologists combined the role
of sociologist with that of social reformer, none was as success-
ful as Jane Addams (1860-1935). Like Harriet Martineau, Addams
came from a background of wealth and privilege. She attended the
Women’s Medical College of Philadelphia, but dropped out because
of illness (Addams 1910,/1981). On one of her trips to Europe,
Addams was impressed with work being done to help London’s
poor. The memory wouldn’t leave her, she said, and she decided
to work for social justice.
In 1889, Addams co-founded Hull-House, located in Chicago’s
notorious slums. Hull-House was open to people who needed
refuge—to immigrants, the sick, the aged, the poor. Sociologists from the nearby
University of Chicago were frequent visitors at Hull-House. With her piercing insights
into the social classes, especially the ways in which workers were exploited and rural
immigrants adjusted to city life, Addams strived to bridge the gap between the power-
ful and the powerless. In addition to being one of the founders of the NAACP, she co-
founded the American Civil Liberties Union. Two of her major campaigns were for the
eight-hour work day and for laws against child labor. Her efforts at social reform were so
outstanding that in 1931, she was a co-winner of the Nobel Prize for Peace.

Jane Addams (1860-1935) a recipient
of the Nobel Prize for Peace, worked
on behalf of poor immigrants. With
Ellen G. Starr, she founded Hull-House,
a center to help immigrants in Chicago.
She was also a leader in women's
rights (women'’s suffrage), as well as
the peace movement of World

War I.

Talcott Parsons and C. Wright Mills: Contrasting Views

Like Du Bois and Addams, many early North American sociologists worked toward the
reform of society. Sociologists such as Robert Park and Ernest Burgess (1921) not only
studied crime, drug addiction, juvenile delinquency, and prostitution, but also offered
suggestions for how to alleviate these social problems. But by the 1940s, the emphasis

had shifted to social theory. A major sociologist of this period, Talcott Parsons
: (1902-1979), developed abstract models of society that influenced a

C. Wright Mills (1916-1962)
was a controversial figure

in sociology because of his
analysis of the role of the power
elite in U.S. society.
Today, his analysis
is taken for granted

by MAELARY generation of sociologists. His models of how the parts of society work
ZzEOIOg'StS together harmoniously did nothing to stimulate social activism.

members of Another sociologist, C. Wright Mills (1916-1962), deplored such
the public. theoretical abstractions. Trying to push the pendulum the other way,

he urged sociologists to get back to social reform. In his writings,
he warned that the nation faced an imminent threat to freedom—the
coalescing of interests of a power elite, the top leaders of business,

What were Du Bois’ and Addams’ places in early U.S. sociology? Why was Mills’ analysis controversial?
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politics, and the military. Shortly after Mills’ death came the turbulent late 1960s and
the 1970s. This precedent-shaking era sparked interest in social activism, making Mills’
ideas popular among a new generation of sociologists.

The Continuing Tension:
Basic, Applied, and Public Sociology

Basic Sociology. As we have seen, two contradictory aims—analyzing

society versus working toward its reform—have run through North American soci-
ology since its founding. This tension is still with us. Some sociologists see their
proper role as basic sociology, analyzing some aspect of society, with no goal
other than gaining knowledge. Others reply, “Knowledge for what?” They argue
that gaining knowledge through research is not enough, that sociologists need to
use their expertise to help reform society, especially to help bring justice and better
conditions to the poor and oppressed.

Applied Sociology. As Figure 1.3 shows, one attempt to go beyond basic sociology
is applied sociology, using sociology to solve problems. Applied sociology goes back
to the roots of sociology, for as you will recall, sociologists founded the NAACP.
Today’s applied sociologists lack the broad vision that the early sociologists had of
reforming society, but their application of sociology is wide-ranging. Some work

for business firms to solve problems in the workplace, while others investigate social
problems such as pornography, rape, pollution, or the spread of AIDS. Sociology is
even being applied to find ways to disrupt terrorist groups (Sageman 2008). To see
some of the variety of work that applied sociologists do, look at the Down-to-Earth
Sociology box on the next page.

Public Sociology. To get sociologists to apply sociology in a broader way, the
American Sociological Association (ASA) is promoting a middle ground between
research and reform called public sociology. By this term, the ASA refers to harnessing
the sociological perspective for the benefit of the public. Of special interest to the ASA
is getting politicians and policy makers to apply the sociological understanding of how
society works as they develop social policy (American Sociological Association 2004 ).
Public sociology would incorporate both items 3 and 4 of Figure 1.3.

The lines between basic, applied, and public sociology are not always firm (Nickel
2010). In the Cultural Diversity box on page 15, you can see how basic sociology
morphed into public sociology.

Social Reform Is Risky. As some sociologists have found, often to their displeasure,
promoting social reform is risky. This is especially the case if they work with oppressed
people to demand social change. Always, what someone wants to “reform” is something

m Comparing Basic and Applied Sociology

BASIC SOCIOLOGY APPLIED SOCIOLOGY
Audience: Fellow sociologists and anyone interested Audience: Clients
Product: Knowledge PUBLIC SOCIOLOGY Product: Change
< | | | | | g
2 Research on 3 The middl 4 Analyzin
Constructing - e m e middie yzing Implementing
theory and testing basic social life, ground: criticisms problems, evaluating colutions
hypotheses on hiow groups of society and e sl st (clinical sociology)
affect people social policy suggesting solutions

4

Source: By the author. Based on DeMartini 1982, plus events since then.

What is the difference between basic and applied sociology?
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CHAPTER 1

Down-to-Earth Sociology

The Sociological Perspective

Careers in Sociology: What Applied Sociologists Do

ost sociologists teach in colleges and universities,
M where they share sociological knowledge with
students, as your instructor is doing with you in
this course. Applied sociologists, in contrast, work in a
wide variety of areas—from counseling children to studying
how diseases are transmitted. To give you an idea of
this variety, let’s look over the shoulders of five applied
sociologists.

Leslie Green, who does marketing research at Vanderveer
Group in Philadelphia, Pennsylvania, earned her bachelor’s
degree in sociology at Shippensburg University. She helps
to develop strategies to get doctors to prescribe particular
drugs. She sets up the meetings, locates moderators for the
discussion groups, and arranges payments to the physicians
who participate in the research. “My training in sociology,”
she says, "helps me in ‘people skills." It helps me to under-
stand the needs of different groups, and to interact with
them.”

Stanley Capela, whose master’s degree
is from Fordham University, works as an
applied sociologist at HeartShare Human
Services in New York City. He evaluates
how children’s programs—such as ones
that focus on housing, AIDS, group
homes, and preschool education—
actually work, compared with how they
are supposed to work. He spots prob-
lems and suggests solutions. One of his
assignments was to find out why it was
taking so long to get children adopted,
even though there was a long list of eager
adoptive parents. Capela pinpointed
how the paperwork got bogged down as it was routed
through the system and suggested ways to improve the flow
of paperwork.

Laurie Banks, who received her master’s degree in so-
ciology from Fordham University, analyzes statistics for the
New York City Health Department. As she examined death

the reason.

How can Dora the Explorer be an example
of applied sociology? The text explains

certificates, she noticed that a Polish neighborhood had a
high rate of stomach cancer. She alerted the Centers for Dis-
ease Control and Prevention, which conducted interviews in
the neighborhood. Scientists from the CDC traced the cause
to eating large amounts of sausage. In another case, Banks
compared birth certificates with school records. She found
that lack of prenatal care and problems at birth—low birth
weight and birth complications—were linked to low reading
skills and behavior problems in school.

Daniel Knapp, who earned a doctorate from the University
of Oregon, applied sociology by going to the city dump.
Moved by the idea that urban wastes could be recycled
and reused, he first tested this idea by scavenging in a
small way—at the city dump at Berkeley, California. After
starting a company called Urban Ore, Knapp (2005) did
research on how to recycle urban wastes and worked to
change waste disposal laws. As a founder of the recycling
movement in the United States, Knapp's
application of sociology continues to
influence us all.

Clara Rodriguez, who earned her
doctorate at the University of Washington,
also illustrates how wide-ranging applied
sociology is. Rodriguez is the sociological
consultant for Dora the Explorer. She
advises on the social implications of what
the viewers will see on this program.
This ranges from advice about Dora as
a girl role model to what aspects of
Latino culture to present and even to
colors, music, and Spanish phrases
(Havrilla 2010).

From just these few examples, you can catch a glimpse of
the variety of work that applied sociologists do. Some work
for corporations, some are employed by government and
private agencies, and others run their own businesses. You
can also see that you don't need a doctorate in order to work
as an applied sociologist.

that someone else wants to keep just the way it is. The opposition can be formidable,
and well connected politically. For their efforts, some sociologists have been fired. A
couple of entire departments of sociology have even been taken over by their university
administrators for “taking sociology to the streets,” siding with the poor and showing
them how to use the law to improve their lives.
With roots that go back a century or more, this contemporary debate about the

purpose and use of sociology is likely to continue for another generation. At this point,
let’s consider how theory fits into sociology.

When is applied sociology likely to be controversial?
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Cultural Diversity in the United States

Unanticipated Public Sociology:
Studying Job Discrimination

Basic sociology—research aimed at learning more about
some behavior—can turn into public sociology. Here is what
happened to Devah Pager (2003) when she was a graduate
student at the University of Wisconsin in Madison. She was
doing volunteer work in a homeless shelter, and some of the
men told her how hard it was to find work if they had been in
prison. Were the men exaggerating? she wondered. To find was white. Pager prepared identical résumés for the teams,
out what difference a prison record makes in getting a job, but with one difference: On each team, one of the men said

she sent pairs of college men to apply for 350 entry-level he had served eighteen months in prison for possession of
jobs in Milwaukee. One team was African American, and one

cocaine.
Figure 1.4 shows the difference that the prison record

m Call-Back Rates by made. Men without a prison record were two or three times
more likely to be called back.

Race_Etth'ty and Criminal Record But Pager came up with another significant finding. Look
at the difference that race—ethnicity made. White men with
40% a prison record were more likely to be offered a job than
African American men who had a clean record!
Sociological research often remains in obscure journals,
read by only a few specialists. But Pager's findings got
— around, turning basic research into public sociology. Some-
one told President George W. Bush about the research,
and he announced in his State of the Union speech that he
wanted Congress to fund a $300 million program to provide
20% — 17 mentoring and other support to help former prisoners get
jobs (Kroeger 2004).
Pager repeated her research in New York City and found
similar results (Pager et al. 2009).
As you can see, sometimes only a thin line separates basic
5 and public sociology.

: "

Whites African Americans

Without

criminal record
M with criminal

record

34

30% |—

Percentage

14

10% (—

For Your Consideration
> What findings would you expect if women had been
Source: Courtesy of Devah Pager. included in this study?

Theoretical Perspectives in Sociology

Facts never interpret themselves. To make sense out of life, we place our experiences
(our “facts”) into a framework of more-or-less related ideas. This gives us a way of inter-
preting them. Sociologists do this, too, but they place their observations into a concep-
tual framework called a theory. A theory is a general statement about how some parts
of the world fit together and how they work. It is an explanation of how two or more
“facts” are related to one another.

Sociologists use three major theories: symbolic interactionism, functional analysis,
and conflict theory. Each theory is like a lens through which we can view social life.
Let’s first examine the main elements of each theory, and then apply each to the U.S.
divorce rate to see why it is so high. As we do this, you will see how each theory, or
perspective, provides a distinct interpretation of social life.

Can you explain what public sociology is?
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Symbolic Interactionism

The central idea of symbolic interactionism is that symbols—things to which we attach
meaning—are the key to understanding how we view the world and communicate with
one another. Two major sociologists who developed this perspective are George Herbert
Mead (1863-1931) and Charles Horton Cooley (1864-1929). Let’s look at the main

elements of this theory.

Symbols in Everyday Life. Without symbols, our social life would be no more
sophisticated than that of animals. For example, without symbols we would have
no aunts or uncles, employers or teachers—or even brothers and sisters. I know
that this sounds strange, but it is symbols that define our relationships. There
would still be reproduction, of course, but no symbols to tell us how we are
related to whom. We would not know to whom we owe respect and obligations,
or from whom we can expect privileges—two elements that lie at the essence of
human relationships.

I know it is vague to say that symbols tell you how you are related to others and how
you should act toward them, so let’s make this less abstract:

Suppose that you have fallen head over heels in love. Finally, after what seems forever, it
is the night before your wedding. As you are contemplating tomorrow’s bliss, your mother
comes to you in tears. Sobbing, she tells you that she had a child before she mavried your
Jather, o child that she gave up for adoption. Breaking down, she says that she bas just
discovered that the person you arve going to marry is this child.

You can see how the symbol will change overnight—and your behavior, too!

George Herbert Mead (1863-1931) The symbols of boyfriend and brother—or girlfriend and sister—are
is one of the founders of symbolic \

. o . ) certainly different, and, as you know, each symbol requires rather different
interactionism, a major theoretical behavi

perspective in sociology. He 5 ¢havior. . . ) )
taught at the University of Chicago, } Not only do relationships depend on symbols, but so does society itself.

where his lectures were popular.
Although he wrote little, after his
death students compiled
his lectures into an
influential book, Mind,
Self, and Society.

Without symbols, we could not coordinate our actions with those of oth-

ers. We could not make plans for a future day, time, and place. Unable to

specify times, materials, sizes, or goals, we could not build bridges and

highways. Without symbols, we would have no movies or musical
instruments, no hospitals, no government, no religion. The class you
are taking could not exist—nor could this book. On the positive side,
there would be no war.

In Sum: Symbolic interactionists analyze how social life depends on the ways we define
ourselves and others. They study face-to-face interaction, examining how people make
sense out of life, how they determine their relationships.

Applying Symbolic Interactionism. Look at Figure 1.5, which shows U.S. marriages
and divorces over time. Let’s see how symbolic interactionists would use changing sym-
bols to explain this figure. For background, you should understand that marriage used
to be a lifelong commitment. A hundred years ago (and less) getting divorced was viewed
as immoral, a flagrant disregard for public opinion, and the abandonment of adult
responsibilities. Let’s see what changed.

The meaning of marriage: By the 1930s, young people were coming to view mar-
riage in a different way, a change that was reported by sociologists of the time. In 1933,
William Ogburn observed that they were placing more emphasis on the personality of
potential mates. Then in 1945, Ernest Burgess and Harvey Locke noted that people
were expecting more affection, understanding, and compatibility in marriage. As mar-
riage came to be viewed as an arrangement that was based less on duty and obligation
and more on feelings—attraction and intimacy—it became one that could be broken
when feelings changed.

How are symbols the basis of human relationships?
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The meaning of divorce: As divorce became more common, its meaning changed.
Rather than being a symbol of failure, divorce came to indicate freedom and new begin-
nings. Removing the stigma from divorce shattered a strong barrier that had prevented
husbands and wives from breaking up.

The meaning of parenthood: Parents used to have little responsibility for their chil-
dren beyond providing food, clothing, shelter, and moral guidance. And they needed

to do this for only a short time, because children began to contribute to the support of
the family early in life. Among many people, parenthood is still like this. In Colombia,
for example, children of the poor often are expected to support themselves by the age
of 8 or 10. In industrial societies, however, we assume that children are vulnerable
beings who must depend on their parents for financial and emotional support for many
years—often until they are well into their 20s. The greater responsibilities that we assign
to parenthood place heavy burdens on today’s couples and, with them, more strain on
marriage.

The meaning of love: And we can’t overlook the love symbol. As surprising as it

may sound, to have love as the main reason for marrying weakens marriage. In

some depth of our being, we expect “true love” to deliver constant emotional highs.
This expectation sets people up for crushed hopes, as dissatisfactions in marriage are

inevitable. When they come, spouses tend to blame one another for failing to deliver
the expected satisfaction.

In Sum: Symbolic interactionists look at how changing ideas (or symbols) of marriage,
divorce, parenthood, and love put pressure on married couples. No single change is
the cause of our divorce rate, but, taken together, these changes provide a push toward
divorce by making it more acceptable.

Functional Analysis

The central idea of functional analysis is that society is a whole unit, made up of
interrelated parts that work together. Functional analysis (also known as function-
alism and structural functionalism) is rooted in the origins of sociology. Auguste

17

How would a symbolic interactionist explain U.S. divorce?
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Comte and Herbert Spencer viewed society as a kind of living organism. Just as a
person or animal has organs that function together, they wrote, so does society.
And like an organism, if society is to function smoothly, its parts must work together
in harmony.

Emile Durkheim also viewed society as being composed of many parts, each with its
own function. When all the parts of society fulfill their functions, society is in a “nor-
mal” state. If they do not fulfill their functions, society is in an “abnormal” or “patho-
logical” state. To understand society, then, functionalists say that we need to look at
both structure (how the parts of a society fit together to make the whole) and function
(what each part does, how it contributes to society).

Robert Merton and Functionalism. Robert Merton (1910-2003) dismissed the
organic analogy, but he did maintain the essence of functionalism—the image of soci-
ety as a whole being composed of parts that work together. Merton used the term
functions to refer to the beneficial consequences of people’s actions: Functions
help keep a group (society, social system) in balance. In contrast, dysfunctions

are the harmful consequences of people’s actions. They undermine a system’s

equilibrium.

Functions can be either manifest or latent. If an action is intended to help

some part of a system, it is a manifest function. For example, suppose that gov-
ernment officials become concerned that women are having so few children.
Congress offers a $10,000 bonus for every child born to a married couple. The
intention, or manifest function, of the bonus is to increase childbearing within
the family unit. Merton pointed out that people’s actions can also have
latent functions; that is, they can have unintended consequences that

Robert K. Merton
(1910-2003), who spent
most of his academic
career at Columbia
University, was a
major proponent

of functionalism,

one of the main

theer:reetcffvles o help a system adjust. Let’s suppose that the bonus works. As the birth
Eocinflogy. rate jumps, so does the sale of diapers and baby furniture. Because the

benefits to these businesses were not the intended consequences, they
are latent functions of the bonus.

Of course, human actions can also hurt a system. Because such consequences usually
are unintended, Merton called them latent dysfunctions. Let’s assume that the govern-
ment has failed to specify a “stopping point” with regard to its bonus system. To collect
more bonuses, some people keep on having children. The more children they have, how-
ever, the more they need the next bonus to survive. Large families become common, and
poverty increases. Welfare is reinstated, taxes jump, and the nation erupts in protest.
Because these results were not intended and because they harmed the social system,
they would be latent dysfunctions of the bonus program.

In Sum: From the perspective of functional analysis, society is a functioning unit, with
each part related to the whole. Whenever we examine a smaller part, we need to look
for its functions and dysfunctions to see how it is related to the larger unit. This basic
approach can be applied to any social group, whether an entire society, a college, or
even a group as small as a family.

Applying Functional Analysis. Now let’s apply functional analysis to the U.S.
divorce rate. Functionalists stress that industrialization and urbanization have under-
mined the traditional functions of the family. For example, before industrialization, the
family formed an economic team. On the farm, where most people lived, cach family
member had jobs or “chores” to do. The wife was in charge not only of houschold
tasks but also of raising small animals, such as chickens, milking cows, collecting eggs,
and churning butter. She also did the cooking, baking, canning, sewing, darning, wash-
ing, and cleaning. The daughters helped her. The husband was responsible for caring
for large animals, such as horses and cattle, for planting and harvesting, and for main-
taining buildings and tools. The sons helped him.

This certainly doesn’t sound like life today! But what does it have to do with
divorce? Simply put, the husband and wife depended on each other for survival—and
there weren’t many alternatives.

What are the basic ideas of functional analysis? What are manifest functions? Latent functions?
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Sociologists who use the functionalist
perspective stress how industrialization

Other functions also bound family members to one another: educating the children, and urbanization undermined the

traditional functions of the family.
Before industrialization, members
of the family worked together as an

teaching them religion, providing home-based recreation, and caring for the sick and
celderly. To further see how sharply family functions have changed, look at this example

from the 1800s: economic unit, as in this photo of a
farm family in Nebraska in the 1890s.
When Phil became sick, Ann, bis wife, cooked for bim, fed him, changed the bed linens, As production moved away from the

bathed him, read to him from the Bible, and gave him his medicine. (She did this in home, it took with it first the father
and, more recently, the mother. One

addition to doing the housework and taking carve of their six children.) Phil was also consequence is a major dysfunction,
surrounded by the childven, who shouldered some of his choves while he was sick. When Phil the weakening of family ties.

died, the male velatives made the casket while Ann, ey sisters, and mother washed and

dressed the body. Phil was then “laid out” in the front parvlor (the formal living room),

where friends, neighbors, and relatives paid their last vespects. From there, friends moved

his body to the church for the final message and then to the grave they themselves had duy.

In Sum: When the family loses functions, it becomes more fragile, making an increase
in divorce inevitable. And these changes in economic production illustrate how the fam-
ily has lost functions. No longer is making a living a cooperative, home-based effort,
where husband and wife depend on one another for their interlocking contributions to
a mutual endeavor. Instead, husbands and wives today earn individual paychecks and

How do fewer family functions contribute to divorce?
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increasingly function as separate components in an impersonal, multinational, and even
global system. The fewer functions that family members share, the fewer are their “ties
that bind”—and these ties are what help husbands and wives get through the problems
they inevitably experience.

Conflict Theory

Conflict theory provides a third perspective on social life. Unlike the functionalists, who
view society as a harmonious whole with its parts working together, conflict theorists
stress that society is composed of groups that are competing with one another for scarce
resources. The surface might show cooperation, but scratch that surface and you will
find a struggle for power.

Karl Marx and Conflict Theory. Karl Marx, the founder of conflict theory, wit-
nessed the Industrial Revolution that transformed Europe. He saw that peasants who
had left the land to work in cities earned barely enough to eat. Things were so bad that
the average worker died at age 30, the average wealthy person at age 50 (Edgerton
1992:87). Shocked by this suffering and exploitation, Marx began to analyze society
and history. As he did so, he developed conflict theory. He concluded that the key to
human history is class conflict. In each society, some small group controls the means of
production and exploits those who are not in control. In industrialized societies, the
struggle is between the bourgeoisie, the small group of capitalists who own the means
to produce wealth, and the proletariat, the mass of workers who are exploited by the
bourgeoisie. The capitalists control the legal and political system: If the workers rebel,
the capitalists call on the power of the state to subdue them.

When Marx made his observations, capitalism was in its infancy and workers were at
the mercy of their employers. Workers had none of what we take for granted today—
minimum wages, cight-hour days, coffee breaks, five-day work weeks, paid vacations and
holidays, medical benefits, sick leave, unemployment compensation, Social Security, and,
for union workers, the right to strike. Marx’s analysis reminds us that these benefits came
not from generous hearts, but by workers forcing concessions from their employers.

Conflict Theory Today. Many sociologists extend conflict theory beyond the relation-
ship of capitalists and workers. They examine how opposing interests run through every
layer of society—whether that be a small group, an organization, a community, or the
entire society. For example, when police, teachers, and parents try to enforce conformi-
ty, this creates resentment and resistance. It is the same when a teenager tries to “change
the rules” to gain more independence. Throughout society, then, there is a constant
struggle to determine who has authority or influence and how far that dominance goes
(Turner 1978; Piven 2008; Manza and McCarthy 2011).

Sociologist Lewis Coser (1913-2003) pointed out that conflict is most likely to
develop among people who are in close relationships. These people have worked out
ways to distribute power and privilege, responsibilities and rewards. Any change in
this arrangement can lead to hurt feelings, resentment, and conflict. Even in intimate
relationships, people are in a constant balancing act, with conflict lying uneasily just
beneath the surface.

Feminists and Conflict Theory. Just as Marx examined conflict between capitalists
and workers, many feminists analyze conflict between men and women. Their primary
focus is the historical, contemporary, and global inequalities of men and women—and
how the traditional dominance by men can be overcome to bring about equality of the
sexes. Feminists are not united by the conflict perspective, however. They tackle a vari-
ety of topics and use whatever theory applies. (Feminism is discussed in Chapter 10.)

Applying Conflict Theory. To explain why the U.S. divorce rate is high, conflict the-
orists focus on how men’s and women’s relationships have changed. For millennia, men
dominated women, and women had few alternatives other than to accept their exploita-
tion. As industrialization transformed the world, it brought women the ability to meet

What are basic ideas of conflict theory? What is class conflict?
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their basic survival needs without being married. This new ability gave them the power
to refuse to bear burdens that earlier generations accepted as inevitable. The result is
that today’s women are likely to dissolve a marriage that becomes intolerable—or even
just unsatisfactory.

In Sum: The dominance of men over women was once considered natural and right.
As women gained education and earnings, however, they first questioned and then
rejected this assumption. As wives strove for more power and grew less inclined to put
up with relationships that they defined as unfair, the divorce rate increased. From the
conflict perspective, then, our high divorce rate does not mean that marriage has weak-
ened, but, rather, that women are making headway in their historical struggle with men.

Putting the Theoretical Perspectives Together

Which of these theoretical perspectives is /e right one? As you have seen, each is a lens that
produces a contrasting picture of divorce. The pictures that emerge are quite different from
the commonsense understanding that two people are simply “incompatible.” Because each
theory focuses on different features of social life, each provides a distinct interpretation.
Consequently, we need to use all three theoretical lenses to analyze human behavior. By
combining the contributions of each, we gain a more comprehensive picture of social life.

Levels of Analysis: Macro and Micro

A major difference among these three theoretical perspectives is their level of analysis. 3 {Explore
Functionalists and conflict theorists focus on the macro level; that is, they examine Living Data
large-scale patterns of society. In contrast, symbolic interactionists usually focus on the
micro level, on social interaction—what people do when they are in one another’s
presence. These levels are summarized in Table 1.1.

To make this distinction between micro and macro levels clearer, let’s return to
the example of the homeless, with which we opened this chapter. To study homeless
people, symbolic interactionists would focus on the micro level. They would analyze

on mysoclab.com

TABLE 1.1 Three Theoretical Perspectives in Sociology

21

Theoretical Perspective

Symbolic Interactionism

Functional Analysis
(also called functionalism
and structural
functionalism)

Conflict Theory

Applying the Perspective to

Usual Level of Analysis Focus of Analysis Key Terms the U.S. Divorce Rate

Microsociological Face-to-face interaction, Symbols Industrialization and urbaniza-
Examines small-scale how people use symbols Interaction tion changed marital roles and
patterns of social to create social life Meanings led to a redefinition of love,
interaction Definitions marriage, children, and divorce.

Macrosociological Relationships among the Structure As social change erodes the

Examines large-scale parts of society; how Functions traditional functions of the
patterns of society these parts are functional (manifest family, family ties weaken, and
(have beneficial conse- and latent) the divorce rate increases.
quences) or dysfunctional ~ Dysfunctions
(have negative conse- Equilibrium
quences)

Macrosociological The struggle for scarce Inequality When men control economic
Examines large-scale resources by groups in Power life, the divorce rate is low
patterns of society a society; how the elites Conflict because women find few alter-

use their power to con- Competition natives to a bad marriage. The
trol the weaker groups Exploitation high divorce rate reflects a

shift in the balance of power
between men and women.

Source: By the author.

How would a conflict theorist explain U.S. divorce? Why do we need all three theoretical perspectives?
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Because sociologists find all human
behavior to be valid research top-
ics, their research ranges from the
macro level of the globalization of
capitalism to the micro level of social
interaction. Shown here is Tomatina,
a tomato-throwing festival held each
year at Bufion, Spain. Sociologists
would study the leadership of the
organization, relationship of visitors to
townspeople, and the activities and
interaction of the participants.

The Sociological Perspective

what homeless people do when they are in shelters and on the streets. They would
also analyze their communications, both their talk and their nonverbal interaction
(gestures, use of space, and so on). The observations I made at the beginning of this
chapter about the silence in the homeless shelter, for example, would be of interest to
symbolic interactionists.

This micro level, however, would not interest functionalists and conflict theorists.
They would focus instead on the macro level; how changes in some parts of society
increase homelessness. Functionalists might look at how jobs have dried up—that
there is less need for unskilled labor and how millions of jobs have been transferred
to workers overseas. Or they might focus on changes in the family—how because of
divorce and smaller families many people who can’t find work don’t have others to
fall back on. For their part, conflict theorists would stress the struggle between social
classes. They would be interested in how the decisions of international elites affect
not only global production and trade but also the local job market, unemployment,
and homelessness.

How Theory and Research Work Together

Theory cannot stand alone. As sociologist C. Wright Mills (1959) argued so
forcefully, if theory isn’t connected to research, it is abstract and empty. It is the
same for research. Without theory, research is of little value; it is simply a collection
of meaningless “facts.”

Theory and research, then, go together like a hand and glove. Every theory must
be tested, which requires research. And as sociologists do research, they often come
up with surprising findings. Those findings must be explained, and for that, we need
theory. As sociologists study social life, they combine research and theory.

Let’s turn now to how sociologists do research.

Doing Sociological Research

Around the globe, people make assumptions about the way the world “is.” Common
sense, the things that “everyone knows are true,” may or may not be true. It takes
research to find out. To test your own common sense, take the little Down-to-Earth
Sociology quiz on the next page.

O

How do research and theory work together? What are valid research topics for sociologists?



Down-to-Earth Sociology

Doing Sociological Research 23

Enjoying a Sociology Quiz—Testing Your Common Sense

understandings of social life, and others contradict them.
Can you tell the difference? To enjoy this quiz, complete
all the questions before turing the page to check your answers.

Some findings of sociology support commonsense

1. True/False More U.S. students are killed in school
shootings now than ten or fifteen years ago.

2. True/False The earnings of U.S. women have just about
caught up with those of U.S. men.

3. True/False With life so rushed and more women working
for wages, today’s parents spend less time with their
children than parents of previous generations did.

4. True/False It is more dangerous to walk near topless
bars than fast-food restaurants.

ol

. True/False Most rapists are mentally ill.

6. True/False A large percentage of terrorists are
mentally ill.

7. True/False Most people on welfare are lazy and looking
for a handout. They could work if they wanted to.

8. True/False Compared with women, men make more eye
contact in face-to-face conversations.

9. True/False Couples who lived together before
marriage are usually more satisfied with their marriage
than couples who did not live together before
marriage.

10. True/False Because bicyclists are more likely to wear
helmets now than a few years ago, their rate of head
injuries has dropped.

To understand social life, we need to move beyond “common sense” and learn what
is really going on. Let’s look at how sociologists do their research.

A Research Model

As shown in Figure 1.6, scientific research follows eight
basic steps. This is an ideal model, however, and in the real
world of research some of these steps may run together.
Some may even be omitted.

1. Selecting a topic. First, what do you want to know more
about? Let’s choose spouse abuse as our topic.

2. Defining the problem. The next step is to narrow the
topic. Spouse abuse is too broad; we need to focus on a
specific area. For example, you may want to know why
men are more likely than women to be the abusers. Or
perhaps you want to know what can be done to reduce
domestic violence.

3. Reviewing the literature. You must review the literature
to find out what has been published on the problem.
You don’t want to waste your time rediscovering what is
already known.

4. Formulating a hypothesis. The fourth step is to for-
mulate a hypothesis, a statement of what you expect to
find according to predictions that are based on a theory.
A hypothesis predicts a relationship between or among
variables, factors that vary, or change, from one person
or situation to another. For example, the statement
“Men who are more socially isolated are more likely to
abuse their wives than are men who are more socially
integrated” is a hypothesis.

m The Research Model

Select a topic.

Generates hypotheses Define the problem.

Review the literature.

Formulate a hypothesis.

Choose a research method. e

* Documents

® Experiments

® Unobtrusive
measures

e Surveys
* Participant observation
* Case studies

¢ Secondary analysis

Collect the data.

Stimulates more
ideas for research

Analyze the results.

Share the results.

Source: Adapted from Figure 2.2 of Schaefer 1989.

Why do we need sociological research?
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Testing Your Common Sense—Answers to the Sociology Quiz

1.

False. More students were shot to death at U.S. schools
in the early 1990s than now (National School Safety
Center 2012). See page 396.

. False. Over the years, the wage gap has narrowed,

but only slightly. On average, full-time working women
earn about 70 percent of what full-time working men
earn. This low figure is actually an improvement over
earlier years. See Figures 10.7 and 10.8 on pages
294-295.

. False. Today's parents actually spend more time with

their children (Bianchi et al. 2006). To see how this could
be, see Figure 12.2 on page 356.

. False. The crime rate outside fast-food restaurants is

considerably higher. The likely reason is that topless bars
hire private security and parking lot attendants (Linz et al.
2004).

. False. Sociologists compared the psychological profiles

of prisoners convicted of rape and prisoners convicted of
other crimes. Their profiles were similar. Like robbery, rape
is a learned behavior (Scully and Marolla 1984/2007).

6.

10.

False. Extensive testing of Islamic terrorists shows that
they actually tend to score more “normal” on psychologi-
cal tests than most “normal” people do. As a group, they
are in better mental health than the rest of the popula-
tion (Sageman 2008b:64).

. False. Most people on welfare are children, young

mothers with few skills, or are elderly, sick, mentally chal-
lenged, or physically handicapped,. Less than 2 percent
fit the stereotype of an able-bodied man. See page 231.

. False. Women make considerably more eye contact

(Henley et al. 1985).

. False. The opposite is true. Among other reasons,

couples who cohabit before marriage are usually

less committed to one another—and a key to marital
success is a strong commitment (Dush et al. 2003;
Osborne et al. 2007).

False. Bicyclists today are more likely to wear helmets,
but their rate of head injuries is higher. Apparently, they
take more risks because the helmets make them feel
safer (Barnes 2001).

Can you summarize the basic research model that sociologists use?

Your hypothesis will need operational definitions, that is, precise ways to measure
the variables. In this example, you would need operational definitions for three vari-
ables: social isolation, social integration, and spouse abuse.

5. Choosing a research method. The means by which you collect your data is
called a research method (or research design). Sociologists use six basic research
methods, which are outlined in the next section. You will want to choose the
method that will best answer your particular questions.

6. Collecting the data. When you gather your data, you have to take care to assure their
validity; that is, your operational definitions must measure what they are intended to
measure. In this case, you must be certain that you really are measuring social isola-
tion, social integration, and spouse abuse—and not something else. Spouse abuse,
for example, seems to be obvious. Yet what some people consider to be abuse is not
considered abuse by others. Which will you choose? In other words, your operational
definitions must be so precise that no one has any question about what you are

measuring.

You must also be sure that your data are reliable. Reliability means that if other
researchers use your operational definitions, their findings will be consistent with
yours. If your operational definitions are sloppy, husbands who have committed
the same act of violence might be included in some research but excluded in other
studies. You would end up with erratic results. You might show a 5 percent rate of
spouse abuse, but another researcher may conclude that it is 30 percent. This would
make your research unreliable.

7. Analyzing the results. You can choose from a variety of techniques to analyze the
data you gather. If a hypothesis has been part of your research, you will test it during
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this step. (Some research, especially that done by participant observation, has no
hypothesis. You may know so little about the setting you are going to research that
you cannot even specify the variables in advance.)

8. Sharing the results. To wrap up your research, you will write a report to share your
findings with the scientific community. You will review how you did your research,
including your operational definitions. You will also show how your findings fit in
with the published literature and how they support or refute the theories that apply
to your topic. As Table 1.2 on page 26 illustrates, sociologists often summarize their
findings in tables.

Let’s look in greater detail at the fifth step to see what research methods sociolo-
gists use.

Research Methods

As we review the seven research methods (or research designs) that sociologists use, we
will continue our example of spouse abuse. As you will see, the method you choose will
depend on the questions you want to answer.

Surveys

Let’s suppose that you want to know how many wives are abused each year. Some
husbands also are abused, of course, but let’s assume that you are going to focus on
wives. An appropriate method for this purpose would be the survey, in which you
would ask individuals a series of questions. Before you begin your research, however,
you must deal with practical matters that face all researchers. Let’s look at these
issues.

Selecting a Sample. Ideally, you might want to learn about all wives in the world,
but obviously you don’t have enough resources to do this. You will have to narrow
your population, the target group that you are going to study.

Let’s assume that your resources (money, assistants, time) allow you to investigate
spouse abuse only on your campus. Let’s also assume that your college enrollment is
large, so you won’t be able to survey all the married women who are enrolled. Now you
must select a sample, individuals from among your target population. How you choose a
sample is crucial, for your choice will affect the results of your research. For example, mar-
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To attain their goal of objectivity and
accuracy in their research, sociologists

ried women enrolled in introductory sociology and engineering courses might have quite must put away their personal opinions

different experiences. If so, surveying just one or the other would produce skewed results. or biases.

Remember that your goal is to get findings that apply to your entire school. For
this, you need a sample that represents the students. How can you get a representative
sample?

The best way is to use a random sample. This does not mean that you would
stand on some campus corner and ask questions of any woman who happens to walk
by. In a random sample, everyone in your population (the target group) has the same chance
of being included in the study. In this case, because your population is every married
woman enrolled in your college, all married women—whether first-year or graduate
students, full- or part-time—must have the same chance of being included in
your sample.

How can you get a random sample? First, you need a list of all the married women
enrolled in your college. Then you assign a number to each name on the list. Using a
table of random numbers, you then determine which of these women will become part
of your sample. (Tables of random numbers are available in statistics books and online,
or they can be generated by a computer.)

A random sample will represent your study’s population fairly—in this case, married
women enrolled at your college. This means that you will be able to generalize your

© Robert Weber/The New Yorker Collection/www.cartoonbank.com

In doing surveys, why do researchers use samples? What is a random sample?

“That’s the worst set of opinions
DPve heard in my entire life.”


www.cartoonbank.com
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TABLE 1.2 How to Read a Table

Tables summarize information. Because sociological findings are often presented in tables, it is important to understand how to read them.
Tables contain six elements: title, headnote, headings, columns, rows, and source. When you understand how these elements fit together,

you know how to read a table.

o

The title states the topic.
It is located at the top
of the table. What is the
title of this table? Please
determine your answer
before looking at the
correct answer at the
bottom of this page.

The headnote is not
always included in a table.
When it is present, it is
located just below the
title. Its purpose is to give
more detailed information
about how the data were
collected or how data are
presented in the table.
What are the first eight
words of the headnote
for this table?

The headings tell what
kind of information is
contained in the table.
There are three head-
ings in this table. What
are they? In the second
heading, what does

n = 25 mean?

Comparing Violent and Nonviolent Husbands

Based on interviews with 150 husbands and wives in a

Midwestern city who were getting a divorce.

Husband’s Achievement
and Job Satisfaction

He started but failed
to complete high school
or college.

He is very dissatisfied
with his job.

His income is a source
of constant conflict.

He has less education
than his wife.

His job has less prestige
than his father-in-law’s.

Violent
Husbands
(n = 25)

44%

44%

84%

56%

37%

Source: Modification of Table 1 in O'Brien 1975.

Nonviolent
Husbands
(n = 125)

27%

18%

24%

14%

28%

The columns present
information arranged
vertically. What is the
fourth number in the
second column and the
second number in the
third column?

The rows present infor-
mation arranged hori-
zontally. In the fourth
row, which husbands
are more likely to have
less education than their
wives?

The source of a table,
usually listed at the
bottom, provides infor-
mation on where the
data in the table origi-
nated. Often, as in this
instance, the information
is specific enough for
you to consult the origi-
nal source. What is the
source for this table?

Some tables are much more complicated than this one, but all follow the same basic pattern.
To apply these concepts to a table with more information, see page 261.
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Can you read this table? Do you know what the main elements of a table are?
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findings to all the married women students on your campus, even
if they were not included in your sample.

What if you want to know only about certain subgroups, such
as the freshmen and seniors? You could use a stratified random
sample. You would need a list of the freshmen and senior
married women. Then, using random numbers, you would
select a sample from each group. This would allow you to
generalize to all the freshmen and senior married women at
your college, but you would not be able to draw any conclusions
about the sophomores or juniors.

No matter what research method you use, you will need a
yardstick for comparing your findings. To do this, you will want
to know what “average” is in your research. Table 1.3 below
discusses ways to measure average.

Asking Neutral Questions. After you have decided on your
population and sample, your next task is to make certain

that your questions are neutral. Your questions must allow
respondents, the people who answer your questions, to express
their own opinions. Otherwise, you will end up with biased
answers—which are worthless. For example, if you were to ask, “Don’t you think
that men who beat their wives should go to prison?” you would be tilting the

If sociologists were to study stone
throwing, participants and observers,
they could use a variety of methods.
Based on what you have learned in
this chapter, how do you think this
activity should be studied? This photo
is from Switzerland.

TABLE 1.3 Three Ways to Measure "“Average”

The Mean

The term average seems clear enough. As
you learned in grade school, to find the
average you add a group of numbers

and then divide the total by the number of
cases that you added. Assume that the
following numbers represent men
convicted of battering their wives.

321
229
57
289
136
57
1,795

The total is 2,884. Divided by 7 (the number
of cases), the average is 412. Sociologists call
this form of average the mean.

The mean can be deceptive because it is
strongly influenced by extreme scores, either
low or high. Note that six of the seven cases
are less than the mean.

Two other ways to compute averages are
the median and the mode.

The Median

To compute the second average, the
median, first arrange the cases in
order—either from the highest to the
lowest or the lowest to the highest. That
arrangement will produce the following
distribution.

57 1,795
57 321
136 289

(229 or 229)
289 136
321 57

1,795 57

Then look for the middle case, the one
that falls halfway between the top and

the bottom. That number is 229, for three
numbers are lower and three numbers
are higher. When there is an even
numbers of cases, the median is the
halfway mark between the two

middle cases.

The Mode

The third measure of average, the mode, is
simply the cases that occur the most often.
In this instance the mode is 57, which is way
off the mark.

57
57
136
229
289
321
1,795

Because the mode is often deceptive, and
only by chance comes close to either of the
other two averages, sociologists seldom use
it. In addition, not every distribution of cases
has a mode. And if two or more numbers
appear with the same frequency, you can
have more than one mode.

Do you know the three ways to measure average? What is a stratified random sample?



28  CHAPTER 1 The Sociological Perspective

i YOU'VE BEEN LISTENING TO THE YOU KNOW, DAD, THIS u
Improperly worded questions can steer éﬁ%@é’ﬁgg’vgﬁﬁ%ﬁ% BAS50 PROFUNID OF DEAR L CONRADI 0 Y0U FAVOR
respondents toward answers that are not ) %%%%;L;’/ANO/WF& i\//ERYO?HEyR SURV/EW)/’ND
their own, which produces invalid results. mgklaREYNowwﬁszzA Ny: ) ,FIZTZAZ,@ Atwb 05,'@

/ BE MY GUEST!
AN o

Doonesbury © G. B. Trudeau. Reprlnted with permission of Universal Press Synd|cate. All rights reserved.

answer toward agreement with a prison sentence. The Doonesbury cartoon illustrates
another blatant example of biased questions. For examples of flawed research, see the
Down-to-Earth Sociology box on the next page.

Types of Questions You must also decide whether to use closed-or open-ended
questions. Closed-ended questions are followed by a list of possible answers. This
format would work for questions about someone’s age (possible ages would be
listed), but not for many other items. For example, how could you list all the opin-
ions that people hold about what should be done to spouse abusers? The answers
provided for closed-ended questions can miss the respondent’s opinions.

As Table 1.4 illustrates, the alternative is open-ended questions, which allow people
to answer in their own words. Although open-ended questions allow you to tap the
full range of people’s opinions, they make it difficult to compare answers. For example,
how would you compare these answers to the question “Why do you think men abuse
their wives?”

“They’re sick.”
“I think they must have had problems with their mother.”
“We oughta string ’em up!”

Establishing Rapport. Research on spouse abuse brings up a significant issue. You

may have been wondering if women who have been abused will really give honest

answers to strangers.

If you were to walk up to women on the street and ask if their husbands have

ever beaten them, there would be little reason to take your findings seriously.

If, however, you establish rapport (“ruh-POUR”), a feeling of trust, with your
respondents, victims will talk about personal,
sensitive matters. They will share feelings of

TABLE 1.4 Closed- and Open-Ended Questions ~ c¢mbarrassment, shame, or other deep emo-

tions. A good example is rape. To go beyond

A. Closed-Ended Question B. Open-Ended Question police statistics, each year researchers inter-
view a random sample of 100,000 Americans.

Which of the following best fits your ~ What do you think should be done They ask them whether they have been victims

idea of what should be done to some- to someone who has been convicted of burglary, robbery, or other crimes. After

one who has been convicted of spouse of spouse abuse? establishing rapport, the researchers ask about

abuse? rape. This National Crime Victimization Survey

I. Probation shows that rape victims will talk about their

2. Jail time experiences (Weiss 2009; Statistical Abstract

3. Community service 2012:Tables 315, 316).

4. Counseling To gather data on sensitive areas, some

> Divorce = , researchers use Computer-Assisted Self-

6. Nothing—It’s a family matter

Interviewing. In this technique, the interviewer
gives the individual a laptop computer, then

Can you explain how to establish rapport?
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Loading the Dice: How Not to Do Research

misrepresentation, and downright fraud. Consider these

The methods of science lend themselves to distortion,
findings from surveys:

Americans overwhelmingly prefer Toyotas to Chryslers.
Americans overwhelmingly prefer Chryslers to Toyotas.

Obviously, these opposite conclusions cannot
both be true. In fact, both sets of findings are mis-
representations, even though the responses came
from surveys conducted by so-called indepen-
dent researchers. It turns out that some consumer
researchers load the dice. Hired by firms that have a
vested interest in the outcome of the research, they deliver
the results their clients are looking for (Armstrong 2007).
Here are six ways to load the dice.

1. Choose a biased sample. If you want to “prove” that
Americans prefer Chryslers over Toyotas, interview unem-
ployed union workers who trace their job loss to Japa-
nese imports. The answer is predictable. You'll get what
you're looking for.

2. Ask biased questions. Even if you choose an unbiased
sample, you can phrase questions in such a way that you
direct people to the answer you're looking for. Suppose
that you ask this question:

We are losing millions of jobs to workers overseas
who work for just a few dollars a day. After losing their
jobs, some Americans are even homeless and hungry. Do
you prefer a car that gives jobs to Americans, or one that
forces our workers to lose their homes?

This question is obviously designed to channel
people’s thinking toward a predetermined answer—quite
contrary to the standards of scientific research. Look
again at the Doonesbury cartoon.

3. List biased choices. Another way to load the dice is to
use closed-ended questions that push people into the
answers you want. Consider this finding:

U.S. college students overwhelmingly prefer Levi’s
501 to the jeans of any competitor.

Sound good? Before you rush out to buy Levis, note
what these researchers did: In asking students which jeans
would be the most popular in the coming year, their list of
choices included no other jeans but Levi's 501!

4. Discard undesirable results. Researchers can keep
silent about results they don't like, or they can continue
to survey samples until they find one that matches what
they are looking for.

5. Misunderstand the subjects’ world. This route can
lead to errors every bit as great as those just cited.
Even researchers who use an adequate sample and
word their questions properly can end up with skewed

results. They might, for example, fail to anticipate
that people may be embarrassed to express an
opinion that isn't “politically correct.” For
example, surveys show that 80 percent of

Americans are environmentalists. Is this an

accurate figure? Most Americans are proba-
bly embarrassed to tell a stranger otherwise.

Today, that would be like going against the

flag, motherhood, and apple pie.

6. Analyze the data incorrectly. Even when researchers
strive for objectivity, the sample is good, the wording
is neutral, and the respondents answer the questions
honestly, the results can still be skewed. The researchers
may make a mistake in their calculations, such as enter-
ing incorrect data into computer programs. This, too, of
course, is inexcusable in science.

Of these six sources of bias, the first four demonstrate
fraud. The final two reflect sloppiness, which is also not ac-
ceptable in science.

As has been stressed in this chapter, research must be ob-
jective if it is to be scientific. The underlying problem with the
research cited here—and with so many surveys bandied about
in the media as fact—is that survey research has become big
business. Simply put, the money offered by corporations has
corrupted some researchers.

The beginning of the corruption is subtle. Paul Light, dean
at the University of Minnesota, put it this way: “A funder will
never come to an academic and say, 'l want you to produce
finding X, and here’s a million dollars to do it." Rather, the
subtext is that if the researchers produce the right finding,
more work—and funding—will come their way."”

Sources: Based on Crossen 1991; Goleman 1993; Barnes 1995; Resnik
2000; Augoustinos et al. 2009.

Use the contents of this box to explain how to do good research



Participant observation, participating
and observing in a research setting, is
usually supplemented by interviewing,
asking questions to better understand
why people do what they do. In this
instance, the sociologist would want to
know what this hair removal ceremony
in Gujarat, India, means to the child’s
family and to the community.

The research methods that sociologists
choose depend partially on the
questions they want to answer. They
might want to learn, for example,
which forms of publicity are more
effective in increasing awareness of
spouse abuse as a social problem.

moves aside while he or she answers questions on the computer. In some
versions of this method, the individual listens to the questions on headphones
and answers on the computer screen. When he or she clicks the “Submit”
button, the interviewer has no idea how any question was answered

(Guo et al. 2008). Although many people like the privacy that this technique
provides, some prefer a live questioner even for sensitive areas of their

lives. They say that they want positive feedback from interviewers (Estes

et al. 2010).

Participant Observation (Fieldwork)

In participant observation, or fieldwork, the researcher participates in a research
setting while observing what is happening in that setting. Obviously, this
method does not mean that you would sit around and watch someone being
abused. But if you wanted to learn how abuse has affected the victims’ hopes
and goals, their dating patterns, or their marriages, you could use participant
observation.

For example, if your campus has a crisis intervention center, you might be
able to observe victims of spouse abuse from the time they report the attack
through their participation in counseling. With good rapport, you might even be able
to spend time with them at their home or with friends. What they say and how they
interact with others might help you to understand how the abuse has affected them.
This, in turn, could give you insight into how to improve college counseling
services.

If you were doing participant observation, you would face this dilemma: How
involved should you get in the lives of the people you are observing? Consider this
as you read the Down-to-Earth Sociology box on the next page.

Case Studies

To do a case study, the researcher focuses on a single event, situation, or indi-
vidual. The purpose is to understand the dynamics of relationships and power, or
even the thinking that motivates people. Sociologist Ken Levi (2009), for example,
wanted to study hit men. He would have loved having many hit men to interview,
but he had access to only one. He interviewed this man over and over, giving us an
understanding of how someone can kill others for money. A case study of spouse
abuse would focus on a single wife and husband, exploring the couple’s history and
relationship.

As you can see, case studies reveal a lot of detail about some particular situation, but
the question always remains: How much of this detail applies to other situations? This
problem of generalizability, which plagues case studies, is the primary reason that

few sociologists use this method.

Secondary Analysis

In secondary analysis, researchers analyze data that others have collected. For

example, if you were to examine the original data from a study of women
who had been abused by their husbands, you would be doing secondary
analysis.

Analysis of Documents

Documents, or written sources, include books, newspapers, bank

records, immigration records, and so on. Sociologists have even used
Facebook to study the race-ethnicity of friendships of college students
(Wimmer and Lewis 2011). To study spouse abuse, you might examine

police reports and court records. These could reveal what percentage of
complaints result in arrest and what proportion of the men arrested are

What is participant observation? Case studies? Secondary analysis? Analysis of documents?
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Gang Leader for a Day: Adventures of a Rogue Sociologist

N

ignored the warning.

With clipboard in hand, Sudhir entered “the projects.”
Ignoring the glares of the young men standing around, he
went into the lobby of a high-rise. Seeing a gaping hole
where the elevator was supposed to be, he decided to
climb the stairs, where he was almost overpowered by
the smell of urine. After climbing five flights, Sudhir came
upon some young men shooting craps in a dark hallway.
One of them jumped up, grabbed Sudhir’s clipboard,

and demanded to know what he was doing
there.

Sudhir blurted, “I'm a student at the univer-

sity, doing a survey, and I'm looking for some
families to interview.”

One man took out a knife and began to
twirl it. Another pulled out a gun, pointed it
at Sudhir's head, and said, “I'll take him.”

Then came a series of rapid-fire ques-
tions that Sudhir couldn’t answer. He had
no idea what they meant: “You flip right
or left? Five or six? You run with the Kings,
right?”

Grabbing Sudhir's bag, two of the men searched it. They
could find only questionnaires, pen and paper, and a few soci-
ology books. The man with the gun then told Sudhir to go

ahead and ask him a question.

Sweating despite the cold, Sudhir read the first ques-
tion on his survey, “"How does it feel to be black and poor?”
Then he read the multiple-choice answers: “Very bad,
somewhat bad, neither bad nor good, somewhat good, very

good.”

As you might surmise, the man’s answer was too obscenity

laden to be printed here.

ext to the University of Chicago is an area of poverty
so dangerous that the professors warn students to
avoid it. One graduate student in sociology, Sudhir
Venkatesh, the son of immigrants from India, who was
working on a research project with William Julius Wilson,

“I'm not black,” came the reply.

"Well, then, how does it feel to be African American and
poor?”

“I'm not African American either. I'm a nigger.”

Sudhir was left speechless. Despite his naiveté, he knew
better than to ask, “How does it feel to be a nigger and
poor?”

As Sudhir stood with his mouth agape, J. T. added,

“Niggers are the ones who live in this building.
African Americans live in the suburbs. African
Americans wear ties to work. Niggers can't find
no work.”
Not exactly the best start to a research project.
But this weird and frightening beginning turned
into several years of fascinating research. Over
time, J. T. guided Sudhir into a world that
few outsiders ever see. Not only did Sudhir
get to know drug dealers, crackheads,
squatters, prostitutes, and pimps, but he
also was present at beatings by drug
crews, drive-by shootings done by rival
gangs, and armed robberies by the
police.
How Sudhir got out of his predica-
ment in the stairwell, his immersion into
a threatening underworld—the daily life
for many people in “the projects”—and his
moral dilemma at witnessing crimes are part of his fascinat-
ing experience in doing participant observation of the Black
Kings.

Sudhir, who was reared in a middle-class suburb in Califor-
nia, even took over this Chicago gang for a day. This is one
reason that he calls himself a rogue sociologist—the decisions
he made that day were serious violations of law, felonies that
could bring years in prison. There are other reasons, too: Dur-
ing the research, he kicked a man in the stomach, and he was
present as the gang planned drive-by shootings.

Sudhir survived, completed his Ph.D., and now teaches at

Sudhir Venkatesh, who now teaches at
Columbia University, New York City.

As the men deliberated Sudhir's fate (“If he's here and he
don't get back, you know they’re going to come looking for
him”), a powerfully built man with glittery gold teeth and a
sizable diamond earring appeared. The man, known as J. T,
who, it turned out, directed the drug trade in the building,
asked what was going on. When the younger men mentioned
the questionnaire, J. T. said to ask him a question.

Amidst an eerie silence, Sudhir asked, “How does it feel to
be black and poor?”

Columbia University.
Source: Based on Venkatesh 2008.

For Your Consideration

> From this report, what do you see as the advantages
of participant observation? Disadvantages? Do you think
that doing sociological research justifies being present at
beatings? At the planning of drive-by shootings?

31

How does the Sudhir research illustrate the dilemma of participant observers becoming involved in subjects’ lives?
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charged, convicted, or put on probation. If these were your questions, police
statistics would be valuable.

But for other questions, those records would be useless. If you want to learn
about the social and emotional adjustment of the victims, for example police and
court records would tell you nothing. Other documents, though, might provide
those answers. For example, a crisis intervention center might have records that
contain key information—but gaining access to them is almost impossible. Perhaps
an unusually cooperative center might ask victims to keep diaries that you could
study later.

Experiments

A lot of people say that abusers need therapy. Yet no one knows whether therapy
really works. Because experiments are useful for determining cause and effect, let’s
suppose that you propose an experiment to a judge and she gives you access to men
who have been arrested for spouse abuse. As in Figure 1.7, you would divide the men
randomly into two groups. This helps to ensure that their individual characteristics
(attitudes, number of arrests, severity of crimes, education, race—ethnicity, age, and so
on) are distributed between the groups. You then would arrange for the men in the
experimental group to receive some form of therapy. The men in the control group
would not get therapy.

Your independent variable, something that causes a change in another vari-
able, would be therapy. Your dependent variable, the variable that might change,
would be the men’s behavior: whether they abuse women after they get out of jail.
Unfortunately, your operational definition of the men’s behavior will be sloppy:
either reports from the wives or records indicating which men were rearrested for
abuse. This is sloppy because some of the women will not report the abuse, and
some of the men who abuse their wives will not be arrested. Yet it might be the
best you can do.

Let’s assume that you choose rearrest as your operational definition. If you find that
the men who received therapy are less likely to be rearrested for abuse, you can attribute
the difference to the therapy. If you find no difference in rearrest rates, you can conclude
that the therapy was ineftective. If you find that the men who received the therapy have
a higher rearrest rate, you can conclude that the therapy backfired.

Unobtrusive Measures

Some researchers use unobtrusive measures, observing the behavior of people who
are not aware that they are being studied. To determine whisky consumption in a town
that was legally “dry,” sociologists counted the empty bottles in trashcans (Lee 2000).

FIGURE 1.7 The Experiment

Human
subjects

Source: By the author.
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Can you explain how experiments work? How do they prove causation?
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Researchers have also gone high-tech. When you shop,
cameras can follow you from the second you enter a store
to the minute you hit the checkout counter, recording each
item you touch, as well as every time you pick your nose
(Rosenbloom 2010; Singer 2010). Some Web coupons

are embedded with bar codes that record your name and
Facebook information. The cameras and coupons, which
raise ethical issues of invasion of privacy, are part of market-
ing, not sociological research.

It would be considered unethical to use most unobtru-
sive measures to research spouse abuse. You could, how-
ever, analyze 911 calls. Also, if there were a public forum
held by abused or abusing spouses on the Internet, you
could record and analyze the online conversations. Ethics in
unobtrusive research are still a matter of dispute: To record
the behavior of people in public settings, such as a crowd,
without announcing that you are doing so is generally con-
sidered acceptable. To do this in private settings is not.

Gender in Sociological Research

You know how significant gender is in your own life, how it aftects your orientations
and your attitudes. Because gender is also influential in social research, researchers take
steps to prevent it from biasing their findings (Davis et al. 2009). In our imagined
research on spouse abuse, for example, could a man even do participant observation of
women who have been beaten by their husbands? Technically, the answer is yes. But
because the women have been victimized by men, they might be less likely to share
their experiences and feelings with men. If so, women would be better suited to con-
duct this research and more likely to achieve valid results. The supposition that these
victims will be more open with women than with men, however, is just that—a supposi-
tion. Research alone will verify or refute this assumption.

Gender issues can pop up in unexpected ways in sociological research. I vividly recall
an incident in San Francisco.

The streets were getting dark, and I was still looking for homeless people. When I saw someone
lying down, curled up in a doorway, I approached the individual. As I got close, I began my
opening research line, “Hi, I'm Dr. Henslin from. . ..” The individual began to scream and
started to thrash wildly. Startled by this sudden, high-pitched scream and by the rapid move-
ments, I quickly backed away. When I later analyzed what had happened, I concluded that 1
had intruded into a woman’s bedroom.

This incident also holds another lesson. Researchers do their best, but they make mis-
takes. Sometimes these mistakes are minor, and even humorous. The woman sleeping in the
doorway wasn’t frightened. It was only just getting dark, and there were many people on
the street. She was just assertively marking her territory and letting me know in no uncertain
terms that I was an intruder. If we make a mistake in research, we pick up and go on. As we
do so, we take ethical considerations into account, which is the topic of our next section.

Ethics and Values in Sociological
Research

In addition to choosing an appropriate research method, we must also follow the
cethics of sociology (American Sociological Association 1999; McKenzie 2009).
Research ethics require honesty, truth, and openness (sharing findings with the
scientific community). Ethics forbid the falsification of results and condemn

To prevent cheating by customers
and personnel, casinos use
unobtrusive measures. Shown here
are people examining digitized
images from surveillance cameras
hidden in the ceiling above the
blackjack tables and roulette wheels.

What are unobtrusive measures? How can gender influence sociological research?
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Ethics in social research are of vital

concern to sociologists. As discussed
in the text, sociologists may disagree
on some of the issue’s finer points,
but none would approve of slipping
LSD to unsuspecting subjects like this
Marine. This was done to U.S. soldiers
in the 1960s under the guise of
legitimate testing—just “to see what
would happen.”

The Sociological Perspective

plagiarism—that is, stealing someone else’s work.
Another ethical guideline states that research sub-
jects should generally be informed that they are
being studied and never be harmed by the
research. Sometimes people reveal things
that are intimate, potentially embarrassing,
or otherwise harmful to themselves—and
their anonymity must be protected. Finally,
although not all sociologists agree, it gen-
erally is considered unethical for researchers
to misrepresent themselves.

Sociologists take their ethical standards
seriously. To illustrate the extent to which
they will go to protect their respondents, con-

sider the research conducted by Mario Brajuha.

Ethics: Protecting the
Subjects—The Brajuha Research

g Mario Brajuha, a graduate student at the State

” University of New York at Stony Brook, was doing par-

ticipant observation of restaurant workers. He lost his job

as a waiter when the restaurant where he was working burned down—a fire of “suspi-
cious origin,” as the police said. When detectives learned that Brajuha had taken field
notes, they asked to see them (Brajuha and Hallowell 1986). Because he had prom-
ised to keep the information confidential, Brajuha refused to hand them over. When
the district attorney subpoenaed the notes, Brajuha still refused. The district attorney
then threatened to put Brajuha in jail. By this time, Brajuha’s notes had become rather
famous, and unsavory characters—perhaps those who had set the fire—also wanted to
know what was in them. They, too, demanded to see his notes, and accompanied their
demands with threats of a different nature. Brajuha found himself between a rock and a
hard place.

For two years, Brajuha refused to hand over his notes, even though he grew anxious
and had to appear at several court hearings. Finally, the district attorney dropped the
subpoena. When the two men under investigation for setting the fire died, the threats
to Brajuha, his wife, and their children ended.

Sociologists applaud the way Brajuha protected his respondents and the professional
manner in which he handled himself.

Ethics: Misleading the Subjects—The
Humphreys Research

Another ethical problem involves what you tell participants about your research.
Although it is considered acceptable for sociologists to do covert participant obser-
vation (studying some situation without announcing that they are doing research),
to deliberately misrepresent oneself is considered unethical. Let’s look at the case
of Laud Humphreys, whose research forced sociologists to rethink and refine their
ethical stance.

Laud Humpbhreys, a classmate of mine at Washington University in St. Louis, was
an Episcopal priest who decided to become a sociologist. For his Ph.D. dissertation,
Humphreys (1970, 1971, 1975) studied social interaction in “tearooms,” public rest-
rooms where some men go for quick, anonymous oral sex with other men.

Humphreys found that some restrooms in Forest Park, just across from our
campus, were tearooms. He began a participant observation study by hanging around
these restrooms. He found that in addition to the two men having sex, a third
man—called a “watch queen”—served as a lookout for police and other unwelcome

Why is the protection of subjects essential to sociological research?
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strangers. Humphreys took on the role of watch queen, not only watching for strang-
ers but also observing what the men did. He wrote field notes after the encounters.

Humphreys decided that he wanted to learn about the regular lives of these men.
For example, what about the wedding rings that many of the men wore? He came up
with an ingenious technique: Many of the men parked their cars near the tearooms,
and Humphreys recorded their license plate numbers. A friend in the St. Louis police
department gave Humphreys each man’s address. About a year later, Humphreys
arranged for these men to be included in a medical survey conducted by some of the
sociologists on our faculty.

Disguising himself with a different hairstyle and clothing, Humphreys visited the
men at home, supposedly to interview them for the medical study. He found that
they led conventional lives. They voted, mowed their lawns, and took their kids to
Little League games. Many reported that their wives were not aroused sexually or
were afraid of getting pregnant because their religion did not allow birth control.
Humphreys concluded that heterosexual men were also using the tearooms for a form
of quick sex.

This study stirred controversy among sociologists and nonsociologists alike. Many
sociologists criticized Humphreys, and a national columnist wrote a scathing denun-
ciation of “sociological snoopers” (Von Hoftman 1970). One of our professors even
tried to get Humphreys’ Ph.D. revoked. As the controversy heated up and a court
case loomed, Humphreys feared that his list of respondents might be subpoenaed.
He gave me the list to take from Missouri to Illinois, where I had begun teaching.
When he called and asked me to destroy it, I burned the list in my backyard.

Was this research ethical? This question is not decided easily. Although many soci-
ologists sided with Humphreys—and his book reporting the research won a highly
acclaimed award—the criticisms continued. At first, Humphreys defended his position
vigorously, but five years later, in a second edition of his book (1975), he stated that he
should have identified himself as a researcher.

Values: Obijectivity and Controversy

Values—beliefs about what is good or desirable in life and the way the world ought
to be—are another controversial issue in sociology. Max Weber said that sociol-
ogy should be value free. By this, he meant that a sociologist’s values should not
affect social research. Instead, objectivity, value neutrality, should be the hallmark
of social research. If values influence research, he said, sociological findings will be
biased.

That bias has no place in research is not a matter of debate. All sociologists FIGURE 1.8 The Debate

agree that no one should distort data to make them fit their values. But it is

equally clear that sociologists are infused with arbitrary values of all sorts, for over Values in Sociological
like everyone else, we are members of a particular society at a given point in Research

history. Because values can lead to unintended distortions in how we interpret

our research, sociologists stress the need of replication, repeating a study in The Purposes

order to compare the new results with the original findings. If an individual’s i St s

values have distorted the research, replication by others should uncover the To investigate

To understand

. harmful social
human behavior

arrangements

bias and correct it.
Despite this consensus, however, values remain a hotly debated topic
in sociology (Burawoy 2007; Piven 2007). As summarized in Figure 1.8,

this leads us once again to the disagreement about the purposes and uses ' —_—

of sociology. Taking Fhe .position that. thei? goal shogld bc. to advance the i of Sociael R::Zarch i

understanding of social life, some sociologists do basic sociology. They

gather data on any topic that interests them and use the most appropri- Can be used Should be

ate theory to interpret their findings. Convinced that research should have by anyone for JECEI D
any purpose reform society

the goal of improving social life, others focus on the social arrangements
that harm people—poverty, crime, racism, sexism, war, and other forms of
human exploitation. Source: By the author.

How do ethics influence sociological research? What is the controversy over values in research?
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The Sociological Perspective

In this book, we’ll explore what sociologists do. You will read about research on the
macro level, from racism and sexism to the globalization of capitalism. You will also
read about research at the micro level of face-to-face interaction—talking, touching,
and gestures. This beautiful variety in sociology—and the contrast of going from the
larger picture to the smaller picture and back again—is part of the reason that sociol-
ogy holds such fascination for so many of us. I hope that you also find this variety
appealing as you read the rest of this book.

CHAPTER

The Sociological Perspective

What is the sociological perspective?

The sociological perspective stresses that people’s social
experiences—the groups to which they belong and their
experiences within these groups—underlie their behavior.

C. Wright Mills referred to this as the intersection of biogra-
phy (the individual) and history (social factors that influence
the individual). Pp. 4-5.

Origins of Sociology

When did sociology first appear as a separate
discipline?

Sociology emerged in the mid-1800s in western Europe, dur-
ing the onset of the Industrial Revolution. Industrialization
changed all aspects of human existence—where people lived,
the nature of their work, their relationships with each other,
and how they viewed life. Early sociologists who focused

on these social changes include Auguste Comte, Herbert
Spencer, Karl Marx, Emile Durkheim, Max Weber, W. E. B.
Du Bois, and Harriet Martineau. Pp. 5-9.

Sociology in North America

What was the position of women and minorities
in early sociology?

Early sociology occurred during a time of deep sexism
and racism, and both women and minorities faced dis-
crimination. Few women received the education required
to become sociologists, and those who did tended to
focus on social reform. The debate about the proper
role of sociology—social reform or objective social
analysis—was won by male university professors who
ignored the contributions of women as they wrote the
history of sociology. Pp. 9-11.

1 Summary and Review

What is the relationship between sociology and
social reform?

From its roots, a tension has run between doing basic soci-
ology and using sociology to reform society. This tension
has never been resolved. Talcott Parsons and C. Wright
Mills took opposite positions. Parson’s focus was on how
the components of society are related to one another. Mills
stressed that such a focus does nothing for social reform,
which should be the goal of sociologists. This debate about
the purpose and use of sociology continues today. Applied
sociology is the use of sociology to solve problems, usually
in specific settings, such as at work or in an organization.
The goal of public sociology is to benefit the public
through the application of sociological data and the
sociological perspective. Pp. 11-15.

Theoretical Perspectives
in Sociology

What is a theory?

A theory is a statement about how facts are related to one
another. A theory provides a conceptual framework for
interpreting facts. P. 15.

What major theoretical perspectives do
sociologists use to interpret social life?

Symbolic interactionists examine how people use symbols
(meanings) to develop and share their views of the world.
Symbolic interactionists usually focus on the micro level—
on small-scale, face-to-face interaction. Functional ana-
lysts, in contrast, focus on the macro level—on large-scale
patterns of society. Functional theorists stress that a social
system is made up of interrelated parts. When working
properly, each part contributes to the stability of the whole,
fulfilling a function that contributes to the system’s equilib-
rium. Conflict theorists also focus on large-scale patterns



of society. They stress that society is composed of compet-
ing groups that struggle for scarce resources. Pp. 16-21.
With each perspective highlighting different features of
social life, and each providing a unique interpretation, no sin-
gle perspective is adequate. The combined insights of all three
yield a more comprehensive picture of social life. Pp. 21-22.

What is the relationship between theory and
research?

Theory and research depend on one another. Sociologists use
theory to interpret the data they gather. Theory also generates
questions that need to be answered by research, while research,
in turn, helps to generate theory. Theory without research is
not likely to represent real life, while research without theory is
merely a collection of unconnected facts. P. 22.

Doing Sociological Research

Why do we need sociological research when we
have common sense?

Common sense is unreliable. Research often shows that
commonsense ideas are limited or false. Pp. 22-23.

What are the eight basic steps in sociological
research?

1. Selecting a topic 2. Defining the problem 3. Reviewing
the literature 4. Formulating a hypothesis 5. Choosing a
research method 6. Collecting the data 7. Analyzing the
results 8. Sharing the results

These steps are explained on Pp. 23-25.

Thinking Critically about Chapter 1

1. Do you think that sociologists should try to reform soci-
ety or to study it dispassionately?

2. Of the three theoretical perspectives, which one would
you prefer to use if you were a sociologist? Why?

3. Considering the macro- and micro-level approaches in
sociology, which one do you think better explains social
life? Why?
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Research Methods

How do sociologists gather data?

To gather data, sociologists use seven research methods
(or research designs): surveys, participant observation,
case studies, secondary analysis, documents, experi-
ments, and unobtrusive measures. Pp. 25-33.

Ethics and Values in Sociological
Research

How important are ethics in sociological
research?

Ethics are of fundamental concern to sociologists,

who are committed to openness, honesty, truth, and
protecting their subjects from harm. The Brajuha research
on restaurant workers and the Humphreys research

on “tearooms” illustrate ethical issues of concern to
sociologists. Pp. 33-35.

What value dilemmas do sociologists

face?

The first dilemma is how to make certain that research

is objective and not unintentionally distorted by the
researchers’ values. To overcome this possible source of
bias, sociologists stress replication. The second dilemma
is whether to do research solely to analyze human behavior

or with the goal of reforming harmful social arrangements.
Pp. 35-36.

4. Do you think it is right (or ethical) for sociologists to
not identify themselves when doing research? To mis-
represent themselves? What if identifying themselves as
researchers will destroy their access to a research setting
or to informants?






When I first arrived in Morocco, I found the sights
that greeted me exotic—not unlike the scenes in Casablanca or
Raiders of the Lost Ark. The men, women, and even the chil-
dren really did wear those white robes that reached down to
their feet. What was especially striking was that the women were
almost totally covered. Despite the heat, they wore not only
tull-length gowns but also head coverings that reached down
over their foreheads with veils that covered their faces from the
nose down. You could see nothing but their eyes—and every
eye seemed the same shade of brown.

And how short everyone was! The Arab women looked to
be, on average, 5 feet, and the men only about three or four
inches taller. As the only blue-eyed, blond, 6-foot-plus person
around, and the only one who was wearing jeans and a pull-
over shirt, in a world of white-robed short people I stood out
like a creature from another planet. Everyone stared. No mat-
ter where I went, they stared.
Wherever I looked, I saw peo-

ple watching me intently. Even ‘ Everyone stared. No

staring back had no effect. It matter where | went,
was so different from home, th ey stared.”’

where, if you caught someone
staring at you, that person
would look embarrassed and immediately glance away.

And lines? The concept apparently didn’t even exist. Buying
a ticket for a bus or train meant pushing and shoving toward
the ticket man (always a man—no women were visible in any
public position), who took the money from whichever out-
stretched hand he decided on.

And germs? That notion didn’t seem to exist here either.
Flies swarmed over the food in the restaurants and the
unwrapped loaves of bread in the stores. Shopkeepers would
considerately shoo off the flies before handing me a loaf. They
also offered home delivery. I watched a bread vendor deliver
a loaf to a woman who was standing on a second-floor balcony.
She first threw her money to the bread vendor, and he then
threw the unwrapped bread up to her. Unfortunately, his throw
was off. The bread bounced off the wrought-iron balcony
railing and landed in the street, which was filled with people,
wandering dogs, and the ever-present urinating and defecating
donkeys. The vendor simply picked up the unwrapped loaf
and threw it again. This certainly wasn’t his day, for he missed
again. But he made it on his third attempt. The woman smiled
as she turned back into her apartment, apparently to prepare
the noon meal for her family.

Dia de los Muertos (Day of the Dead), California
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What Is Culture?

<& Watch What is culture? The concept is sometimes easier to grasp by description than by defini-
The Storytelling Class tion. For example, suppose you meet a young woman from India who has just arrived in
on mysoclab.com the United States. That her culture is different from yours is immediately evident. You

first see it in her clothing, jewelry, makeup, and hairstyle. Next you hear it in her speech.
It then becomes apparent by her gestures. Later, you might hear her express unfamiliar
beliefs about relationships or what is valuable in life. All of these characteristics are
indicative of culture—the language, beliefs, values, norms, behaviors, and even material
objects that are passed from one generation to the next.

In northern Africa, I was surrounded by a culture quite different from mine. It was
evident in everything I saw and heard. The material culture—such things as jewelry,
art, buildings, weapons, machines, and even eating utensils, hairstyles, and clothing—
provided a sharp contrast to what I was used to seeing. There is nothing inherently
“natural” about material culture. That is, it is no more natural (or unnatural) to wear
gowns on the street than it is to wear jeans.

I also found myself immersed in an unfamiliar nonmaterial culture, that is, a
group’s ways of thinking (its beliefs, values, and other assumptions about the world)
and doing (its common patterns of behavior, including language, gestures, and other
forms of interaction). North African assumptions that it is acceptable to stare at others
in public and to push people aside to buy tickets are examples of nonmaterial culture.
So are U.S. assumptions that it is wrong to do either of these things. Like material
culture, neither custom is “right.” People simply become comfortable with the customs
they learn during childhood, and—as when I visited northern Africa—uncomfortable
when their basic assumptions about life are challenged.

Culture and Taken-for-Granted Orientations to Life

To develop a sociological imagination, it is essential to understand how culture affects
people’s lives. If we meet someone from a different culture, the encounter may make

us aware of culture’s pervasive influence on all aspects of a person’s life. Attaining the
same level of awareness regarding our own culture, however, is quite another matter.
We usually take our speech, our gestures, our beliefs, and our customs for granted. We
assume that they are “normal” or “natural,” and we almost always follow them without
question. As anthropologist Ralph Linton (1936) said, “The last thing a fish would ever
notice would be water.” So also with people: Except in unusual circumstances, most
characteristics of our own culture remain imperceptible to us.

Yet culture’s significance is profound; it touches almost every aspect of who and
what we are. We came into this life without a language; without values and morality;
with no ideas about religion, war, money, love, use of space, and so on. We possessed
none of these fundamental orientations that are so essential in determining the type
of people we become. Yet by this point in our lives, we all have acquired them—and
take them for granted. Sociologists call this culture within us. These learned and
shared ways of believing and of doing (another definition of culture) penetrate our
beings at an early age and quickly become part of our taken-for-granted assumptions
about what normal behavior is. Culture becomes the lens through which we pevceive and
evaluate what is going on around us. Seldom do we question these assumptions, for,
like water to a fish, the lens through which we view life remains largely beyond our
perception.

The rare instances in which these assumptions are challenged, however, can be
upsetting. Although as a sociologist I try to look at my own culture “from the out-
side,” my trip to Africa quickly revealed how fully I had internalized my own culture.
My upbringing in Western culture had given me assumptions about aspects of social
life that had become rooted deeply in my being—appropriate eye contact, proper

What is culture? How does it provide our basic orientations to life?



hygiene, and the use of space. But in this part of Africa
these assumptions were useless in helping me navigate
everyday life. No longer could I count on people to stare
only surreptitiously, to take precautions against invisible
microbes, or to stand in line in an orderly fashion, one
behind the other.

As you can tell from the opening vignette, I found these
unfamiliar behaviors unsettling, for they violated my basic
expectations of “the way people ought to be”—and I did not
even realize how firmly I held these expectations until they
were challenged so abruptly. When my nonmaterial culture
failed me—when it no longer enabled me to make sense out
of the world—I experienced a disorientation known as
culture shock. In the case of buying tickets, the fact that
I was several inches taller than most Moroccans and thus able
to outreach others helped me to adjust partially to their different
ways of doing things. But I never did get used to the idea that
pushing ahead of others was “right,” and I always felt guilty when I used my size to What a tremendous photo for
receive preferential treatment. sociologists! Seldom are we treated

An important consequence of culture within us is ethnocentrism, a tendency to use e e e

. . . . . ou see how the cultures of these
our own group’s ways of doing things as a yardstick for judging others. All of us learn zvomen Fewe Gven e et @l

that the ways of our own group are good, right, and even superior to other ways of life. different orientations concerning the
As sociologist William Sumner (1906), who developed this concept, said, “One’s own presentation of their bodies but also of
group is the center of everything, and all others are scaled and rated with reference to gender relations, how they expect to
it.” Ethnocentrism has both positive and negative consequences. On the positive side, elsiterio e

it creates in-group loyalties. On the negative side, ethnocentrism can lead to discrimina-
tion against people whose ways difter from ours.

The many ways in which culture affects our lives fascinate sociologists. In this
chapter, we’ll examine how profoundly culture influences everything we are and
whatever we do. This will serve as a basis from which you can start to analyze your
own assumptions of reality. I should give you a warning at this point: You might
develop a changed perspective on social life and your role in it. If so, life will never
look the same.

In Sum: To avoid losing track of the ideas under discussion, let’s pause for a moment
to summarize and, in some instances, clarify the principles we have covered.

1. There is nothing “natural” about material culture. Arabs wear gowns on the street
and feel that it is natural to do so. Americans do the same with jeans.

2. There is nothing “natural” about nonmaterial culture. It is just as arbitrary to stand
in line as to push and shove.

3. Culture penetrates deeply into our thinking, becoming a taken-for-granted lens
through which we see the world and obtain our perception of reality.

4. Culture provides implicit instructions that tell us what we ought to do and how we
ought to think. It establishes a fundamental basis for our decision making.

5. Culture also provides a “moral imperative”; that is, the culture that we internalize
becomes the “right” way of doing things. (I, for example, believed deeply that it was
wrong to push and shove to get ahead of others.)

6. Coming into contact with a radically different culture challenges our basic as-
sumptions of life. (I experienced culture shock when I discovered that my deeply
ingrained cultural ideas about hygiene and the use of personal space no longer
applied.)

7. Although the particulars of culture difter from one group of people to another,
culture itself is universal. That is, all people have culture because society cannot exist
without developing shared, learned ways of dealing with the challenges of life.

8. All people are ethnocentric, which has both positive and negative consequences.

What is culture shock? Ethnocentrism? How are they related to our assumptions about life?
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For an example of how culture shapes our ideas and behavior, consider dancing
with the dead, featured in the Cultural Diversity around the World box below.

Practicing Cultural Relativism

To counter our tendency to use our own culture as the standard by which we judge
other cultures, we can practice cultural relativism; that is, we can try to understand
a culture on its own terms. This means looking at how the elements of a culture

fit together, without judging those elements as superior or inferior to our own way
of life.

With our own culture embedded so deeply within us, however, practicing cultural
relativism can challenge our orientations to life. For example, most U.S. citizens appear
to have strong feelings against raising bulls for the purpose of stabbing them to death in
front of crowds that shout “Olé!” According to cultural relativism, however, bullfighting
must be viewed from the perspective of the culture in which it takes place—its history,
sts folklore, sts ideas of bravery, and sts ideas of sex roles.

You may still regard bullfighting as wrong, of course, particularly if your culture,
which is deeply ingrained in you, has no history of bullfighting. We all possess culturally

Cultural Diversity around the World

Dancing With the Dead

At last the time had come. The family had so looked for-
ward to this day. They would finally be able to take their
parents and uncle out of the family crypt and dance with
them.

The celebration didn't come cheap, and it had taken
several years to save enough money for it. After all, if
the dead saw them in old clothing, they would think that
they weren't prospering. And the dead needed new silk
shrouds, too.

And a band had to be hired—a good one so the dead
could enjoy good music.

And, as was customary, friends and relatives had to
be invited to the celebration. They would be guests of
honor at a feast featuring a roasted zebu, another major
expense.

The family members entered the crypt with respect.
Carefully removing the dead, they tenderly ran their
fingers across the skulls, remembering old times, and
sharing the latest family news with the dead. Then, dress-
ing the dead in their new shrouds, with the band playing
cheerful tunes, they dance together. The dancing was
joyful, as the family members took turns twirling the dead
to the musical rhythms.

Everyone was happy, including the dead, who would
be put back in their crypt, not to dance again for another
four to seven years.

This celebration, which occurs in Madagascar, an island nation
off the west coast of Africa, is called famadihana (fa-ma-dee-an).
Its origin is lost in history, but the dancing is part of what the

living owe the dead. “After all,” say the Malagasy, “We owe
everything to the dead. If they hadn't lived and taken care of
us, we wouldn't be here.”

Like many people around the world, the traditional
Malagasy believe that only a fine line separates the living
from the dead. And like many people around the world, they
believe that the dead can cross this line and communicate
with the living in dreams. The primary distinction is prob-
ably the famadihana, a custom that seems to be unique to
Madagascar.

As the living know, in a few years, they will join the dead.
And a few years after that, these newly dead will join the living
in this dance. The celebration of life and death continues.

For Your Consideration

> How does the famadihana differ from your culture's cus-
toms regarding the dead? Why does the famadihana seem
strange to Americans and so ordinary to the traditional Mal-
agasy? How has your culture shaped your ideas about death,
the dead, and the living?

Based on Bearak 2010; Consulate General of Madagascar in Cape Town 2012.

Use “dancing with the dead” to illustrate how culture shapes our ideas and behavior. What is cultural relativism?



specific ideas about cruelty to animals, ideas that have
evolved slowly and match other elements of our cul-
ture. In the United States, for example, practices that
once were common in some areas—cock fighting,
dog fighting, bear—dog fighting, and so on—have
been gradually eliminated.

None of us can be entirely successful at practicing
cultural relativism. I think you will enjoy the Cultural
Diversity box on the next page, but my best guess is
that you will evaluate these “strange” foods through
the lens of your own culture. Applying cultural rela-
tivism, however, is an attempt to refocus that lens so
we can appreciate other ways of life rather than simply
asserting “Our way is right.” Look at the photos on
page 46. As you view them, try to appreciate the cultural
differences they illustrate about standards of beauty.

Although cultural relativism helps us to avoid cultural
smugness, this view has come under attack. In a provocative
book, Sick Societies (1992), anthropologist Robert Edgerton
suggests that we develop a scale for evaluating cultures on their
“quality of life,” much as we do for U.S. cities. He also asks why
we should consider cultures that practice female circumcision, gang
rape, or wife beating, or cultures that sell little girls into prostitution, as
morally equivalent to those that do not. Cultural values that result in exploitation, he
says, are inferior to those that enhance people’s lives.

Edgerton’s sharp questions and incisive examples bring us to a topic that comes up
repeatedly in this text: the disagreements that arise among scholars as they confront Many Americans perceive bullfighting

contrasting views of reality. It is such questioning of assumptions that keeps sociology as a cruel activity that should be
interesting illegal everywhere. To most Spaniards,

bullfighting is a sport that pits
matador and bull in a unifying image
of power, courage, and glory. Cultural
relativism requires that we suspend

! our own views in order to grasp the
Components of Symbolic Culture T T e T

easier described than attained.

Sociologists often refer to nonmaterial culture as symbolic culture, because it consists
of the symbols that people use. A symbol is something to which people attach meaning
and that they use to communicate with one another. Symbols include gestures, language,
values, norms, sanctions, folkways, and mores. Let’s look at each of these components of
symbolic culture.

Gestures

Gestures, movements of the body to communicate with others, are shorthand ways
to convey messages without using words. Although people in every culture of the
world use gestures, a gesture’s meaning may change completely from one culture to
another. North Americans, for example, communicate a succinct message by rais-
ing the middle finger in a short, upward stabbing motion. I wish to stress “North
Americans,” for this gesture does not convey the same message in most parts of

the world.

I was surprised to find that this particular gesture was not universal, having inter-
nalized it to such an extent that I thought everyone knew what it meant. When I was
comparing gestures with friends in Mexico, however, this gesture drew a blank look
from them. After I explained its intended meaning, they laughed and showed me
their rudest gesture—placing the hand under the armpit and moving the upper arm
up and down. To me, they simply looked as if they were imitating monkeys, but to
them the gesture meant “Your mother is a whore”—the worst possible insult in that
culture.

What does this statement mean? “Cultural relativism helps us to avoid cultural smugness.”
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Cultural Diversity around the World

You Are What You Eat? An Exploration

in Cultural Relativity

Here is a chance to test your ethnocentrism and ability
to practice cultural relativity. You probably know that the
French like to eat snails and that in some Asian cultures
chubby dogs and cats are considered a delicacy (“Ah, lightly
browned with a little doggy sauce!”). But did you know
that cod sperm is a delicacy in Japan (Halpern 2011)? That
flies, scorpions, crickets, and beetles are on the menu of
restaurants in parts of Thailand (Gampbell 2006)?

Dusty Friedman, a well-travelled friend, has had some
interesting experiences with food. She told me:

When traveling in Sudan, | ate some interesting things
that | wouldn't likely eat now that I'm back in our society.
Raw baby camel’s liver with chopped
herbs was a delicacy. So was camel’s
milk cheese patties that had been -
cured in dry camel’s dung. J ! -

We all are ethnocentric when
it comes to food preferences. As
children, we learn what is and is not
food, a view that sticks with us, and
we view the world from that perspec-
tive. This was driven home to Marston
Bates (1967), a zoologist, when he was
traveling in Colombia. As he and his
hosts were eating roasted ants, they
began to talk about the different foods
that people like to eat. Bates mentioned
that Americans eat frog legs. When he
said this, his hosts, who like to munch on crispy ants, looked
horrified, as though he had mentioned something vulgar.

You might be able to see yourself eating frog legs and
toasted ants, beetles, even flies. (Or maybe not.) Perhaps
you could even stomach cod sperm and raw camel liver,
maybe even dogs and cats, but here's another test of your
ethnocentrism and cultural relativity. Maxine Kingston (1975),

What some consider food, even delicacies, can
turn the stomachs of others. This ready-to-eat
guinea pig was photographed in Lima, Peru.

an English professor
whose parents grew up
in China, wrote:

“Do you know what
people in [the Nantou
region of] China eat when they have the money?” my
mother began. “They buy into a monkey feast. The eaters
sit around a thick wood table with a hole in the middle.
Boys bring in the monkey at the end of a pole. Its neck is in
a collar at the end of the pole, and it is screaming. Its hands
are tied behind it. They clamp the monkey into the table;
the whole table fits like another collar around its neck.
Using a surgeon’s saw, the cooks cut a clean line in a circle
at the top of its head. To loosen the
bone, they tap with a tiny hammer and
wedge here and there with a silver
pick. Then an old woman reaches out
her hand to the monkey's face and up
to its scalp, where she tufts some hairs
and lifts off the lid of the skull. The
eaters spoon out the brains.”

For Your Consideration

> What is your opinion about eat-
ing toasted ants? Beetles? Flies?
Fried frog legs? Cod sperm? About
eating puppies and kittens? About
eating brains scooped out of a living
monkey?

If you were reared in U.S. society, more than likely you think
that eating frog legs is okay; eating ants or beetles is disgust-
ing; and eating flies, cod sperm, dogs, cats, and monkey
brains is downright repugnant. How would you apply the
concepts of ethnocentrism and cultural relativism to your
perceptions of these customs?

Gestures not only facilitate communication but also, because they differ around the
world, can lead to misunderstanding, embarrassment, or worse. One time in Mexico,
for example, I raised my hand to a certain height to indicate how tall a child was. My
hosts began to laugh. It turned out that Mexicans use three hand gestures to indicate
height: one for people, a second for animals, and yet another for plants. They were
amused because I had ignorantly used the plant gesture to indicate the child’s height.
(See Figure 2.1 on the next page.)

To get along in another culture, then, it is important to learn the gestures of
that culture. If you don’t, you will fail to achieve the simplicity of communica-
tion that gestures allow and you may overlook or misunderstand much of what is

How does cultural relativism apply to food customs?
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m Gestures to Indicate Height, Southern Mexico

By the author.

happening, run the risk of appearing foolish, and possibly offend people. In some
cultures, for example, you would provoke deep offense if you were to offer food
or a gift with your left hand, because the left hand is reserved for dirty tasks,
such as wiping after going to the toilet. Left-handed Americans visiting Arabs,
please note!

Suppose for a moment that you are visiting southern Italy. After eating one of
the best meals in your life, you are so pleased that when you catch the waiter’s
eye, you smile broadly and use the standard U.S. “A-OK” gesture of putting your
thumb and forefinger together and making a large “O.” The waiter looks hor-
rified, and you are struck speechless when the manager asks you to leave. What
have you done? Nothing on purpose, of course, but in that culture this gesture
refers to a lower part of the human body that is not mentioned in polite company
(Ekman et al. 1984).

Some gestures are so closely associated with emotional messages that the gestures
themselves summon up emotions. For example, my introduction to Mexican gestures
mentioned on the previous page took place at a dinner table. It was evident that
my husband-and-wife hosts were trying to hide their embarrassment at using their
culture’s obscene gesture at their dinner table. And I felt the same way—not about
their gesture, of course, which meant nothing to me—but about the one
I was teaching them.

Although most gestures are learned,
and therefore vary from culture
to culture, some gestures that
represent fundamental emotions
such as sadness, anger, and fear
appear to be inborn. This crying

child whom | photographed in

India differs little from a crying child

in China—or the United States or

anywhere else on the globe. In a

few years, however, this child

will demonstrate a variety of
gestures highly specific to his

Hindu culture.

Language

The primary way in which people com-
municate with one another is through
language—symbols that can be combined
in an infinite number of ways for the pur-
pose of communicating abstract thought.
Each word is actually a symbol, a sound to
which we have attached some particular mean-
ing. Although all human groups have lan-
guage, there is nothing universal about
the meanings given to particular sounds.

% \

How are gestures an essential part of symbolic culture?
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CHAPTER 2 Culture

Standards of Beauty

Standards of beauty vary so greatly from

one culture to another that what one
group finds attractive, another may not.
Yet, in its ethnocentrism, each group
thinks that its standards are the best—
that the appearance reflects what beauty

“really” is.

As indicated by these photos, around the

world men and women aspire to their
group’s norms of physical attractiveness.
To make themselves appealing to others, ¥
: \ 1 i\
they try to make their appearance reflect Wrietl States
those standards. e ' J. e

Cameroon v L New Guinea

How is beauty an essential part of symbolic culture?
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Like gestures, in different cultures the same sound may mean something entirely
different—or may have no meaning at all. In German, for example, gift means
“poison,” so if you give a box of chocolates to a non-English-speaking German
and say, “Gift, Eat” . . ..

Because language allows culture to exist, its significance for human life is difficult to
overstate. Consider the following effects of language.

Language Allows Human Experience to Be Cumulative. By means of lan-
guage, we pass ideas, knowledge, and even attitudes on to the next generation. This
allows others to build on experiences in which they may never directly participate.
As a result, humans are able to modify their behavior in light of what earlier genera-
tions have learned. This takes us to the central sociological significance of language:
Language allows culture to develop by freeing people to move beyond their immedinte
experiences.

Without language, human culture would be little more advanced than that of the
lower primates. If we communicated by grunts and gestures, we would be limited to
a short time span—to events now taking place, those that have just taken place, or
those that will take place immediately—a sort of slightly extended present. You can
grunt and gesture, for example, that you want a drink of water, but in the absence
of language how could you share ideas concerning past or future events? There
would be little or no way to communicate to others what event you had in mind,
much less the greater complexities that humans communicate—ideas and feelings
about events.

Language Provides a Social or Shared Past. Without language, we would have
few memories, for we associate experiences with words and then use those words to
recall the experience. In the absence of language, how would we communicate the few
memories we had to others? By attaching words to an event, however, and then using
those words to recall it, we are able to discuss the event. This is highly significant, for
our talking is far more than “just talk.” As we talk about past events, we develop shared
understandings about what those events mean. In short, through talk, people develop a
shared past.

Language Provides a Social or Shared Future. Language also extends our
time horizons forward. Because language enables us to agree on times, dates, and
places, it allows us to plan activities with one another. Think about it for a moment.
Without language, how could you ever plan future events? How could you possibly
communicate goals, times, and plans? Whatever planning could exist would be lim-
ited to rudimentary communications, perhaps to an agreement to meet at a certain
place when the sun is in a certain position. But think of the difficulty, perhaps the
impossibility, of conveying just a slight change in this simple arrangement, such as
“I can’t make it tomorrow, but my neighbor can take my place, if that’s all right
with you.”

Language Allows Shared Perspectives. Our ability to speak, then, provides us
with a social (or shared) past and future. This is vital for humanity. It is a watershed
that distinguishes us from animals. But speech does much more than this. When we
talk with one another, we are exchanging ideas about events; that is, we are shar-
ing perspectives. Our words are the embodiment of our experiences, distilled into a
readily exchangeable form, one that is mutually understandable to people who have
learned that language. Talking about events allows us to arrive at the shaved under-
standings that form the basis of social life.

Not sharing a language while living alongside one another, in contrast, invites
miscommunication and suspicion. This risk, which comes with a diverse society, is
discussed in the Cultural Diversity box on the next page.

47

How does language provide a shared past, present, and future? How does social life depend on language?
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Cultural Diversity in the United States

Miami—Continuing Controversy
over Language

Immigration from Cuba and other Spanish-speaking ®
countries has been so vast that most residents of Miami
are Latinos. Half of Miami's 400,000 residents have trouble
speaking English. Only one-fourth of Miamians speak En-
glish at home. Controversy erupted when a debate among
candidates for mayor of Miami was held only in Spanish.
Many English-only speakers are leaving Miami, saying that
not being able to speak Spanish is a handicap to getting
work. “They should learn Spanish,” some reply. As Pedro
Falcon, an immigrant from Nicaragua, said, “Miami is the
capital of Latin America. The popula-
tion speaks Spanish.”

As the English-speakers see it, this
pinpoints the problem: Miami is in the
United States, not in Latin America.

Controversy over immigrants and
language isn‘t new. The millions of
Germans who moved to the Unit-

general descended from German immigrants (Eisenhower)
who led the armed forces that defeated Hitler.

But what happened to all this German language? The
first generation of immigrants spoke
German almost exclusively. The second
generation assimilated, speaking English
at home, but also speaking German when
they visited their parents. For the most
part, the third generation knew German
only as “that language” that their grand-
parents spoke.

’ ) The same thing is happening with
ed States in the 1800s brought their the Latino immigrants. Spanish is being
language with them. Not only did they kept alive longer, however, because
hold their religious services in Germap, Mural on Calle Ocho in Miami Mexico borders the United States, and
but they also opened schools taught in there is constant traffic between the
German; published German-language ) countries. The continuing migration from
newspapers, and spoke German at home, in the stores, and Mexico and other Spanish-speaking countries also feeds
in the taverns. the language.

Some of their English-speaking neighbors didn't like this a If Germany bordered the United States, there would still
bit. “Why don’t those Germans assimilate?” they wondered. be a lot of German spoken here.

"Just whose side would they fight on if we had a war?”
This question was answered, of course, with the participa- Sources: Based on Sharp 1992; Usdansky 1992; Kent and Lalasz 2007;
tion of German Americans in two world wars. It was even a Salomon 2008; Nelson 2011.

Language Allows Shared, Goal-Directed Behavior. Common understandings
enable us to establish a purpose for getting together. Let’s suppose you want to go on a
picnic. You use speech not only to plan the picnic but also to decide on reasons for hav-
ing the picnic—which may be anything from “because it’s a nice day and it shouldn’t be
wasted studying” to “because it’s my birthday.” Language permits you to blend individ-
ual activities into an integrated sequence. In other words, through discussion you decide
where you will go; who will drive; who will bring the hamburgers, the potato chips, the
soda; where you will meet; and so on. Only because of language can you participate in
such a common yet complex event as a picnic—or build roads and bridges or attend
college classes.

In Sum: The sociological significance of language is that it takes us beyond the world
of apes and allows culture to develop. Language frees us from the present, actually giv-
ing us a social past and a social future. That is, language gives us the capacity to share
understandings about the past and to develop shared perceptions about the future.
Language also allows us to establish underlying purposes for our activities. In short,
languaye is the basis of culture.

How does language both unite and divide people? How is language the basis of culture?
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Language and Perception: The Sapir-Whorf Hypothesis

In the 1930s, two anthropologists, Edward Sapir and Benjamin Whortf, became
intrigued when they noticed that the Hopi Indians of the southwestern United States
had no words to distinguish among the past, the present, and the future. English, in
contrast—as well as French, Spanish, Swahili, and other languages—distinguishes care-
fully among these three time frames. From this observation, Sapir and Whorf began to
think that words might be more than labels that people attach to things. Eventually,
they concluded that language has embedded within it ways of looking at the world. In
other words, when we learn a language, we learn not only words but ways of thinking
and perceiving (Sapir 1949; Whort 1956).

The Sapir-Whorf hypothesis challenges common sense: It indicates that rather
than objects and events forcing themselves onto our consciousness, it is our language
that determines our consciousness, and hence our perception of objects and events.
Sociologist Eviatar Zerubavel (1991) points out that his native language, Hebrew, does
not have separate words for jam and jelly. Both go by the same term, and only when
Zerubavel learned English could he “see” this difference, which is “obvious” to native
English speakers. Similarly, if you learn to classify students as Jocks, Goths, Stoners,
Skaters, Band Geeks, and Preps, you will perceive students in an entirely different way
from someone who does not know these classifications.

When I lived in Spain, I was struck by the relevance of the Sapir-Whort hypothesis.
As a native English speaker, I had learned that the term dried fruits refers to apricots,
apples, and so on. In Spain, I found that frutos secos refers not only to such objects but
also to things like almonds, walnuts, and pecans. My English makes me see fruits and
nuts as quite separate types of objects. This seems “natural” to me, while combining
them into one unit seems “natural” to Spanish speakers. If I had learned Spanish first,
my perception of these objects would be difterent.

Although Sapir and Whorf’s observation that the Hopi do not have tenses was inac-
curate (Edgerton 1992:27), they did stumble onto a major truth about social life.
Learning a language means not only learning words but also acquiring the perceptions
embedded in that language. In other words, language both reflects and shapes our cul-
tural experiences (Boroditsky 2010). The racial-ethnic terms that our culture provides,
for example, influence how we see both ourselves and others, a point that is discussed
in the Cultural Diversity box on the next page.

Values, Norms, and Sanctions

To learn a culture is to learn people’s values, their ideas of what is desirable in life.
When we uncover people’s values, we learn a great deal about them, for values are the
standards by which people define what is good and bad, beau-
tiful and ugly. Values underlie our preferences, guide our
choices, and indicate what we hold worthwhile in life.

Every group develops expectations concerning the
“right” way to reflect its values. Sociologists use the term
norms to describe those expectations (or rules of behav-
ior) that develop out of a group’s values. The term sanc-
tions refers to the reactions people receive for follow-
ing or breaking norms. A positive sanction expresses
approval for following a norm, and a negative sanc-
tion reflects disapproval for breaking a norm. Positive
sanctions can be material, such as a prize, a trophy, or
money, but in everyday life they usually consist of hugs,
smiles, a pat on the back, or even handshakes and “high
fives.” Negative sanctions can also be material—being fined
in court is one example—but negative sanctions, too, are
more likely to be symbolic: harsh words, or gestures such as

According to the Sapir-Whorf hypothesis, how does language influence our perception?

Many societies relax their norms during
specified occasions. At these times,
known as moral holidays, behavior
that is ordinarily not permitted is
allowed. Shown here at Mardi Gras in

New Orleans is a woman who is about
to show her breasts to get beads
dropped to her from the balcony.
When a moral holiday is over, the usual
enforcement of rules follows.
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Cultural Diversity in the United States

Race and Language: Searching
for Self-Labels

The groups that dominate society often determine the
names that are used to refer to racial-ethnic groups. If those
names become associated with oppression, they take on
negative meanings. For example, the terms Negro and col-
ored people came to be associated with submissiveness and
low status. To overcome these meanings, those referred to
by these terms began to identify themselves as black or
African American. They infused these new terms with
respect—a basic source of self-esteem that they felt
the old terms denied them.

In a twist, African Americans—and to a less-
er extent Latinos, Asian Americans, and Native
Americans—have changed the rejected term colored
people to people of color. Those who embrace
this modified term are imbuing it with meanings
that offer an identity of respect. The term also
has political meanings. It implies bonds that
cross racial-ethnic lines, mutual ties, and a
sense of identity rooted in historical oppression.

There is always disagreement about racial-
ethnic terms, and this one is no exception. Al-
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The ethnic terms we choose—or

\ @

.Y

common as human beings goes much deeper than what
you see on the surface. They stress that we should
avoid terms that focus on differences in the pigmenta-
tion of our skin.

The language of self-reference in a society that
is so conscious of skin color is an ongoing issue.
As long as our society continues to empha-

size such superficial differences, the search
for adequate terms is not likely to ever be

“finished.” In this quest for terms that strike

the right chord, the term people of color may
become a historical footnote. If it does, it will
be replaced by another term that indicates a
changing self-identification within a changing
culture.

though most rejected the term colored people, which are given to us—are major
some found in it a sense of respect and claimed  self-identifiers. They indicate both

it for themselves. The acronym NAACP, for

the Advancement of Colored People. The new

term, people of color, arouses similar feelings. Some individu-
als whom this term would include point out that this new label
still makes color the primary identifier of people. They stress
that humans transcend race—ethnicity, that what we have in

membership in some group anda  For Your Consideration
example, stands for the National Association for separation from other groups.

> What terms do you use to refer to your
race—ethnicity? What “bad” terms do you
know that others have used to refer to your race—ethnicity?
What is the difference in meaning between the terms you
use and the “bad” terms? Where does that meaning come
from?

frowns, stares, clenched jaws, or raised fists. Getting a raise at work is a positive sanc-
tion, indicating that you have followed the norms clustering around work values.
Getting fired, in contrast, is a negative sanction, indicating that you have violated these
norms. The North American finger gesture discussed earlier is, of course, a negative
sanction.

Because people can find norms stifling, some cultures relieve the pressure through
moral holidays, specified times when people are allowed to break norms. Moral holidays
such as Mardi Gras often center on getting rowdy. Some activities for which people
would otherwise be arrested are permitted—and expected—including public drunken-
ness and some nudity. The norms are never completely dropped, however—just loos-
ened a bit. Go too far, and the police step in.

Read Some sociceties have moral holiday places, locations where norms are expected to
be broken. Each year, the hometown of the team that wins the Super Bowl becomes
a moral holiday place—for one night. One of the more interesting examples is
“Party Cove” at Lake of the Ozarks in Missouri, a fairly straightlaced area of the
country. During the summer, hundreds of boaters—those operating everything
from cabin cruisers to jet skis—moor their vessels together in a highly publicized

Body Ritual Among the
Nacirema by Horace Miner

on mysoclab.com

How are values, norms, and sanctions related to one another? How are moral holidays related to values, norms, and sanctions?



cove, where many get drunk, take oft their
clothes, and dance on the boats. In one of the
more humorous incidents, boaters complained
that a nude woman was riding a jet ski outside
of the cove. The water patrol investigated but
refused to arrest the woman because she was
within the law—she had sprayed shaving cream
on certain parts of her body.

Folkways, Mores, and Taboos

Norms that are not strictly enforced are called folkways.
We expect people to comply with folkways, but we are
likely to shrug our shoulders and not make a big deal
about it if they don’t. If someone insists on passing
you on the right side of the sidewalk, for example, you are unlikely to take corrective
action, although if the sidewalk is crowded and you must move out of the way, you
might give the person a dirty look.

Other norms, however, are taken much more seriously. We think of them as essential
to our core values, and we insist on conformity. These are called mores (MORE-rays).
A person who steals, rapes, or kills has violated some of society’s most important mores.
As sociologist Ian Robertson (1987:62) put it,

A man who walks down a street wearing nothing on the upper half of his body is violat-
ing a folkway; o man who walks down the street wearving nothing on the lower half of his
body is violating one of our most important moves, the vequivement that people cover their
genitals and buttocks in public.

It should also be noted that one group’s folkways may be another group’s mores.
Although a man walking down the street with the upper half of his body uncovered
is deviating from a folkway, a woman doing the same thing is violating the mores. In
addition, the folkways and mores of a subculture (discussed in the next section) may be
the opposite of mainstream culture. For example, to walk down the sidewalk in a nudist
camp with the entire body uncovered would conform to that subculture’s folkways.

A taboo refers to a norm so strongly ingrained that even the thought of its violation
is greeted with revulsion. Eating human flesh and parents having sex with their children
are examples of such behaviors. When someone breaks a taboo, the individual is usu-
ally judged unfit to live in the same society as others. The sanctions are severe and may
include prison, banishment, or death.

Many Cultural Worlds

Subcultures

Groups of people who occupy some small corner in life, such as an occupation, tend
to develop specialized ways to communicate with one another. To outsiders, their talk,
even if it is in English, can seem like a foreign language. Here is one of my favorite
quotes by a politician:

There are things we know that we know. There are known unknowns; that is to say, there
are things that we now know we don’t know. But there ave also unknown unknowns; there
are things we do not know we don’t know. (Donald Rumsfeld, quoted in Dickey and
Barry 2006:38)

Whatever Rumsfeld, the former secretary of defense under George W. Bush, meant
by his statement probably will remain a known unknown. (Or would it be an unknown
known?)

The violation of mores is a serious

matter. In this case, it is serious
enough that the security at a football
match in Edmonton, Alberta (Canada)
have swung into action to protect the
public from seeing a “disgraceful”
sight, at least one so designated by
this group.

Can you explain the difference between folkways, mores, and taboos?
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We have a similar problem in sociology. Try to figure out what this means:

These narratives challenge the “blaming the victim” approach, which has been dominant
in the public disconrse. The first and oldest is the well-known libeval narrative, here termed
the structure/context counter-narvative. The other two counter-narratives—the agency/
resistance counter-narvative and voice/action counter-navrvative—are built on the analysis
of the structure/context counter-navrative. (Krumer-Nevo and Benjamin 2010:694)

As much as possible, I will spare you from such “insider” talk.

Sociologists and politicians form a subculture, a world within the larger world of
the dominant culture. Subcultures are not limited to occupations, for they include any
corner in life in which people’s experiences lead them to have distinctive ways of look-
ing at the world. Even if we cannot understand the quotation from Donald Rumsfeld,
it makes us aware that politicians don’t view life in quite the same way most of us do.

U.S. society contains thousands of subcultures. Some are as broad as the way of life
we associate with teenagers, others as narrow as those we associate with body builders—
or with politicians. Some U.S. ethnic groups also form subcultures: Their values, norms,
and foods set them apart. So might their religion, music, language, and clothing. Even
sociologists form a subculture. As you are learning, they also use a unique language in
their efforts to understand the world.

For a subculture in another society, one that might test the limits of your sense of
cultural relativism, read the Down-to-Earth Sociology box on the next page. For a
visual depiction of subcultures, see the photo essay on pages 54-55.

Countercultures

Look what a different world this person is living in:

If everyone applying for welfave bad to supply a doctor’s certificate of stevilization, if
everyone who had committed a felony weve stevilized, if anyone who had mental illness to
any degree were stevilized—then our economy could easily take cave of these people for the
vest of their lives, giving them a decent living standavd—Ubut getting them out
of the way. That way there would be no children abused, no surplus populn-
tion, and, after a while, no pollution. . . .

When the . . . present world system collapses, it’ll be good people like

you who will be shooting people in the streets to feed their families. (Zellner
1995:58, 65)

Why is salsa dancing a
subculture and not a
counterculture?

Welcome to the world of the Aryan supremacist survivalists, where
the message is much clearer than that of politicians—and much more
disturbing.

The values and norms of most subcultures blend in with mainstream

society. In some cases, however, as with the survivalists quoted above,
some of the group’s values and norms place it at odds with the dominant cul-
ture. Sociologists use the term counterculture to refer to such groups. To better see
this distinction, consider motorcycle enthusiasts and motorcycle gangs. Motorcycle
enthusiasts—who emphasize personal freedom and speed and affirm cultural values
of success through work or education—are members of a subculture. In contrast, the
Hell’s Angels, Pagans, and Bandidos not only stress freedom and speed but also value
dirtiness and contempt toward women, work, and education. This makes them a
counterculture.

An assault on core values is always met with resistance. To affirm their own values,

members of the mainstream culture may ridicule, isolate, or even attack members
of the counterculture. The Mormons, for example, were driven out of several states
before they finally settled in Utah, which was at that time a
wilderness. Even there, the federal government would not let
them practice polygyny (one man having more than one wife),
and Utah’s statchood was made conditional on its acceptance
of monogamy (Anderson 1942 /1966; Williams 2007).

Can you explain the difference between subcultures and countercultures?
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2-D: A New Subculture and a Different Kind of Love

11

‘ve experienced so many amazing things because of
her. She has really changed my life.” —Nisan

Nisan, a 37-year old man who lives in Tokyo, has strong
feelings for his girlfriend, Nemu, and loves dating her. Nemu
is on the shy side, though, and in restaurants she sits quietly
on the chair next to Nisan. When they ride in his Toyota,
she sits silently in the passenger’s seat. Never
once has Nemu uttered even a single word.

The silence hasn't stopped Nisan from
spending his vacations with Nemu. They
have traveled hundreds of miles to Kyoto
and Osaka. This has been a little hard on
Nisan’s modest budget, but Nemu seems
to enjoy the travel. To save money while
vacationing, they sleep together in the car.
Sometimes they crash on friends’ couches
(Katayama 2009).

That's Nisan in the photo to the right.

And that's Nemu that he is holding.

Nisan isn't joking. He is serious about
the feelings that he has for Nemu, a video
game character.

And so are the other Japanese men who
belong to the 2-D (two-dimensional) sub-
culture. Some of these men have never been
able to attract real women. Others have been
disappointed in real-life love. For them, cartoon
and video characters take on a lifelike reality.

To Westerners raised on Freudian imagery, the 2-D sub-
culture stimulates haunting thoughts. But the Japanese seem
to see matters differently. A Japanese author who has written
widely on the 2-D subculture—and is himself a member of
it—stresses that his subculture exists because romance has

Nisan and Nemu

become a commodity. The mass media glorify good looks
and money, he says, which denies romance to many men.
Some of these men train their minds to experience romantic
love when they look at a cartoon. As one man put it, the pil-
low covers represent “cute girls who live in my imagination.”
Sociologically, we might point out that in Japan the sexes
don't mix as easily as they do in the West. About half of
Japanese adults, both men and women, have no
friends of the opposite sex (Katayama 2009).
The 2-D subculture is growing. Tokyo has
shops that feature 2-D products such as body
pillows and dolls for men. In some Tokyo restau-
rants, the waitresses dress up like video-game
characters.
There is even an island resort that special-
izes in honeymoons for men who have fallen
in love with their cartoon cuties. The men
check into the hotel, pay for a room for two,
and immerse themselves in their virtual rela-
tionships, controlled through their hand-held
devices (Wakabayashi 2010a, 2010b). The local
businesses, which sell special meals with heart-
shaped dishes and cakes that the lovers give
their cartoon characters, are pleased with their
new visitors—the flesh-and-blood ones who
pay the bills.

For Your Consideration

> Do you agree with this statement: If a man in the United
States were to carry around a body pillow like the one in the
photo on this page, he would find less acceptance than do
Nisan and the men like him in Japan? If so, why do you think
this difference exists? Do you think that 2-D will thrive as a
subculture in the United States? Why or why not?

53

Values in U.S. Society

An Overview of U.S. Values

As you know, the United States is a pluralistic society, made up of many different
groups. The United States has numerous religious and racial-ethnic groups, as well as
countless interest groups that focus on activities as divergent as hunting deer or collecting
Barbie dolls. Within this huge diversity, sociologists have tried to identify the country’s
core values, those that are shared by most of the groups that make up U.S. society.

Here are ten that sociologist Robin Williams (1965) identified:

1. Achievement and success. Americans praise personal achievement, especially outdoing
others. This value includes getting ahead at work and school, and attaining wealth,

power, and prestige.

2. Individualism. Americans cherish the ideal that an individual can rise from the bot-
tom of society to its very top. If someone fails to “get ahead,” Americans generally

Can you use 2-D to explain the essential elements of a subculture?



Looking at Subcultures

Each subculture provides
its members with values
and distinctive ways of
viewing the world. What
values and perceptions
do you think are common
among body builders?
What other subculture do
you see in this photo?

Membership in this
subculture is not easily
awarded. Not only must
high-steel ironworkers
prove that they are able to
work at great heights but
also that they fit into the
group socially. Newcomers
are tested by members of
the group, and they must
demonstrate that they can
take joking without offense.

Subcultures can form around any interest or activity. Each subculture has its own values
and norms that its members share, giving them a common identity. Each also has special
terms that pinpoint the group’s corner of life and that its members use to communicate
with one another. Some of us belong to several subcultures.

As you can see from this photo essay, most subcultures are compatible with the values
and norms of the mainstream culture. They represent specialized interests around which its
members have chosen to build tiny worlds. Some subcultures, however, conflict with the
mainstream culture. Sociologists give the name countercultures to subcultures whose values
(such as those of outlaw motorcyclists) or activities and goals (such as those of terrorists) are
opposed to the mainstream culture. Countercultures, however, are exceptional, and few of us
belong to them.




culture, centering on their
occupational activities and
interests, is also broken into
smaller subcultures that
reflect their experiences of

Specialized values and interests are
two of the characteristics that mark
subcultures. What values and interests
distinguish the modeling subculture?

The subculture that centers around
tattooing previously existed on the
fringes of society, with seamen and
circus folk its main participants. It
now has entered mainstream society,
but not to this extreme.

The truckdriver sub-

With their specialized language and activities,

surfers are highly recognized as members of a
subculture. This surfer is “in the tube.”

race—ethnicity.

Why would someone decorate
himself like this? Among the many
reasons, one is to show solidarity with the
football subculture.

Even subcultures can have subcultures.
The rodeo subculture is a subculture of
“western” subculture. The values that unite /
its members are reflected in their speech, Ay
clothing, and specialized activities,
such as the one shown here.
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10.

find fault with that individual rather than with the social system for placing road-
blocks in his or her path.

. Hard work. Americans expect people to work hard to achieve financial success and

material comfort.

. Efficiency and practicality. Americans award high marks for getting things done effi-

ciently. Even in everyday life, Americans consider it important to do things fast, and
they seek ways to increase efficiency.

. Science and technology. Americans have a passion for applied science, for using sci-

ence to control nature—to tame rivers and harness winds—and to develop new
technology, from iPads to pedal-electric hybrid vehicles.

. Material comfort. Americans expect a high level of material comfort. This includes

not only good nutrition, medical care, and housing but also late-model cars and
recreational playthings—from iPhones to motor homes.

. Freedom. This core value pervades U.S. life. It underscored the American Revolu-

tion, and Americans pride themselves on their personal freedom.

. Democracy. By this term, Americans refer to majority rule, to the right of everyone

to express an opinion, and to representative government.

. Equality. It is impossible to understand Americans without being aware of the

central role that the value of equality plays in their lives. Equality of opportunity
(part of the ideal culture discussed later) has significantly influenced U.S. history and
continues to mark relations between the groups that make up U.S. society.

Group superiority. Although it contradicts the values of freedom, democracy, and
equality, Americans regard some groups more highly than others and have done so
throughout their history. The denial of the vote to women, the slaughter of Native
Americans, and the enslavement of Africans are a few examples of how the groups
considered superior have denied equality and freedom to others.

In an earlier publication, I updated Williams” analysis by adding these three values.

. Education. Americans are expected to go as far in school as their abilities and

finances allow. Over the years, the definition of an “adequate” education has
changed, and today a college education is considered an appropriate goal for most
Americans. Those who have an opportunity for higher education and do not take
it are sometimes viewed as doing something “wrong”—not merely as making a bad
choice, but as somehow being involved in an immoral act.

. Religiosity. There is a feeling that “every true American ought to be religious.” This

does not mean that everyone is expected to join a church, synagogue, or mosque,
but that everyone ought to acknowledge a belief in a Supreme Being and follow
some set of matching precepts. This value is so pervasive that Americans stamp “In
God We Trust” on their money and declare in their national pledge of allegiance
that they are “one nation under God.”

. Romantic love. Americans feel that the only proper basis for marriage is romantic

love. Songs, literature, mass media, and “folk beliefs” all stress this value. Americans
grow misty-eyed at the theme that “love conquers all.”

Value Clusters

As you can see, values are not independent units; some cluster together to form a
larger whole. In the value cluster that surrounds success, for example, we find hard
work, education, material comfort, and individualism bound up together. Americans
are expected to go far in school, to work hard afterward, and then to attain a high
level of material comfort, which, in turn, demonstrates success. Success is attributed
to the individual’s efforts; lack of success is blamed on his or her faults.

Value Contradictions

You probably were surprised to see group superiority on the list of dominant American
values. This is an example of what I mentioned in Chapter 1, how sociology upsets
people and creates resistance. Few people want to bring something like this into the

Can you use U.S. values to illustrate the concept of core values?
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open. It violates today’s édeal culture, a concept we discuss on the next page. But this is
what sociologists do—they look beyond the fagade to penetrate what is really going on.
And when you look at our history, there is no doubt that group superiority has been a
dominant value. It still is, but values change, and this one is diminishing.

Value contradictions, then, are part of culture. Not all values are wrapped in neat
packages, and you can see how group superiority contradicts freedom, democracy, and
equality. There simply cannot be full expression of freedom, democracy, and equality along
with racism and sexism. Something has to give. One way in which Americans in the past
sidestepped this contradiction was to say that freedom, democracy, and equality applied
only to some groups. The contradiction was bound to surface over time, however, and so
it did with the Civil War and the women’s liberation movement. Iz is precisely at the point
of value contradictions, then, that one can see o major force for social change in a society.

An Emerging Value Cluster

A value cluster of four interrelated core values—leisure, self-fulfillment, physical fitness,
and youthfulness—is emerging in the United States. So is a fifth core value—concern
for the environment.

1. Ledsure. The emergence of leisure as a value is reflected in a huge recreation
industry—from computer games, boats, vacation homes, and spa retreats to
sports arenas, home theaters, adventure vacations, and luxury cruises.

2. Self-fulfillment. This value is reflected in the “human potential” movement, which
emphasizes becoming “all you can be,” and in magazine articles, books, and talk
shows that focus on “self-help,” “relating,” and “personal development.”

3. Physical fitness. Physical fitness is not a new U.S. value, but the greater emphasis
on it is moving it into this emerging cluster. You can see this trend in the publicity
given to nutrition, organic foods, weight, and diet; the joggers, cyclists, and back-
packers; and the countless health clubs and physical fitness centers.

4. Youthfulness. Valuing youth and disparaging old age are also not new, but some
analysts note a sense of urgency in today’s emphasis on youthfulness. They attribute
this to the huge number of aging baby boomers, who, aghast at the physical changes
that accompany their advancing years, are attempting to deny or at least postpone
their biological fate. One physician even claimed that “aging is not a normal life
event, but a disease” (Cowley 1996).

5. Concern for the environment. During most of U.S. history, the environment was
viewed as something to be exploited—a wilderness to be settled, forests to be
cleared for farm land and lumber, rivers and lakes to be fished, and animals to be
hunted. One result was the near extinction of the bison and the extinction in 1914
of the passenger pigeon, a species of bird previously so numerous that its annual
migration would darken the skies for days. Today, Americans have developed a
genuine and apparently long-term concern for the environment.

In Sum: Values don’t “just happen.” They are related to conditions of society.
This emerging value cluster is a response to fundamental changes in U.S. culture.
Earlier generations of Americans were focused on forging a nation and fighting
for economic survival. But today, millions of Americans are freed from long hours
of work, and millions retire from work at an age when they anticipate decades of
life ahead of them. This value cluster centers on helping people to maintain their
health and vigor during their younger years and enabling them to enjoy their years
of retirement.

Only when an economy produces adequate surpluses can a society afford these val-
ues. To produce both longer lives and retirement, for example, takes a certain stage of
economic development. Concern for the environment is another remarkable example.
People act on environmental concerns only after they have met their basic needs. The
world’s poor nations, for example, have a difficult time “affording” this value at this
point in their development (Gokhale 2009).

Explain the value cluster that is emerging in U.S. culture. What does “values don't just happen” mean?
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Values, both those held by individuals
and those that represent a nation or
people, can undergo deep shifts. It

is difficult for many of us to grasp the
pride with which earlier Americans
destroyed trees that took thousands
of years to grow, are located only on
one tiny speck of the globe, and that
we today consider part of the nation’s
and world’s heritage. But this is a
value statement, representing current
views. The pride expressed on these
woodcutters’ faces represents another
set of values entirely.

Culture

When Values Clash

Challenges in core values are met with strong resistance by the people who hold them dear.
They see change as a threat to their way of life, an undermining of both their present and
their future. Efforts to change gender roles, for example, arouse intense controversy, as do
same-sex marriages. Alarmed at such onslaughts against their values, traditionalists fiercely
defend historical family relationships and the gender roles they grew up with. Some use the
term culture wars to refer to the clash in values between traditionalists and those advocating
change, but the term is highly exaggerated. Compared with the violence directed against
the Mormons, today’s culture clashes are mild.

Values as Distorting Lenses

Values and their supporting beliefs are lenses through which we see the world. The
views produced through these lenses are often of what life ought to be like, not what
it is. For example, Americans value individualism so highly that they tend to see
almost everyone as free and equal in pursuing the goal of success. This value blinds
them to the significance of the circumstances that keep people from achieving suc-
cess. The dire consequences of family poverty, parents’ low education, and dead-end
jobs tend to drop from sight. Instead, Americans see the unsuccessful as not put-
ting out enough effort. And they “know” they are right, for the mass media dangle
before their eyes enticing stories of individuals who have succeeded despite the
greatest of handicaps.

"ldeal” Versus "Real” Culture

Many of the norms that surround cultural values are followed only partially. Differences
always exist between a group’s ideals and what its members actually do. Consequently,
sociologists use the term ideal culture to refer to the values, norms, and goals that a
group considers ideal, worth aiming for. Success, for example, is part of ideal culture.
Americans glorify academic progress, hard work, and the display of material goods as

How do values affect our perception?
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Language is the basis of human culture
around the world. The past decade

has seen major developments in
communication—the ease and speed
with which we can “speak” to people
across the globe. This development is
destined to have vital effects on culture.

signs of individual achievement. What people actually do, however, usually falls short of
the cultural ideal. Compared with their abilities, for example, most people don’t work as
hard as they could or go as far as they could in school. Sociologists call the norms and
values that people actually follow real culture.
As you know, our culture is undergoing constant change. A major reason for the barrage
of change that we face is that we are adjusting to changing technology. Let’s look at this.

Technology in the Global Village

The New Technology

The gestures, language, values, folkways, and mores that we have
discussed—all are part of symbolic (nonmaterial) culture. Culture, as
you recall, also has a material aspect: & group’s things, from its houses
to its toys. Central to a group’s material culture is its technology.

In its simplest sense, technology can be equated with tools. In a
broader sense, technology also includes the skills or procedures
necessary to make and use those tools.

We can use the term new technology to refer to an emerging
technology that has a significant impact on social life. Although
people develop minor technologies all the time, most are only
slight modifications of existing technologies. Occasionally, how-
ever, they develop a technology that makes a major impact on
human life. It is primarily to these innovations that the term zew
technology refers. Five hundred years ago, the new technology
was the printing press. For us, the new technology consists of
computers, satellites, and the Internet.

The sociological significance of technology goes far beyond the
tool itself. Technology sets the framework for a group’s nonmaterinl
culture. It is obvious that if a group’s culture changes, so do the ways
people do things. But the effects of technology go far beyond this.
Technology also influences how people think and how they relate to
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Technological advances are now so rapid that there can be
cultural gaps between generations.

What are ideal and real culture? Why does a new technology change culture?
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What is cultural lag? Cultural diffusion?

Culture

one another. An example is gender relations. Through the centuries and throughout the
world, it has been the custom (nonmaterial culture) for men to dominate women. Today’s
global communications (material culture) make this custom more difficult to maintain. For
example, when Arab women watch Western television, they observe an unfamiliar freedom
in gender relations. As these women use e-mail and telephones to talk to one another about
what they have seen, they both convey and create discontent, as well as feelings of sister-
hood. These communications motivate some of them to agitate for social change.

In today’s world, the long-accepted idea that it is proper to withhold rights on the
basis of someone’s sex can no longer be sustained. What usually lies beyond our aware-
ness in this revolutionary change is the role of the new technology, which joins the
world’s nations into a global communications network.

Cultural Lag and Cultural Change

Three or four generations ago, sociologist William Ogburn (1922 /1938) coined the
term cultural lag. By this, Ogburn meant that not all parts of a culture change at the
same pace. When one part of a culture changes, other parts lag behind.

Ogburn pointed out that a group’s material culture usually changes first, with the non-
material culture lagying behind. This leaves the nonmaterial (or symbolic) culture playing
a game of catch-up. For example, when we get sick, we can type our symptoms into a
computer and get an instant diagnosis and recommended course of treatment. In some
tests, computer programs outperform physicians. Yet our customs have not caught up
with our technology, and we continue to visit the doctor’s office.

Sometimes nonmaterial culture never does catch up. We can rigorously hold onto
some outmoded form—one that once was needed, but that long ago was bypassed by
technology. Have you ever wondered why our “school year” is nine months long, and
why we take summers off? For most of us, this is “just the way it’s always been,” and we
have never questioned it. But there is more to this custom than meets the eye. In the
late 1800s, when universal schooling came about, the school year matched the technol-
ogy of the time. Most parents were farmers, and for survival they needed their children’s
help at the crucial times of planting and harvesting. Today, generations later, when few
people farm and there is no need for the “school year” to be so short, we still live with
this cultural lag.

Technology and Cultural Leveling

For most of human history, communication was limited and travel slow. Consequently,
in their relative isolation, human groups developed highly distinctive ways of life as they
responded to the particular situations they faced. The unique characteristics they devel-
oped that distinguished one culture from another tended to change little over time. The
Tasmanians, who live on a remote island off the coast of Australia, provide an extreme
example. For thousands of years, they had no contact with other people. They were so
isolated that they did not even know how to make clothing or fire (Edgerton 1992).

Except in such rare instances as these, humans have always had some contact with
other groups. During these contacts, people learned from one another, adopting
things they found desirable. In this process, called cultural diffusion, groups are most
open to changes in their technology or material culture. They usually are eager, for
example, to adopt superior weapons and tools. In remote jungles in South America one
can find metal cooking pots, steel axes, and even bits of clothing spun in mills in South
Carolina. Although the direction of cultural diffusion today is primarily from the West
to other parts of the world, cultural diftusion is not a one-way street—as bagels, woks,
hammocks, and sushi in the United States attest.

With today’s travel and communications, cultural diftfusion is occurring rapidly. Air
travel has made it possible to journey around the globe in a matter of hours. In the not-
so-distant past, a trip from the United States to Africa was so unusual that only a few
adventurous people made it, and newspapers would herald their feat. Today, hundreds
of thousands make the trip each year.
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The changes in communication are no less vast. Communication used to be limited
to face-to-face speech, written messages that were passed from hand to hand, and visual
signals such as smoke or light that was reflected from mirrors. Despite newspapers and
even the telegraph, people in some parts of the United States did not hear that the Civil
War had ended until weeks and even months after it was over. Today’s electronic com-
munications transmit messages across the globe in a matter of seconds, and we learn
almost instantaneously what is happening on the other side of the world. During
the Iraq War, reporters traveled with U.S. soldiers, and for the first time in history,
the public was able to view video reports of battles as they took place. When Navy
Seals executed Osama bin Laden under President Obama’s orders, Obama and Hillary
Clinton watched the helicopter land in bin Laden’s compound, listened to reports of
the killing, and watched the Seals leave (Schmiddle 2011).

Travel and communication bridge time and space to such an extent that there is
almost no “other side of the world” anymore. One result is cultural leveling, a process
in which cultures become more and more similar to one another. The globalization of
capitalism brings with it both technology and Western culture. Japan, for example, has
adopted not only capitalism but also Western forms of dress and music, transforming it

into a blend of Western and Eastern cultures. Cultural leveling is occurring rapidly,
Cultural leveling is apparent to any international traveler. The golden arches of with some strange twists. These men
McDonald’s welcome visitors to Tokyo, Paris, London, Madrid, Moscow, Hong Kong, from an Amazon tribe, who have just

come back from a week hunting in the
jungle, are wearing traditional head-
dress and using traditional weapons,

and Beijing. When I visited a jungle village in India—no electricity, no running water,
and so remote that the only entrance was by a footpath—I saw a young man sporting a

cap with the Nike emblem. but you can easily spot something else
that is jarringly out of place.

What is cultural leveling? How does this photo illustrate it?
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Although the bridging of geography, time, and culture by electronic signals and the
exportation of Western icons do not in and of themselves mark the end of traditional
cultures, the inevitable result is some degree of cultural leveling. We are producing a
blander, less distinctive way of life—U.S. culture with French, Japanese, and Brazilian
accents, so to speak. Although the “cultural accent” remains, something vital is

lost forever.

CHAPTER

What Is Culture?

How do sociologists understand culture?

All human groups possess culture—language, beliefs, val-
ues, norms, and material objects that are passed from one
generation to the next. Material culture consists of objects
(art, buildings, clothing, weapons, tools). Nonmaterial

(or symbolic) culture is a group’s ways of thinking and its
patterns of behavior. Ideal culture is a group’s ideal values,
norms, and goals. Real culture is people’s actual behavior,
which often falls short of their cultural ideals. Pp. 40—42.

What are cultural relativism and ethnocentrism?

People are ethnocentric; that is, they use their own culture
as a yardstick for judging the ways of others. In contrast,
those who embrace cultural relativism try to understand
other cultures on those cultures’ own terms. Pp. 42—43.

Components of Symbolic Culture

What are the components of nonmaterial culture?

The central component of nonmaterial culture is symbols,
anything to which people attach meaning and that they use
to communicate with others. Universally, the symbols of
nonmaterial culture are gestures, language, values, norms,
sanctions, folkways, and mores. Pp. 43—45.

Why is language so significant to culture?

Language allows human experience to be goal-directed,
cooperative, and cumulative. It also lets humans move beyond
the present and share a past, future, and other common
perspectives. According to the Sapir-Whorf hypothesis, lan-
guage even shapes our thoughts and perceptions. Pp. 45—49.

How do values, norms, sanctions, folkways, and
mores reflect culture?

All groups have values, standards by which they define
what is desirable or undesirable, and norms, rules or expec-
tations about behavior. Groups use positive sanctions to
show approval of those who follow their norms and nega-
tive sanctions to show disapproval of those who do not.

2 Summary and Review

Norms that are not strictly enforced are called folkways,
while mores are norms to which groups demand confor-
mity because they reflect core values. Pp. 49-51.

Many Cultural Worlds

How do subcultures and countercultures differ?

A subculture is a group whose values and related behav-
iors distinguish its members from the general culture. A
counterculture holds some values that stand in opposition
to those of the dominant culture. Pp. 51-53.

Values in U.S. Society

What are some core U.S. values?

Although the United States is a pluralistic society, made up
of many groups, each with its own set of values, certain values
dominate: achievement and success, individualism, hard work,
efficiency and practicality, science and technology, material
comfort, freedom, democracy, equality, group superiority,
education, religiosity, and romantic love. Some values cluster
together (value clusters) to form a larger whole. Value con-
tradictions (such as equality, sexism, and racism) indicate areas
of tension which are likely points of social change. Leisure,
self-fulfillment, physical fitness, youthfulness, and concern for
the environment are emerging core values. Core values do not
change without opposition. Pp. 53-59.

Technology in the Global Village

How is technology changing culture?

William Ogburn coined the term cultural lag to describe
how a group’s nonmaterial culture lags behind its changing
technology. With today’s technological advances in travel
and communications, cultural diffusion is occurring rapidly.
This leads to cultural leveling, groups becoming similar as
they adopt items from other cultures. Much of the richness
of the world’s diverse cultures is being lost in the process.
Pp. 59-62.
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Thinking Critically about Chapter 2

1. Do you favor ethnocentrism or cultural relativism? 3. Are you a member of any subcultures? Which one(s)?
Explain your position. Why do you think that your group is a subculture and

2. Do you think that the language change in Miami, not a counterculture? What is your group’s relationship
Florida (discussed on page 48), indicates the future of to the mainstream culture?

the United States? Why or why not?
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The old man was horrified when he found out. Life
never had been good since his daughter lost her hearing when
she was just 2 years old. She couldn’t even talk—just fluttered
her hands around trying to tell him things.

Over the years, he had gotten used to this. But now . . .
he shuddered at the thought of her being pregnant. No one
would be willing to marry her; he knew that. And the neigh-
bors, their tongues would never stop wagging. Everywhere he
went, he could hear people talking behind his back.

If only his wife were still alive, maybe she could come up
with something. What should he do? He couldn’t just kick his
daughter out into the street.

After the baby was born, the old man tried to shake his feel-
ings, but they wouldn’t let loose. Isabelle was a pretty name,
but every time he looked at

the baby he felt sick to his ‘“‘Her behavior toward

stomach. .
He hated doing it, but Strangers, eSpeCla”y

there was no way out. His men, was almost that
daughter and her baby would  f 5 wild animal,

have to live in the attic. . .
manifesting much fear

Unfortunately, this is a true
story. Isabelle was discovered — and hostility.”?
in Ohio in 1938 when she was
about 6V2 years old, living in a dark room with her deaf-mute
mother. Isabelle couldn’t talk, but she did use gestures to com-
municate with her mother. An inadequate diet and lack of sun-
shine had given Isabelle a disease called rickets.

[Her legs] were so bowed that as she stood erect the soles of her
shoes came nearly flat together, and she got about with a skit-
tering goit. Her bebavior toward strangers, especially men, was
almost that of & wild animal, manifesting much fear and hos-
tility. In liew of speech she made only a strange croaking sound.
(Davis 1940/2007:156-157)

When the newspapers reported this case, sociologist Kingsley
Davis decided to find out what had happened to Isabelle after
her discovery. We’ll come back to that later, but first let’s use
the case of Isabelle to gain insight into human nature.

Peru
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CHAPTER 3 Socialization

Society Makes Us Human

“What do you mean, society makes us human?” is probably what you are asking. “That
sounds ridiculous. I was born a human.” The meaning of this statement will become
more apparent as we get into the chapter. Let’s start by considering what is human
about human nature. How much of a person’s characteristics comes from “nature”
(heredity) and how much from “nurture” (the social environment, contact with
others)? Experts are trying to answer the nature—nurture question by studying identical
twins who were separated at birth and reared in different environments, such as those
discussed in the Down-to-Earth Sociology box.

Down-to-Earth Sociology

Heredity or Environment?

The Case of Jack and Oskar, Identical Twins

dentical twins are almost identical in their genetic makeup.

They are the result of one fertilized egg dividing to produce

two embryos. (Some differences can appear as genetic
codes are copied.) If heredity determines personality—or
attitudes, temperament, skills, and intelligence—then identical
twins should be identical, or almost so, not only in their looks
but also in these characteristics.

The fascinating case of Jack and Oskar helps us unravel
this mystery. From their experience, we can see the far-
reaching effects of the environment—
how social experiences override biology.

Jack Yufe and Oskar Stohr are identical
twins. Born in 1932 to a Roman Catholic
mother and a Jewish father, they were
separated as babies after their parents di-
vorced. Jack was reared in Trinidad by his
father. There, he learned loyalty to Jews
and hatred of Hitler and the Nazis. After
the war, Jack and his father moved to
Israel. When he was 17, Jack joined a
kibbutz and later served in the Israeli army.

Oskar's upbringing was a mirror image
of Jack’s. Oskar was reared in Czechoslo-
vakia by his mother’s mother, who was a
strict Catholic. When Oskar was a tod-
dler, Hitler annexed this area of Czecho-
slovakia, and Oskar learned to love Hitler
and to hate Jews. He joined the Hitler Youth. Like the Boy
Scouts, this organization was designed to instill healthy living,
love of the outdoors, friendships, and patriotism—»but this
one added loyalty to Hitler and hatred for Jews.

In 1954, the two brothers met. It was a short meeting, and
Jack had been warned not to tell Oskar that they were Jews.
Twenty-five years later, in 1979, when they were 47 years old,
social scientists at the University of Minnesota brought them
together again. These researchers figured that because Jack
and Oskar had the same genes, any differences they showed

a firefighter.

The relative influence of heredity and the
environment in human behavior has fascinated
and plagued researchers. Especially intriguing are
cases like these twins who, although separated at
birth and not knowing one another, each became

would have to be the result of their environment—their differ-
ent social experiences.

Not only did Jack and Oskar hold different attitudes to-
ward the war, Hitler, and Jews, but their basic orientations to
life were also different. In their politics, Jack was liberal, while
Oskar was more conservative. Jack was a workaholic, while
Oskar enjoyed leisure. And, as you can predict, Jack was
proud of being a Jew. Oskar, who by this time knew that he
was a Jew, wouldn’t even mention it.

This would seem to settle the matter.
But there were other things. As children,
Jack and Oskar had both excelled at
sports but had difficulty with math.
They also had the same rate of speech,
and both liked sweet liqueur and spicy
foods. Strangely, each flushed the toilet
both before and after using it, and they
each enjoyed startling people by sneez-
ing in crowded elevators.

For Your Consideration

> Heredity or environment? How much
influence does each have? The question
is far from settled, but at this point it
seems fair to conclude that the limits of
certain physical and mental abilities are
established by heredity (such as ability at sports and aptitude for
mathematics), while attitudes are the result of the environment.
Basic temperament, though, seems to be inherited. Although
the answer is still fuzzy, we can put it this way: For some parts of
life, the blueprint is drawn by heredity; but even here the envi-
ronment can redraw those lines. For other parts, the individual is
a blank slate, and it is up to the environment to determine what
is written on that slate.

Sources: Based on Begley 1979; Chen 1979; Wright 1995; Segal and
Hershberger 2005; Ledger 2009; Johnson et al. 2009; Segal 2011.

What do studies of identical twins tell us about “being human”?
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Another way is to examine children who have had little human contact.
Let’s consider such children.

Feral Children

One of the reasons | went to
Cambodia was to interview a feral
child—the boy shown here—who
supposedly had been raised by
monkeys. When | arrived at the
remote location where the boy
was living, | was disappointed
to find that the story was
¥ only partially true. When
the boy was about two
months old, the Khmer
Rouge killed his parents
and abandoned him.
Months later, villagers
shot the female monkey
who was carrying the baby.
Not quite a feral child—but
Mathay is the closest I'll ever
come to one.

The naked child was found in the forest, walking on all fours, eating grass and
lapping water from the rviver. When he saw a small animal, he pounced on it.
Growling, be vipped at it with his teeth. Teaving chunks from the

body, he chewed them ravenously.

This is an apt description of reports that have come in over the
centuries. Supposedly, these feral (wild) children could not speak;
they bit, scratched, growled, and walked on all fours. They drank
by lapping water, ate grass, tore eagerly at raw meat, and showed
insensitivity to pain and cold.

Why am I even mentioning stories that sound so exaggerated?
Consider what happened in 1798. In that year, such a child was found
in the forests of Aveyron, France. “The wild boy of Aveyron,” as he
became known, would have been written off as another folk myth, except
that French scientists took the child to a laboratory and studied him. Like
the feral children in the earlier informal reports, this child, too, gave no
indication of feeling the cold. Most startling, though, when he saw a small
animal, the boy would growl, pounce on it, and devour it uncooked. Even
today, the scientists’ detailed reports make fascinating reading (Itard 1962).

Ever since I read Itard’s account of this boy, I’ve been fascinated by
the seemingly fantastic possibility that animals could rear human children. In 2002, m_@ o
I received a report from a contact in Cambodia that a feral child had been found in
the jungles. When I had the opportunity the following year to visit the child and
interview his caregivers, I grabbed it. The boy’s photo is to the right.

If we were untouched by society, would we be like feral children? By nature, would
our behavior be like that of wild animals? This is the sociological question. Unable
to study feral children, sociologists have studied isolated children, like Isabelle in our
opening vignette. Let’s see what we can learn from them.

Isolated Children

What can isolated children tell us about human nature? We can first conclude
that humans have no natural language, for Isabelle in our opening vignette and others
like her are unable to speak.

But maybe Isabelle was mentally impaired. Perhaps she simply was unable to prog-
ress through the usual stages of development. It certainly looked that way—she scored
practically zero on her first intelligence test. But after a few months of language train-
ing, Isabelle was able to speak in short sentences. In just a year, she could write a few
words, do simple addition, and retell stories after hearing them. Seven months later,
she had a vocabulary of almost 2,000 words. In just two years, Isabelle reached the
intellectual level that is normal for her age. She then went on to school, where she
was “bright, cheerful, energetic . . . and participated in all school activities as normally
as other children” (Davis 1940).

As discussed in the previous chapter, language is the key to human development.
Without language, people have no mechanism for developing thought and communi-
cating their experiences. Unlike animals, humans have no instincts that take the place of
language. If an individual lacks language, he or she lives in a world of internal silence,
without shared ideas, lacking connections to others.

Without language, there can be no culture—no sharved way of life—and culture is the key
to what people become. Each of us possesses a biological heritage, but this heritage does
not determine specific behaviors, attitudes, or values. It is our culture that superimposes
the specifics of what we become onto our biological heritage.

Final Note on a Case of Extreme Isolation
by Kingsley Davis

on mysoclab.com

What do feral children tell us about “being human”?



Institutionalized Children

Other than language, what else is required for a child to develop into what
we consider a healthy, balanced, intelligent human being? We find part of the
answer in an intriguing experiment.

The Skeels/Dye Experiment. Back in the 1930s, orphanages were
common because parents were more likely than now to die before their
children were grown. Children reared in orphanages tended to have low 1Qs.
“Common sense” (which we noted in Chapter 1 is unreliable) made it seem
obvious that their low intelligence was because of poor brains (“They’re

just born that way”). But two psychologists, H. M. Skeels and H. B. Dye
(1939), began to suspect a social cause.

Skeels (1966) provides this account of a “good” orphanage in Iowa, one

where he and Dye were consultants:

Until about six months, they were caved for in the infant nursery. The babies
were kept in standard hospital cribs that often had protective sheeting on the sides,
thus effectively limiting visual stimulation; no toys or other objects weve bhuny in the

infants’ line of vision. Human interactions werve limited to busy nurses who, with the
speed born of practice and necessity, changed diapers or bedding, bathed and medicated

An orphanage in Kaliyampoondi, India.

The treatment of these children is likely . . .
to affect their ability to reason and to the infants, and fed them efficiently with propped bottles.

function as adults.

Perhaps, thought Skeels and Dye, the problem was the absence of stimulating social
interaction, not the children’s brains. To test their controversial idea, they selected
thirteen infants who were so slow mentally that no one wanted to adopt them. They
placed them in an institution for mentally retarded women. They assigned each infant,
then about 19 months old, to a separate ward of women ranging in mental age from 5
to 12 and in chronological age from 18 to 50. The women were pleased. They enjoyed
taking care of the infants’ physical needs—diapering, feeding, and so on. And they also
loved to play with the children. They cuddled them and showered them with attention.
They even competed to see which ward would have “its baby” walking or talking first.
In each ward, one woman became particularly attached to the child and figuratively
adopted him or her:

As a consequence, an intense one-to-one adult—child relationship developed, which was sup-
plemented by the less intense but frequent interactions with the other adults in the environ-
ment. Each child had some one person with whom he [or she] was identified and who was
particularly intevested in him [or her] and his [or her] achievements. (Skeels 1966)

The researchers left a control group of twelve infants at the orphanage. These infants
received the usual care. They also had low 1Qs, but they were considered somewhat
higher in intelligence than the thirteen in the experimental group. Two and a half years
later, Skeels and Dye tested all the children’s intelligence. Their findings are startling:
Those cared for by the women in the institution gained an average of 28 1Q points
while those who remained in the orphanage lost 30 points.

What happened after these children were grown? Did these initial differences matter?
Twenty-one years later, Skeels and Dye did a follow-up study. The twelve in the control
group, those who had remained in the orphanage, averaged less than a third-grade educa-
tion. Four still lived in state institutions, and the others held low-level jobs. Only two had
married. The thirteen in the experimental group, those cared for by the institutionalized
women, had an average education of twelve grades (about normal for that period). Five
had completed one or more years of college. One had even gone to graduate school.
Eleven had married. All thirteen were self-supporting or were homemakers (Skeels 1966).
Apparently, “high intelligence” depends on early, close relations with other humans.

Orphanage Research in India. The Skeels/Dye findings have been confirmed by
research in India, where some orphanages are like those that Skeels and Dye studied—
dismal places where unattended children lie in bed all day. When researchers added

What does research on institutionalized children tell us about “being human”?
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stimulating play and interaction to the children’s activities, not only did the children’s
motor skills improve, but so did their IQs (Taneja et al. 2002).

The longer that children lack stimulating interaction, though, the more difficulty they
have intellectually (Meese 2005). From the case of Genie, you can see how important
timing is in the development of “human” characteristics.

Timing and Human Development. Genie was discovered when she was 13 years old.
She had been locked in a small room and tied to a chair since she was 20 months old:

Apparently Genie’s father (70 years old when Genie was discovered in 1970) hated
childven. He probably had caused the death of two of Genie’s siblings. Her 50-year-old
mother was partially blind and frightened of her husband. Genie could not speak, did
not know how to chew, was unable to stand upright, and could not straighten her hands
and legs. On intelligence tests, she scored at the level of a 1-year-old. After intensive
training, Genie learned to walk and to say simple sentences (although they were gar-
bled). Genie’s language vemained primitive as she grew up. She wounld take anyone’s
property if it appealed to ber, and she went to the bathroom wherever she wanted. At
the age of 21, she was sent to a home for adults who cannot live alone. (Pines 1981)

In Sum: From Genie’s pathetic story and from the research on institutionalized chil-
dren, we can conclude that the basic human traits of intelligence and the ability to
establish close bonds with others depend on early interaction with other humans. In
addition, there seems to be a period prior to age 13 in which children must learn lan-
guage and experience human bonding if they are to develop normal intelligence and the
ability to be sociable and follow social norms.

Deprived Animals

Finally, let’s consider animals that have been deprived of normal interaction. In a series of
experiments with rhesus monkeys, psychologists Harry and Margaret Harlow demonstrated
the importance of early learning. The Harlows (1962) raised baby monkeys in isolation.
They gave each monkey two artificial mothers. One “mother” was only a wire frame ——
with a wooden head, but it did have a nipple from which the
baby could nurse. The frame of the other “mother,” which
had no bottle, was covered with soft terrycloth. To obtain
food, the baby monkeys nursed at the wire frame. '
When the Harlows (1965) frightened the baby mon- f
keys with a mechanical bear or dog, the babies did
not run to the wire-frame “mother.” Instead, as
shown in the photo to the right, they would cling
pathetically to their terrycloth “mother.” The
Harlows concluded that infant—-mother bonding is
not the result of feeding but, rather, of what they
termed “intimate physical contact.” To most of us,
this phrase means cuddling.
In one of their many experiments, the Harlows
isolated baby monkeys for different lengths of
time and then put them in with the other monkeys.
Monkeys that had been isolated for shorter periods
(about three months) were able to adjust to normal mon-
key life. They learned to play and engage in pretend fights.
Those isolated for six months or more, however, couldn’t
make the adjustment, and the other monkeys rejected them.
In other words, the longer the period of isolation, the more dif-
ficult its effects are to overcome. In addition, there seems to be
a critical learning stage: If this stage is missed, it may be impos-
sible to compensate for what has been lost. This may have been
the case with Genie. S

£, Like humans, monkeys

{\3, need interaction to thrive.
§, Those raised in isolation
{ are unable to interact

\ with others. In this
photograph, we see
one of the monkeys
described in the
text. Purposefully
frightened by the
experimenter, the
monkey has taken
refuge in the soft
terrycloth draped
over an artificial
“mother.”

What do the case of Genie and research on deprived animals tell us about “being human”?
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Mead analyzed taking the role of the
other as an essential part of learning
to be a full-fledged member of
society. At first, we are able to take
the role only of significant others, as
this child is doing. Later we develop
the capacity to take the role of the
generalized other, which is essential
not only for cooperation but also for
the control of antisocial desires.

Socialization

Because humans are not monkeys, we must be careful about extrapolating from ani-
mal studies to human behavior. The Harlow experiments, however, support what we
know about children who are reared in isolation.

In Sum: Society Makes Us Human. Babies do not develop “naturally” into social
adults. If children are reared in isolation, their bodies grow, but they become little
more than big animals. Without the concepts that language provides, they can’t grasp
relationships between people (the “connections” we call brother, sister, parent, friend,
teacher, and so on). And without warm, friendly interactions, they can’t bond with
others. They don’t become “friendly” or cooperate with others. In short, it is through
human contact that people learn to be members of the human community. This process
by which we learn the ways of society (or of particular groups), called socialization, is
what sociologists have in mind when they say “Society makes us human.”

To add to our understanding of how society makes us human, let’s look at how we
develop our self-concept, our ability to “take the role of others,” and our ability to reason.

Socialization into the Self and Mind

When you were born, you had no ideas. You didn’t know that you were a son or daugh-
ter. You didn’t even know that you were a he or she. How did you develop a self, your
image of who you are? How did you develop your ability to reason? Let’s find out.

Cooley and the Looking-Glass Self

About a hundred years ago, Charles Horton Cooley (1864-1929), a symbolic interaction-
ist who taught at the University of Michigan, concluded that the self is part of how society
makes us human. He said that owur sense of self develops from interaction with others. To
describe the process by which this unique aspect of “humanness” develops, Cooley (1902)
coined the term looking-glass self. He summarized this idea in the following couplet:

Each to each a looking-glass
Reflects the other that doth pass.

The looking-glass self contains three elements:

1. We imaygine how we appear to those avound us. For example, we may think that others
perceive us as witty or dull.

2. We interpret others’ reactions. We come to conclusions about how others evaluate us.
Do they like us for being witty? Do they dislike us for being dull?

3. We develop a self-concept. How we interpret others’ reactions to us frames our feel-
ings and ideas about ourselves. A favorable reflection in this social mirror leads to a
positive self-concept; a negative reflection leads to a negative self-concept.

Note that the development of the self does #ot depend on accurate
evaluations. Even if we grossly misinterpret how others think about us,
those misjudgments become part of our self-concept. Note also that
although the self-concept begins in childbood, its development is an ongoing,
lifelony process. During our everyday lives, we monitor how others react
to us. As we do so, we continually modify the self. The self, then, is
never a finished product—it is always in process, even into our old age.

Mead and Role Taking

Another symbolic interactionist, George Herbert Mead (1863-1931),
who taught at the University of Chicago, pointed out how important
play is in developing a self. As we play with others, we learn to take
the role of the other. That is, we learn to put ourselves in someone
else’s shoes—to understand how someone else feels and thinks and to
anticipate how that person will act.

What is the looking-glass self? How does it develop?
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This doesn’t happen overnight. We develop this ability over a period of years (Mead
1934; Denzin 2007). Psychologist John Flavel (1968) asked 8- and 14-year-olds to
explain a board game to children who were blindfolded and also to others who were
not. The 14-year-olds gave more detailed instructions to those who were blindfolded,
but the 8-year-olds gave the same instructions to everyone. The younger children could
not yet take the role of the other, while the older children could.

As we develop this ability, at first we can take only the roles of significant others,
individuals who significantly influence our lives, such as parents or siblings. By assum-
ing their roles during play, such as dressing up in our parents’ clothing, we cultivate the
ability to put ourselves in the place of significant others.

As our self gradually develops, we internalize the expectations of more and more
people. Our ability to take the role of others eventually extends to being able to take
the role of “the group as a whole.” Mead used the term generalized other to refer to
our perception of how people in general think of us.

Taking the role of others is essential if we are to become cooperative members of
human groups—whether they are family, friends, or co-workers. This ability allows us to
modify our behavior by anticipating how others will react—something Genie never learned.

As Figure 3.1 illustrates, we go through three stages as we learn to take the role of
the other:

1. Imitation. Under the age of 3, we can only mimic others. We do not yet have a
sense of self separate from others, and we can only imitate people’s gestures and
words. (This stage is actually not role taking, but it prepares us for it.)

2. Play. During the second stage, from the ages of about 3 to 6, we pretend to take
the roles of specific people. We might pretend that we are a firefighter, a wrestler,

a nurse, Supergirl, Spider-Man, a princess, and so on. We also like costumes at this
stage and enjoy dressing up in our parents’ clothing, or tying a towel around our
neck to “become” Superman or Wonder Woman.

3. Team Games. This third stage, organized play, or team games, begins roughly when
we enter school. The significance for the self'is that to play these games we must be
able to take multiple roles. One of Mead’s favorite examples was that of a baseball
game, in which each player must be able to take the role of any other player. To play
baseball, it isn’t enough that we know our own role; we also must be able to antici-
pate what everyone else on the field will do when the ball is hit or thrown.

Mead also said the self has two parts, the “I” and the “me.” The “1” is #he self as sub-
Ject, the active, spontaneous, creative part of the self. In contrast, the “me” is the self as
object. It is made up of attitudes we internalize from our interactions with others. Mead
chose these pronouns because in English “I” is the active agent, as in “I shoved him,”
while “me” is the object of action, as in “He shoved me.” Mead stressed that we are not
passive in the socialization process. We are not like robots, with pro-
grammed software shoved into us.
Rather, our “I” actively evaluates
the reactions of others and orga-
nizes them into a unified whole.
Mead added that the “I” even moni-
tors the “me,” fine-tuning our ideas and (&
attitudes to help us better meet what =
others expect of us. %
In Sum: In studying the details, you \
don’t want to miss the main point,
which some find startling: Both our
self and our mind are social prod-
ucts. Mead stressed that we cannot
think without symbols. But where

Wl T ¥

Why is learning to take the role of the other essential for “becoming human”?

[ FIGURE 3.1_JiE

We Learn to Take the
Role of the Other:
Mead's Three Stages

Stage 1: Imitation
(Children under age 3)
No sense of self
Imitate others

{

Stage 2: Play
(Ages 3 to 6)
Play “pretend” others
(princess, Spider-Man, etc.)

\

Stage 3: Team Games
(After about age 6 or 7)
Team games

("organized play”)
Learn to take multiple roles

Source: By the author.

To help his
students
understand the
term generalized
other, Mead used
baseball as an
illustration. Why
are team sports
and organized
games excellent
examples to use in
explaining this
concept?
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do these symbols come from? Only from society, which gives us our symbols by giving us
language. If society did not provide the symbols, we would not be able to think and so
would not possess a self-concept or that entity we call the mind. The self and mind, then,
like language, are products of society.

Shown here is Jean
Piaget with one of
the children he
studied in his
analysis of the
development
of human
reasoning.

Piaget and the Development of Reasoning

The development of the mind—specifically, how we learn to reason—was
studied in detail by Jean Piaget (1896-1980). This Swiss psychologist
noticed that when young children take intelligence tests, they often
give similar wrong answers. This set him to thinking that the children
might be using some consistent, but incorrect, reasoning. It might even
indicate that children go through some natural process as they learn
how to reason.
Stimulated by this intriguing possibility, Piaget set up a

laboratory where he could give children of different ages

problems to solve (Piaget 1950, 1954; Flavel et al. 2002).
»  After years of testing, Piaget concluded that children go
through a natural process as they develop their ability
to reason. This process has four stages. (If you mentally
substitute “reasoning” or “reasoning skills” for the term operational as you review
these stages, Piaget’s findings will be easier to understand.)

1. The sensorimotor stage (from birth to about age 2). During this stage, our un-
derstanding is limited to direct contact—sucking, touching, listening, looking. We
aren’t able to “think.” During the first part of this stage, we do not even know that
our bodies are separate from the environment. Indeed, we have yet to discover that
we have toes. Neither can we recognize cause and effect. That is, we do not know
that our actions cause something to happen.

2. The preoperational stage (from about age 2 to age 7). During this stage, we develop
the ability to use symbols. However, we do not yet understand common concepts such as
size, speed, or causation. Although we are learning to count, we do not really under-
stand what numbers mean. Nor do we yet have the ability to take the role of the other.

3. The concrete operational stage (from the age of about 7 to 12). Although our rea-
soning abilities are more developed, they remain concrete. We can now understand
numbers, size, causation, and speed, and we are able to take the role of the other.
We can even play team games. Unless we have concrete examples, however, we are
unable to talk about concepts such as truth, honesty, or justice. We can explain why
Jane’s answer was a lie, but we cannot describe what truth itself is.

4. The formal operational stage (after the age of about 12). We now are capable of
abstract thinking. We can talk about concepts, come to conclusions based on general
principles, and use rules to solve abstract problems. During this stage, we are likely
to become young philosophers (Kagan 1984). If we were shown a photo of a slave
during our concrete operational stage, we might have said, “That’s wrong!” Now
at the formal operational stage we are likely to add, “If our county was founded on
equality, how could anyone own slaves?”

Global Aspects of the Self and Reasoning

Cooley’s conclusions about the looking-glass self appear to be true for everyone around
the world. So do Mead’s conclusions about role taking and the mind and self as social
products, although researchers are finding that the self may develop earlier than Mead
indicated. The stages of reasoning that Piaget identified probably also occur worldwide,
although researchers have found that the stages are not as distinct as Piaget concluded
and the ages at which individuals enter the stages differ from one person to another
(Flavel et al. 2002). Even during the sensorimotor stage, for example, children show
early signs of reasoning, which may indicate an innate ability that is wired into the brain.
Although Piaget’s theory is being refined, his contribution remains: A basic structure

According to Piaget’s theory, how do we develop our ability to reason?
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underlies the way we develop reasoning, and children all over the world begin with the
concrete and move to the abstract.

Interestingly, some people seem to get stuck in the concreteness of the third stage
and never reach the fourth stage of abstract thinking (Kohlberg and Gilligan 1971;
Suizzo 2000). College, for example, nurtures the fourth stage, and people with this
experience apparently have more ability for abstract thought. Social experiences, then,
can modify these stages.

Learning Personality, Emotions, and
Internal Control

Our personality, emotions, and internal control are also vital aspects of who we are.
Let’s look at how we learn these essential aspects of our being.

Freud and the Development of Personality

As the mind and the self develop, so does the personality. Sigmund Freud (1856-1939)
developed a theory of the origin of personality that has had a major impact on Western
thought. Freud, a physician in Vienna in the early 1900s, founded psychoanalysis, a tech-
nique for treating emotional problems through long-term exploration of the subcon-
scious mind. Let’s look at his theory.

Freud believed that personality consists of three elements. Each child is born with the
first element, an id, Freud’s term for inborn drives that cause us to seck self-gratification.
The id of the newborn is evident in its cries of hunger or pain. The pleasure-secking id
operates throughout life. It demands the immediate fulfillment of basic needs: food,
safety, attention, sex, and so on.

The id’s drive for immediate gratification, however, runs into a roadblock: primarily
the needs of other people, especially those of the parents. To adapt to these constraints,
a second component of the personality emerges, which Freud called the ego. The ego is
the balancing force between the id and the demands of society that suppress it. The ego
also serves to balance the id and the superego, the third component of the personality,
more commonly called the conscience.

The superego represents culture within us, the norms and values we have internalized
from our social groups. As the moral component of the personality, the superego pro-
vokes feelings of guilt or shame when we break social rules, or pride and self-satisfaction
when we follow them.

According to Freud, when the id gets out of hand, we follow our desires for pleasure
and break society’s norms. When the superego gets out of hand, we become overly rigid
in following those norms and end up wearing a straitjacket of rules that can make our lives
miserable. The ego, the balancing force, tries to prevent either the
superego or the id from dominating. In the emotionally healthy indi-
vidual, the ego succeeds in balancing these conflicting demands of
the id and the superego. In the maladjusted individual, the ego fails
to control the conflict between the id and the superego. Either
the id or the superego dominates this person, leading to internal
confusion and problem behaviors.

Sociological Evaluation. Sociologists appreciate Freud’s
emphasis on socialization—his assertion that the social group
into which we are born transmits norms and values that restrain
our biological drives. Sociologists, however, object to the view
that inborn and subconscious motivations are the primary rea-
sons for human behavior. This denies the central principle of
sociology: that factors such as social class (income, education, and
occupation) and people’s roles in groups underlie their behavior
(Epstein 1988; Bush and Simmons 1990).

Shown here is Sigmund Freud in 1931
as he poses for a sculptor in Vienna,
Austria. Although Freud was one of
the most influential theorists of the

twentieth century, most of his ideas
have been discarded.

How does Freud's theory of the development of personality differ from the sociological perspective?
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Feminist sociologists have been especially critical of Freud. Although what I just sum-
marized applies to both females and males, Freud assumed that “male” is “normal.” He
even referred to females as inferior, castrated males (Chodorow 1990; Gerhard 2000). It
is obvious that sociologists need to continue to research how we develop personality.

Socialization into Emotions

As you know so intimately, emotions are also an essential aspect of who you are.
Sociologists have found that emotions are not simply the results of our biology. Like
the mind, our emotions also depend on socialization (Hochschild 2008). This may
sound strange. Don’t all people get angry? Doesn’t everyone cry? Don’t we all feel
guilt, shame, sadness, happiness, fear? What has socialization to do with our emotions?

Global Emotions. At first, it may look as though socialization is not relevant, that
we simply express universal feelings. Paul Ekman (1980), a psychologist who studied
emotions in several countries, concluded that everyone experiences six basic emotions:
anger, disgust, fear, happiness, sadness, and surprise. He also said that we all show the
same facial expressions when we feel these emotions. A person from Peru, for example,
could tell from just the look on an American’s face that she is angry, disgusted, or
fearful, and we could tell from the Peruvian’s face that he is happy, sad, or surprised.
Because we all show the same facial expressions when we experience these six emotions,
Ekman concluded that they are hard-wired into our biology.

A study of facial expressions at the Paralympics supports this observation
(Matsumoto and Willingham 2009). Upon learning if they had won or lost, those blind
from birth had the same facial expressions as those of sighted people, something the
blind could not have learned.

Expressing Emotions: Following “Feeling Rules.” If we have universal facial
expressions to express basic emotions, then this is biology, something that Darwin
noted back in the 1800s (Horwitz and Wakefield 2007:41). What, then, does sociol-
ogy have to do with them? Facial expressions are only one way by which we show our
feelings. We also use our bodies, voices, and gestures.

Jane and Sushana have been best friends since high school. They werve hardly ever
apart until Sushana married and moved to another state o year ago. Jane has been
waiting eagerly at the arvival gate for Sushana’s flight, which has been delayed.
When Sushana exits, she and Jane bug one another, making “squeals of glee” and
even jumping a bit.

If you couldn’t tell from their names that these were women, you could tell from
their behavior. To express delight, U.S. women are allowed to make “squeals of glee”
in public places and to jump as they hug. In contrast, in the exact circumstances, U.S.
men are expected to shake hands or to give a brief hug. If they gave out “squeals of
glee,” they would be violating fundamental “gender rules.”

Not only do we have “gender rules” for expressing emotions, but we also have
“feeling rules” based on culture, social class, relationships, and settings. Consider culture.

How do “feeling rules” guide how we express our emotions? How do “feeling rules” operate in your life?
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Two close Japanese friends who meet after a long separation don’t shake hands or hug—
they bow. Two Arab men will kiss. Social class is so significant that it, too, cuts across other
lines, even gender. Upon seeing a friend after a long absence, upper-class women and

men are likely to be more reserved in expressing their delight than are lower-class women
and men. Relationships also make a big difference. We express our feelings more openly if
we are with close friends, more guardedly if we are at a staff meeting with the corporate
CEO. The setting, then, is also important, with each setting having its own “rules” about
emotions. As you know, the emotions you can express at a rock concert differ considerably
from those you express in a classroom. If you think about your childhood, you will realize
that a good part of your early socialization centered on learning your culture’s feeling rules.

What We Feel

Joan, a U.S. woman who had been married for seven years, had no children. When she
finally gave birth and the doctor handed her a healthy girl, she was almost overcome
with joy. Tafadzwa, in Zimbabwe, had been mavried for seven years and bad no children.
When the doctor handed her a healthy girl, she was almost overcome with sadness.

You can easily understand why the U.S. woman felt happy, but why did the woman in
Zimbabwe feel sad? The effects of socialization on our emotions go much deeper than
guiding how, where, and when we express our feelings. Socialization also aftects what
we feel (Clark 1997; Jasper 2012). In Zimbabwe culture, to not give birth to a male
child lowers a woman’s social status and is even considered a good reason for her
husband to divorce her (Horwitz and Wakefield 2007:43).

Research Needed. Ekman identified only six emotions as universal in facial expres-
sion, but I suspect that there are more. It is likely that people around the world have
similar feelings and facial expressions when they experience helplessness, despair, confu-
sion, and shock. We need cross-cultural research to find out whether these emotions
are universal. We also need more research into how culture guides us in how we express
our feelings and even in what we feel.

Society within Us: The Self and Emotions as
Social Control

Much of our socialization is intended to turn us into conforming members of society.
Socialization into the self and emotions is essential to this process, for both the self and
our emotions mold our behavior. Although we like to think that we are “free,” consider
for a moment just some of the factors that influence how you act: the expectations of
your friends and parents, of neighbors and teachers; classroom norms and college rules;
city, state, and federal laws. For example, if in a moment of intense frustration, or out
of a devilish desire to shock people, you wanted to tear off your clothes and run naked
down the street, what would stop you?

The answer is your socialization—society within you. Your experiences in society have
resulted in a self that thinks along certain lines and feels particular emotions. This helps to
keep you in line. Thoughts such as “Would I get kicked out of school?” and “What would
my friends (parents) think if they found out?” represent an awareness of the self in rela-
tionship to others. So does the desire to avoid feelings of shame and embarrassment. Your
social mirror, then—the result of your being socialized into a self and emotions—sets up
effective internal controls over your behavior. In fact, socialization into self and emotions is
so effective that some people feel embarrassed just thinking about running naked in public!

In Sum: Socialization is essential for our development as human beings. From our
interaction with others, we learn how to think, reason, and feel. The net result is the
shaping of our behavior—including our thinking and emotions—according to cultural
standards. This is what sociologists mean when they refer to “society within us.”

And remember how we began this chapter—that society makes us human? Socialization
into emotions is part of this process.
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What does the term “society within us” mean? How is it an essential part of social control?
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The gender roles that we learn during
childhood become part of our basic
orientations to life. Although we refine
these roles as we grow older, they are
built on the framework established

during childhood.

Socialization

Socialization into Gender

Socialization into gender is also part of the way that society turns us into certain types
of people—and sets up heavy controls over us. Let’s get a glimpse of how this happens.

Learning the Gender Map

For a child, society is unexplored territory. A major signpost on society’s map is gender,
the attitudes and behaviors that are expected of us because we are a male or a female.
In learning the gender map (called gender socialization), we are nudged into different
lanes in life—into contrasting attitudes and behaviors. We take direction so well that, as
adults, most of us act, think, and even feel according to this gender map, our culture’s
guidelines to what is appropriate for our sex.

The significance of gender is emphasized throughout this book, and we focus on
gender in Chapter 10. For now, though, let’s briefly consider some of the gender
messages that we get from our family and the mass media.

Gender Messages in the Family

Our parents are the first significant others to show us the gender map. Sometimes they
do this consciously, perhaps by bringing into play pink and blue, colors that have no
meaning in themselves but that are now associated with gender. Our parents’ own
gender orientations are embedded so firmly that they do most of their gender teaching
without being aware of what they are doing.

This is illustrated in a classic study by psychologists Susan Goldberg and Michael
Lewis (1969), whose results have been confirmed by other researchers (Connors 1996;
Clearfield and Nelson 2006; Best 2010).

Goldbery and Lewis asked mothers to bring their 6-month-old infants into their
laboratory, supposedly to observe the infants’ development. Covertly, however, they also
observed the mothers. They found that the mothers kept their daughters closer to them. They
also touched their danghters move and spoke to them move frequently than they did to their
sons. By the time the childven were 13 months old, the givls stayed closer to their mothers
Aduring play, and they returned to their mothers sooner and move often than the boys did.

Then Goldbery and Lewis did a little experiment. They set up a bavvier to separate the
children from their mothers, who weve holding toys. The givls were more likely to cry and
motion for help; the boys, to try to climb over the barrier.

Goldberg and Lewis concluded that the mothers had subconsciously rewarded their daugh-
ters for being passive and dependent, and their sons for being active and independent.
Our family’s gender lessons are thorough. On the basis of our sex, our parents give
us different kinds of toys. Boys are more likely to get guns and “action figures” that
destroy enemies. Girls are more likely to be given dolls and jew-

elry. Some parents try to choose “gender neutral” toys, but kids
know what is popular, and they feel left out if they don’t have
what the other kids have. The significance of toys in gender

socialization can be summarized this way: Most parents would

be upset if someone gave their son Barbie dolls.

Play also teaches gender. Parents subtly “signal” to their sons
that it is okay for them to participate in more rough-and-tumble
play. In general, parents expect their sons to get dirtier and
to be more defiant, their daughters to be daintier and more

compliant (Gilman 1911 /1971; Nordberg 2010). And in
large part, parents get what they expect. Such experiences in
socialization lie at the heart of the sociological explanation of
™ male—female differences. To see how socialization can trump
P biology, read the Cultural Diversity box on the next page.

How do gender messages in the family nudge us into behavior considered appropriate for our sex?



Socialization into Gender

Cultural Diversity around the World

Women Becoming Men:
The Sworn Virgins

"I will become a man,” said Pashe. | will do it."

The decision was final. Taking a pair of scissors, she
soon had her long, black curls lying at her feet. She took
off her dress—never to wear one again in her life—and
put on her father’s baggy trousers. She armed herself
with her father’s rifle. She would need it.

Going before the village elders, she swore to
never marry, to never have children, and to never
have sex.

Pashe had become a sworn virgin—and a man.

There was no turning back. The penalty for violating the oath
was death. In Albania, where Pashe Keqi lives, and in parts
of Bosnia and Serbia, it is the custom for some women to
become men. They are neither transsex-

uals nor lesbians. Nor do they have
a sex-change operation, something
which is unknown in those parts.

This custom is a practical mat-
ter, a way to support the family. In
these traditional societies, women
must stay home and take care of
the children and household. They
can go hardly anywhere except to
the market and mosque. Women
depend on men for survival.

And when there is no man? That
is the problem.

Pashe’s father was killed in a
blood feud. In these traditional
groups, when the family patriarch
(male head) dies and there are no
male heirs, how are the women
to survive? In the fifteenth
century, people in this area hit upon a
solution: One of the women takes an
oath of lifelong virginity and takes
over the man’s role. She then be-
comes a social he, wears male cloth-
ing, carries a gun, owns property, and
moves freely throughout the society.

She drinks in the tavern with the men. She sits with
the men at weddings. She prays with the men at the
mosque.

When a man wants to marry a girl of the family, she is
the one who approves or disapproves of the suitor.

In short, the woman really becomes a man. Actually, a
social man, sociologists would add. Her biology does not
change, but her gender does. Pashe had become the man of
the house, a status she then occupied her entire life.

Taking this position at the age of 11—she is in her 70s
now—also made Pashe responsible for avenging her father’s

sons’ wives.

Sokol (Zhire) Zmaijli, aged 80, changed her name
from Zhire to the male name Sokol when she was
young. She heads the family household consisting
of her nephew, his wife, and their sons and their

murder. But when his killer was released from prison, her
15-year-old nephew (she is his uncle) rushed in and did the
deed instead.

Sworn virgins walk like men, they talk like men, they
hunt with the men, and they take up manly occupations.
They become shepherds, security guards, truck drivers, and
political leaders. Those around them know that they are
biological women, but in all ways they treat them as men.
When a sworn virgin talks to women, the women recoil in
shyness.

The sworn virgins of Albania are a fascinating cultural
contradiction: In the midst of a highly traditional group,
one built around male superiority that severely limits

women, we find both the belief and practice that a

biological woman can do the work of a
man and function in all of a man's
social roles. The sole exception is
marriage.
Under communist rule until
1985, with travel restricted by
law and custom, mountainous
northern Albania had been cut
off from the rest of the world.
Now there is a democratic
government, and the region is
connected to the world by bet-
ter roads, telephones, and even
television. As modern life trickles
into these villages, few women want to
become men. “Why should we?” they
ask. “Now we have freedom. We can
go to the city and work and support our
families.”

For Your Consideration

> How do the sworn virgins of Albania help to explain
what gender is? Apply functionalism: How was the custom
and practice of sworn virgins functional for this society?
Apply symbolic interactionism: How do symbols underlie
and maintain women becoming men in this society? Apply
conflict theory: How do power relations between men and
women underlie this practice?

Sources: Based on Zumbrun 2007; Bilefsky 2008; Smith 2008.
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How do sworn virgins illustrate the social nature of masculinity and femininity?
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Gender Messages from Peers

Sociologists stress how this sorting process into gender that begins in the family is rein-
forced as the child is exposed to other aspects of society. Of those other influences, one
of the most powerful is the peer group, individuals of roughly the same age who are
linked by common interests. Examples of peer groups are friends, classmates, and “the
kids in the neighborhood.”

As you grew up, you saw girls and boys teach one another what it means to be a
female or a male. You might not have recognized what was happening, however, so
let’s eavesdrop on a conversation between two eighth-grade girls studied by sociologist
Donna Eder (2007).

CINDY: The only thing that makes her look anything is all the makeup . . .

PENNY: She had a picture, and she’s standing like this. (Poses with one hand on her hip
and one by her head)

CINDY: Her face is probably this skinny, but it looks that big ’cause of all the makeup
she has on it.

PENNY: She’s ugly, ugly, ugly.

Do you see how these girls were giving gender lessons? They were reinforcing images of
appearance and behavior that they thought were appropriate for females.

Boys, too, reinforce cultural expectations of gender. Sociologist Melissa Milkie
(1994), who studied junior high school boys, found that much of their talk centered
on movies and TV programs. Of the many images they saw, the boys would single out
those associated with sex and violence. They would amuse one another by repeating
lines, acting out parts, and joking and laughing at what they had seen.

If you know boys in their early teens, you’ve probably seen a lot of behavior like this.
You may have been amused, or even have shaken your head in disapproval. But did you
peer beneath the surface? Milkie did. What is really going on? The boys, she concluded,
were using media images to develop their identity as males. They had gotten the message:
“Real” males are obsessed with sex and violence. Not to joke and laugh about murder and
promiscuous sex would have marked a boy as a “weenie” or “nerd,” labels to be avoided
at all costs.

Gender Messages in the Mass Media

As you can see with the boys Milkie studied, a major guide to the gender map is the
mass media, forms of communication that are directed to large audiences. Let’s look
further at how media images help teach us gender, the behaviors and attitudes consid-
ered appropriate for our sex.

Advertising. From an early age, the media bombard us with stereotypical images.
If you are average, you are exposed to a blistering 20,000 commercials a year (Kacen
2011). In commercials geared toward children, boys are more likely to be shown as

Frank and Ernest

The gender roles that we learn during
childhood become part of our basic
orientations to life. Although we refine
these roles as we grow older, they
remain built around the framework
established during childhood.

SOON WE'LL GIVE UP DOLLS
AND HOPSCOTCH---BUT THEY'LL
BE INTO FOOTBALL FOREVER.

Used with permission. All rights reserved. www.cartoonistgroup.com

How do peers teach gender to one another? How have your peers shaped your images of gender?
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competing in outdoor settings, while girls are more likely to be portrayed as cooperating
in indoor settings. Action figures are pitched to boys, and dolls to girls (Kahlenberg and
Hein 2010).

As adults, we are still peppered with ads. Although their purpose is to sell products—
from booze and bras to cigarettes and cell phones—these ads continue our gender les-
sons. I’m sure you have noticed the ads that portray men as dominant and rugged and
women as sexy and submissive. The stereotypical images—from cowboys who roam
the wide-open spaces to scantily clad women whose physical assets couldn’t possibly be
real—become part of our own images of the sexes. So do the stereotype-breaking images.
Whether overt and exaggerated or subtle and below our awareness, the mass media
continue our gender lessons.

Movies and Television. Television and movies also teach lessons in gender. With ©{Watch
male characters outnumbering female characters on prime-time television, one message Play Again
is that males are more important. But reflecting women’s changing position in society, on mysoclab.com

more dominant, aggressive females are also being portrayed. In cartoons, Kim Possible
divides her time between cheerleading practice and saving the world from evil. With
tongue in cheek, the Powerpuft Girls are touted as “the most elite kindergarten crime-
fighting force ever assembled.” This changed gender portrayal is especially evident in
the violent females who play lead characters in action movies, from the assassin in K/l
Bill to Angelina Jolie in Sa/t (Gilpatric 2010).

The gender messages, however, are mixed. While girls are presented as more power-
ful than they used to be, they have to be skinny and gorgeous and wear the latest fash-
ions. Such messages present a dilemma for girls, for continuously thrust before them is
a model that is almost impossible to replicate in real life.

But then so are many supermasculine role models held out for boys and men, such as
those that Arnold Swarzenegger used to portray.

Video Games. The movement, color, virtual dangers, unexpected dilemmas, and
ability to control the action make video games highly appealing. High school and col-
lege students find them a seductive way of escaping from the demands of life. The
first members of the “Nintendo Generation,” now in their 30s, are still playing video
games—with babies on their laps.

Sociologists have begun to study how video games portray the sexes, but we know
little about their influence on the players’ ideas of gender. The message of male
dominance continues, as females are even more underrepresented in video games than
on television: 90 percent of the main characters are male (Williams et al. 2009). Some
video games, though, do reflect cutting-edge changes in sex roles, the topic of the

Mass Media in Social Life box on the next page. The gender messages of anime, an
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increasingly popular art form, are yet

to be explored.
Anime. Because anime, a Japanese cartoon form, crosses boundaries

of video games, television, movies, and books (comic), we shall con-
sider it as a separate category. The depiction of gender roles in anime
is far from simple. A pornographic form features passive little girls and
women who are exploited sexually by older boys and men, sometimes
brutally so. Directed largely to children, another form features big-eyed
little girls and fighting little boys. As in the illustration here, young
women are also depicted in violent roles. A sociological question yet to
be researched is, What gender lessons are children learning from this
form of mass media?

In Sum: “Male” and “female” are such powerful symbols that
learning them forces us to interpret the world in terms of gender.
As children learn their society’s symbols of gender, they learn that

How do the mass media teach gender? How have the mass media shaped your images of gender?
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Social Life

Lara Croft, Tomb Raider: Changing Images of
Women in the Mass Media

The mass media not only reflect
gender stereotypes but also play a
role in changing them. Sometimes
they do both simultaneously. The
images of Lara Croft not only
reflect women's changing role in
society, but also, by exaggerating
the change, they mold new
stereotypes.

With digital advances, video games have crossed the line
from games to something that more closely resembles
interactive movies. Costing several million dollars to
produce and market, some video games introduce
new songs by major rock groups (Levine 2008). One
game (Grand Theft Auto 4) cost $100 million (“Top
10...” 2010). Sociologically, what is significant is
the content of video games. They expose gamers
not only to action but also to ideas and images.
Just as in other forms of the mass media, the
gender images of video games communicate
powerful messages.

Lara Croft, an adventure-seeking archeolo-
gist and star of Tomb Raider and its many
sequels, is the essence of this new gender
image. Lara is smart, strong, and able to utterly
vanquish foes. With both guns blazing, Lara
breaks stereotypical gender roles and dominates
what previously was the domain of men. She was
the first female protagonist in a field of muscle-
rippling, gun-toting macho caricatures (Taylor
1999).

Yet the old remains powerfully encapsu-
lated in the new. As the photos here make

For Your

Consideration

> A sociologist who reviewed
this text said, "It seems that
for women to be defined as
equal, we have to become
symbolic males—warriors

evident, Lara is a fantasy girl for young men with breasts.” Why is gender
of the digital generation. No matter her foe, no matter her pre- change mostlyhone—wa‘y—
dicament, Lara oozes sex. Her form-fitting outfits, which flatter o females adopting traditional
her voluptuous figure, reflect the mental images of the men who male characteristics? These two questions should help:
created this digital character. Who is moving into the traditional territory of the other?
Lara has caught young men'’s fancy to such an extent that Do people prefer to imitate power or weakness?
they have bombarded corporate headquarters with questions - Finally, consider just how far stereotypes have actually
about her personal life. Lara is the star of novels, comic books, been left behind. One reward for beating time trials is to be
and three movies. There are also Lara Croft action figures. able to see Lara wearing a bikini.

different behaviors and attitudes are expected of boys and girls. First transmitted
by the family, these gender messages are reinforced by other social institutions. As
these symbols become integrated into our views of the world, we form a picture
of “how” males and females “are.” As a result, gender serves as a primary basis for
social inequality—giving privileges and obligations to one group of people while
denying them to another.

Agents of Socialization

Individuals and groups that influence our orientations to life—our self-concept, emo-
tions, attitudes, and behavior—are called agents of socialization. We have already con-
sidered how three of these agents—the family, our peers, and the mass media—influence
our ideas of gender. Now we’ll look more closely at how agents of socialization prepare
us in other ways to take our place in society. We shall consider the family, then the
neighborhood, religion, day care, school and peers, and the workplace.

How do video games socialize people into gender? Have they been part of your socialization into gender?
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The Family

The first group to have a major impact on us is our family. Our expe-
riences in the family are so intense that their influence is lifelong.
These experiences establish our initial motivations, values, and beliefs.
In the family, we receive our basic sense of self, ideas about who we
are and what we deserve out of life. It is here that we begin to think
of ourselves as strong or weak, smart or dumb, good-looking or
ugly—or more likely, somewhere in between. And as already noted,
the lifelong process of defining ourselves as feminine or
masculine also begins in the family.

Let’s look at the difference that social class makes in how families
socialize their children.

Social Class and Type of Work. Sociologist Melvin Kohn (1959,
1963, 1977, 20006) found that the main concern of working-class
parents is that their children stay out of trouble. They tend to use
physical punishment. Middle-class parents, in contrast, focus more on
developing their children’s curiosity, self-expression, and self-control.
They are more likely to reason with their children than to use physi-
cal punishment.

These differences puzzled Kohn. As a sociologist, he knew that the
answer was life experiences of some sort. He found the answer in the
world of work. Blue-collar workers are usually told exactly what to do. This photo captures an extreme
Since they expect their children’s lives to be like theirs, they stress obedience. The work of form of family socialization. The

iddle-cl . . . d th lize their child father seems to be more emotionally
mi ¢-class parents, 1n contrast, requires more mnitiative, and they socialize their children involved in the goal—and in more

into the qualities they find valuable. pain—than his daughter, as he pushes
Kohn was still puzzled. Some working-class parents act more like middle-class par- her toward the finish line in the Teen
ents, and vice versa. As Kohn probed this puzzle, the pieces fell into place. The key Tours of America Kid's Triathlon.

turned out to be the parents’ type of job. Middle-class office workers, for example, are
supervised closely, and Kohn found that they follow the working-class pattern of child
rearing, emphasizing conformity. And some blue-collar workers, such as those who
do home repairs, have a good deal of freedom. These workers follow the middle-class
model in rearing their children (Pearlin and Kohn 1966; Kohn and Schooler 1969).

The Neighborhood

As all parents know, some neighborhoods are better than others for children. Parents
try to move to the better neighborhoods—if they can afford them. Their common-
sense evaluations are borne out by sociological research. Children from poor neighbor-
hoods are more likely to get in trouble with the law, to become pregnant, to drop out
of school, and even to have worse mental health (Levanthal and Brooks-Gunn 2000;
Wheaton and Clarke 2003; Chauhan et al. 2009; DeLuca and Dayton 2009).
Sociologists have also found that the residents of more affluent neighborhoods
keep a closer eye on their children than do the residents of poor neighborhoods
(Sampson et al. 1999). The basic reason is that the more affluent neighborhoods have
fewer families in transition, so the adults are more likely to know the local children and
their parents. This better equips them to help keep the children safe and out of trouble.

Religion

How important is religion in your life? Most Americans belong to a local congrega-
tion, but what if you are among the 16 percent who do not identify with a religion
(Newport 2010)? We would miss the point if we were to assume that religion influ-
ences only people who are “religious.” Religion plays a powerful role even for people
who wouldn’t be caught dead near a church, synagogue, or mosque. How? Religious
ideas so pervade U.S. society that they provide the foundation of morality for both the
religious and the nonreligious.

How are social class and neighborhoods important agents of socialization?
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Schools are a primary agent of
socialization. One of their functions is
to teach children the attitudes and skills
they are thought to need as adults. As
indicated by this photo, in the United
States this process starts early.

Socialization

For many Americans, the influence of religion is more direct. This is especially true
for the two of every five Americans who report that during a typical week they attend a
religious service (Gallup Poll 2010). On the obvious level, through their participation in
religious services they learn doctrines, values, and morality, but the effects of religion on
their lives go far beyond this. As they learn beliefs about the hereafter, for example, they
also learn what kinds of clothing, speech, and manners are appropriate for formal occa-
sions. Life in congregations also provides them a sense of identity, a feeling of belong-
ing. Religious participation also helps to integrate immigrants into their new society,
offers an avenue of social mobility for the poor, provides social contacts for jobs, and
for African Americans, has been a powerful influence in social change.

Day Care

It is rare for social science research to make national news, but occasionally it does. This
is what happened when researchers published their findings on 1,200 kindergarten chil-
dren they had studied since they were a month old. They observed the children mul-
tiple times both at home and at day care. They also videotaped and made detailed notes
on the children’s interaction with their mothers (National Institute of Child Health and
Human Development 1999; Guensburg 2001). What caught the media’s attention?
Children who spend more time in day care have weaker bonds with their mothers and
are less affectionate to them. They are also less cooperative with others and more likely
to fight and to be “mean.” By the time they get to kindergarten, they are more likely
to talk back to teachers and to disrupt the classroom. This holds true regardless of the
quality of the day care, the family’s social class, or whether the child is a girl or a boy
(Belsky 2006). On the positive side, the children also scored higher on language tests.

Are we producing a generation of “smart but mean” children? This is not an unreason-
able question, since the study was well designed and an even larger study of children in
England has come up with similar findings (Belsky 2006). Some point out that the dif-
ferences between children who spend a lot of time in day care and those who spend less
time are slight. Others stress that with 5 million children in day care (Statistical Abstract
2012:Table 578), slight differences can be significant for society.

The researchers continued to test these children as they went through school,
and the surprise is how these initial effects of day care have followed the children.
At age 15, the children who had lower quality care and those who spent more
time in child care did slightly worse academically and had slightly more behavioral
problems than the children who had the higher quality care or who spent less
time in child care (Vandell et al. 2010).

The School and Peer Groups

As a child’s experiences with agents of socialization broaden, the influence of the
family decreases. Entry into school marks only one of many steps in this transter
of allegiance. One of the most significant aspects of education is that it exposes
children to peer groups that help children resist the efforts of parents and schools
to socialize them. The Cultural Diversity box on the next page explores how these
new values and ways of looking at the world sometimes even replace those the
child learns at home.

When sociologists Patricia and Peter Adler (1998) observed children at two
elementary schools in Colorado, they saw how children separate themselves by
sex and develop separate gender worlds. The norms that made boys popular were
athletic ability, coolness, and toughness. For girls, popularity was based on family
background, physical appearance (clothing and use of makeup), and the ability to
attract popular boys. In this children’s subculture, academic achievement pulled in
opposite directions: For boys, high grades lowered their popularity, but for girls,
good grades increased their standing among peers.

You know from your own experience how compelling peer groups are. It
is almost impossible to go against a peer group, whose cardinal rule seems

Can you explain how religion, day care, school, and peer groups are significant agents of socialization?
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Cultural Diversity in the United States

Immigrants and Their Children:
Caught between Two Worlds

It is a struggle to adapt to a new culture, for its behaviors
and ways of thinking may be at odds with the ones already
learned. This can lead to inner turmoil. One way to handle
the conflict is to cut ties with your first culture. Doing so,
however, can create a sense of loss, one that is perhaps
recognized only later in life.

Richard Rodriguez, a literature professor and essayist, was
born to working-class Mexican immigrants. Wanting their son
to be successful in their adopted land, his parents named
him Richard instead of Ricardo. Although this English-Spanish
hybrid name indicates his parents’ aspirations for their son,
it was also an omen of the conflict that Richard would
experience.

Like other children of Mexican immigrants, Richard first
spoke Spanish—a rich mother tongue that introduced him to
the world. Until the age of 5, when he be-
gan school, Richard knew only fifty words
in English. He describes what happened
when he began school:

The change came gradually but
early. When | was beginning grade
school, I noted to myself the fact that
the classroom environment was so
different in its styles and assumptions
from my own family environment that
survival would essentially entail a
choice between both worlds. When
| became a student, | was literally
“remade"; neither | nor my teachers
considered anything | had known
before as relevant. | had to forget
most of what my culture had pro-
vided, because to remember it was a
disadvantage. The past and its cultural values became
detachable, like a piece of clothing grown heavy on a
warm day and finally put away.

As happened to millions of immigrants before him,
whose parents spoke German, Polish, Italian, and so on,
learning English eroded family and class ties and ate away
at his ethnic roots. For Rodriguez, language and education
were not simply devices that eased the transition to the
dominant culture. They also slashed at the roots that had
given him life.

To face conflicting cultures is to confront a fork in the
road. Some turn one way and withdraw from the new
culture—a clue that helps to explain why so many Latinos
drop out of U.S. schools. Others go in the opposite direction.

Cutting ties with their family and cultural roots, they
wholeheartedly adopt the new culture.

Rodriguez took the second road. He excelled in his new
language—so much, in fact, that he graduated from Stanford
University and then became a graduate student in English at
the University of California at Berkeley. He was even awarded
a Fulbright fellowship to study English Renaissance literature
at the University of London.

But the past shadowed Rodriguez. Prospective employ-
ers were impressed with his knowl-
edge of Renaissance literature. At
job interviews, however, they would
skip over the Renaissance training
and ask him if he would teach the
Mexican novel and be an adviser to
Latino students. Rodriguez was also
haunted by the image of his grand-
mother, the warmth of the culture he
had left behind, and the language
and thought to which he had be-
come a stranger.

Richard Rodriguez represents mil-
lions of immigrants—not just those
of Latino origin but those from other
cultures, too—who want to be a part
of life in the United States without
betraying their past. They fear that
to integrate into U.S. culture is to lose their roots. They are
caught between two cultures, each beckoning, each offering
rich rewards.

For Your Consideration

> | saw this conflict firsthand with my father, who did not
learn English until after the seventh grade (his last in school).
German was left behind, but broken English and awkward
expressions remained for a lifetime. Then, too, there were
the lingering emotional connections to old ways, as well as
the suspicions, haughtiness, and slights of more assimilated
Americans. He longed for security by grasping the past, but
at the same time, he wanted to succeed in the everyday real-
ity of the new culture. Have you seen similar conflicts?

Sources: Based on Richard Rodriguez 1975, 1982, 1990, 1991, 1995.
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Why do immigrants experience culture conflict? What alternatives do they face?
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to be “conformity or rejection.” Anyone who doesn’t do
what the others want becomes an “outsider,” a “nonmem-
ber,” an “outcast.” For preteens and teens just learning their
way around in the world, it is not surprising that the peer
group rules.

As a result, the standards of our peer groups tend to
dominate our lives. If your peers, for example, listen to rap,
Nortec, death metal, rock and roll, country, or gospel, it is
almost inevitable that you also prefer that kind of music. In
high school, if your friends take math courses, you probably
do, too (Crosnoe et al. 2008). It is the same for clothing
styles and dating standards. Peer influences also extend to
behaviors that violate social norms. If your peers are college-
bound and upwardly striving, this is most likely what you
will be; but if they use drugs, cheat, and steal, you are likely
to do so, too.

Gradeschool boys and girls often

separate themselves by gender, as The Wo rkplace

in this grade school in Beverly Hills, C e . TR
California. The socialization that oceurs Another agent of socialization that comes into play somewhat later in life is the work-

during self-segregation by gender is a place. Those initial jobs that we take in high school and college are much more than just
topic of study by sociologists. a way to carn a few dollars. From the people we rub shoulders with at work, we learn not
only a set of skills but also perspectives on the world.
Most of us eventually become committed to some particular line of work, often after
trying out many jobs. This may involve anticipatory socialization, learning to play a
role before entering it. Anticipatory socialization is a sort of mental rehearsal for some
future activity. We may talk to people who work in a particular career, read novels
about that type of work, or take a summer internship in that field. Such activities allow
us to gradually identify with the role, to become aware of what would be expected of
us. Sometimes this helps people avoid committing themselves to an empty career, as
with some of my students who tried student teaching, found that they couldn’t stand it,
and then moved on to other fields more to their liking.
An intriguing aspect of work as a socializing agent is that the more you participate
in a line of work, the more this work becomes part of your self-concept. Eventually
you come to think of yourself so much in terms of the job that if someone asks you to
describe yourself, you are likely to include the job in your self-description. You might
say, “I’'m a teacher,” “I’m a nurse,” or “I’m a sociologist.”

Resocialization

What does a woman who has just become a nun have in common with a man who has
just divorced? The answer is that they both are undergoing resocialization; that is, they
are learning new norms, values, attitudes, and behaviors to match their new situation

in life. In its most common form, resocialization occurs each time we learn something
contrary to our previous experiences. A new boss who insists on a different way of doing
things is resocializing you. Most resocialization is mild—only a slight modification of
things we have already learned.

Resocialization can also be intense. People who join Alcoholics Anonymous (AA), for
example, are surrounded by reformed drinkers who affirm the destructive effects of exces-
sive drinking. Some students experience an intense period of resocialization when they
leave high school and start college—especially during those initially scary days before they
find companions, start to fit in, and feel comfortable. The experiences of people who join
a cult or begin psychotherapy are even more profound, for they learn views that conflict
with their earlier socialization. If these ideas “take,” not only does the individual’s behav-
ior change but he or she also learns a fundamentally different way of looking at life.

In what ways is the workplace an important agent of socialization? What is resocialization?
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Total Institutions

Relatively few of us experience the powerful agent of socialization that sociologist
Erving Goftman (1961) called the total institution. He coined this term to refer to a
place in which people are cut off from the rest of society and where they come under
almost total control of the officials who are in charge. Boot camps, prisons, concentra-
tion camps, convents, some religious cults, and some military schools, such as West
Point, are total institutions.

A person entering a total institution is greeted with a degradation ceremony
(Garfinkel 1956), an attempt to remake the self by stripping away the individual’s cur-
rent identity and stamping a new one in its place. This unwelcome greeting may involve
fingerprinting, photographing, or shaving the head. Newcomers may be ordered to
strip, undergo an examination (often in a humiliating, semipublic setting), and then put
on a uniform that designates their new status. Officials also take away the individual’s
personal identity kit, items such as jewelry, hairstyle, clothing, and other body decora-
tions used to express individuality.

Total institutions are isolated from the public. The bars, walls, gates, and guards not
only keep the inmates in but also keep outsiders out. Staff members supervise the day-
to-day lives of the residents. Eating, sleeping, showering, recreation—all are standard-
ized. Inmates learn that their previous statuses—student, worker, spouse, parent—mean
nothing. The only thing that counts is their current status.

No one leaves a total institution unscathed, for the experience brands an indelible
mark on the individual’s self and colors the way he or she sees the world. Boot camp,
as described in the Down-to-Earth Sociology box on the next page, is brutal but swift.
Prison, in contrast, is brutal and prolonged. Neither recruit nor prisoner, however,
has difficulty in knowing that the institution has had profound effects on attitudes and
orientations to life.

Socialization Through the Life Course

You are at a particular stage in your life now, and college is a good part of it. You know
that you have more stages ahead as you go through life. These stages, from birth to
death, are called the life course (Elder 1975; 1999). The sociological significance of
the life course is twofold. First, as you pass through a stage, it affects your behavior and
orientations. You simply don’t think about life in the same way when you are 30, are
married, and have a baby and a mortgage, as you do when you are 18 or 20, single, and
in college. (Actually, you don’t even see life the same way as a freshman and as a senior.)
Second, your life course differs by social location. Your social class, race—ethnicity, and
gender, for example, map out distinctive worlds of experience.

This means that the typical life course differs for males and females, the rich and the
poor, and so on. To emphasize this major sociological point, in the sketch that follows
I will stress the historical setting of people’s lives. Because of your particular social loca-
tion, your own life course may difter from this sketch, which is a composite of stages
that others have suggested (Levinson 1978; Carr et al. 1995; Quadagno 2010).

Childhood (from birth to about age 12)

Consider how different your childhood would have been if you had grown up in
another historical era. Historian Philippe Ari¢s (1965) noticed that in European
paintings from about A.D. 1000 to 1800 children were always dressed in adult clothing.
If they were not depicted stiffly posed, as in a family portrait, they were shown doing
adult activities.

From this, Ari¢s drew a conclusion that sparked a debate among historians. He
said that Europeans of this era did not regard childhood as a special time of life. They
viewed children as miniature adults and put them to work at an early age. At the age of
7, for example, a boy might leave home for good to learn to be a jeweler or a stonecut-
ter. A girl, in contrast, stayed home until she married, but by the age of 7 she assumed
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How do total institutions resocialize their members? How did childhood in Europe 500 years ago differ from today?
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Down-to-Earth Sociology
Boot Camp as a Total Institution

The early hour is no accident. The recruits are groggy,

confused. Up to a few hours ago, the young men were
ordinary civilians. Now, as a sergeant sneeringly calls them
“maggots,” their heads are buzzed (25 seconds per recruit),
and they are quickly thrust into the harsh world of Marine
boot camp.

Buzzing the boys' hair is just the first step in stripping
away their identity so that the Marines can stamp a new one
in its place. The uniform serves the same purpose. There is
a ban on using the first person “I.” Even a simple request
must be made in precise Marine style
or it will not be acknowledged. (“Sir,
Recruit Jones requests permission to
make a head call, Sir.”)

Every intense moment of the next
eleven weeks reminds the recruits, men
and women, that they are joining a sub-
culture of self-discipline. Here pleasure
is suspect and sacrifice is good. As they
learn the Marine way of talking, walk-
ing, and thinking, they are denied the
diversions they once took for granted:
television, cigarettes, cars, candy, soft
drinks, video games, music, alcohol, drugs, and sex.

Lessons are taught with fierce intensity. When Sgt. Carey
checks brass belt buckles, Recruit Robert Shelton nervously blurts,
“| don't have one.” Sgt. Carey's face grows red as his neck cords
bulge. “1?" he says, his face just inches from the recruit. With
spittle flying from his mouth, he screams, “ 'l is gone!”

“Nobody’s an individual” is the lesson that is driven home
again and again. “You are a team, a Marine. Not a civilian.
Not black or white, not Hispanic or Indian or some hyphen-
ated American—but a Marine. You will live like a Marine, fight
like a Marine, and, if necessary, die like a Marine.”

Each day begins before dawn with close-order formations.
The rest of the day is filled with training in hand-to-hand

The bus arrives at Parris Island, South Carolina, at 3 A.m.

A recruit with a drill instructor

combat, marching, running, calisthenics, Marine history, and—
always—following orders.

“"An M-16 can blow someone’s head off at 500 meters,”
Sgt. Norman says. “That's beautiful, isn't it?”

“Yes, sirl” shout the platoon’s fifty-nine voices.

“Pick your nose!” Simultaneously fifty-nine index fingers
shoot into nostrils.

The pressure to conform is intense. Those who are sent
packing for insubordination or suicidal tendencies are mocked
in cadence during drills. ("Hope you like the sights you see/
Parris Island casualty.”) As lights go out at

9 p.M., the exhausted recruits perform
the day’s last task: The entire platoon,
in unison, chants the virtues of the
Marines.

Recruits are constantly scrutinized.
Subpar performance is not accepted,
whether it be a dirty rifle or a loose
thread on a uniform. The under-
performer is shouted at, derided,
humiliated. The group suffers for the in-
dividual. If one recruit is slow, the entire
platoon is punished.

The system works.

One of the new Marines (until graduation, they are recruits,
not Marines) says, "I feel like I've joined a new society or
religion.”

He has.

For Your Consideration

> Of what significance is the recruits’ degradation ceremony?
Why are recruits not allowed video games, cigarettes, or calls
home? Why are the Marines so unfair as to punish an entire
platoon for the failure of an individual? Use concepts in this
chapter to explain why the system works.

Sources: Based on Garfinkel 1956; Goffman 1961; Ricks 1995; Dyer 2007.

her share of the household tasks. Historians do not deny that these were the customs
of that time, but some say that Ari¢s’ conclusion is ridiculous, that other evidence indi-
cates that these people viewed childhood as a special time of life (Orme 2002).

Having children work like adults did not disappear with the Middle Ages. This prac-
tice was still common around the world in the 1800s. Even today, children in the Least
Industrialized Nations work in many occupations—from blacksmiths to waiters. As
tourists are shocked to discover, children in these nations also work as street peddlers,
hawking everything from shoelaces to chewing gum.

Child rearing, too, used to be remarkably difterent. Three hundred years ago, parents
and teachers considered it their moral duty to terrorize children. To keep children from
“going bad,” they would frighten them with bedtime stories of death and hellfire, lock
them in dark closets, and force them to witness events like this:

Why is Marine boot camp a good example of a total institution? Why does it work?
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A common moral lesson involved taking childven to visit the gibbet [an upraised post on
which executed bodies were left hanging |, where they were forced to inspect the rotting
corpses as an example of what happens to bad children when they grow up. Whole classes
were taken out of school to witness bangings, and parents would often whip their children
afterwards to make them vemember what they had seen. (DeMause 1975)

Industrialization transformed the way we perceive children. When children had
the leisure to go to school and postpone taking on adult roles, parents and offi-
cials came to think of them as tender and innocent, as needing more care, comfort,
and protection. Such attitudes of dependency grew, and today we view children as
needing gentle guidance if they are to develop emotionally, intellectually, morally,
even physically. We take our view for granted—after all, it is only “common sense.”
Yet, as you can see, our view is not “natural.” It is, instead, rooted in society—in
geography, history, and economic development.

In Sum: Childhood is more than biology. Everyone’s childhood occurs at some point

in history and is embedded in specific social locations, especially social class and gender.
These social factors are as vital as our biology, for they determine what our childhood will be
like. Although a child’s biological characteristics (such as being small and dependent) are
universal, the child’s social experiences (the kind of life the child lives) are not. Because

of this, sociologists say that childhood varies from culture to culture.

Adolescence (ages 13-17)

It might seem strange to you, but adolescence is a social invention, not a “natural” age
division. In earlier centuries, people simply moved from childhood to young adulthood,
with no stopover in between. The Industrial Revolution allowed adolescence to be
invented. It brought such an abundance of material surpluses that for the first time in
history people in their teens were not needed as workers. At the same time, education
became more important for achieving success. As these two forces in industrialized
societies converged, they created a gap between childhood and adulthood. The term
adolescence was coined to indicate this new stage in life (Hall 1904), one that has
become renowned for uncertainty, rebellion, and inner turmoil.

From paintings, such as this one of
Sir Walter Raleigh from 1602, some
historians conclude that Europeans
once viewed children as miniature
adults who assumed adult roles early
in life. From the 1959 photo taken

in Harlem, New York, you can see
why this conclusion is now being
challenged, if not ridiculed.

How does childhood depend on social location: historical, geographical, and gender?
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In many societies, manhood is not

bestowed upon males simply because
they reach a certain age. Manhood,
rather, signifies a standing in the
community that must be achieved.
Shown here is a boy of the Dinka
tribe in Sudan being initiated into
manhood. To show pain when the

six horizontal lines are cut around his
head would bring dishonor.

m Transitional Adulthood:

To mark the passage of children into adulthood, tribal
societies hold #nitiation rites. This grounds the self-identity,
showing these young people how they fit in the society. In
the industrialized world, however, adolescents must “find”
themselves. They grapple with the dilemma of “I am neither
a child nor an adult. Who am I?” As they attempt to carve
out an identity that is distinct from both the “younger”
world being left behind and the “older” world that still
lingers out of reach, adolescents develop their own subcul-
tures, with distinctive clothing, hairstyles, language, gestures,
and music. We usually fail to realize that contemporary
society, not biology, created this period of inner turmoil that
we call adolescence.

Transitional Adulthood (ages 18-29)

If society invented adolescence, can it also invent other
periods of life? As Figure 3.2 illustrates, this is actually
happening now. Postindustrial societies are adding another

period of extended youth to the life course, which sociologists call transitional
adulthood (also known as adultolescence).

After high school, millions of young adults postpone adult responsibilities by
going to college. They are mostly freed from the control of their parents, yet they
don’t have to support themselves. After college, many live at home, so they can live
cheaply while they establish themselves in a career—and, of course, continue to “find
themselves.” During this time, people are “neither psychological adolescents nor
sociological adults” (Keniston 1971). At some point during this period of extended

youth, young adults ease into adult responsibilities. They take a full-time job,

A New Stage in the Life Course

Who has completed the transition?

80% 77
7 Men
65 M Women
60%
46
40%
i 29
20%
? 6
[ ]
2 ||
0 | —
Age 20 30 20 30 20 30 20 30
1960 2000 1960 2000

The bars show the percentage who have completed
the transition to adulthood, as measured by leaving
home, finishing school, getting married, having a
child, and being financially independent.

Source: Furstenberg et al. 2004.

become serious about a career, engage in courtship rituals, get
married—and go into debt.

The Middle Years (ages 30-65)

The Early Middle Years (ages 30-49). During their carly mid-
dle years, most people are more sure of themselves and of their
goals in life. As with any point in the life course, however, the self
can receive severe jolts. Common upheavals during this period are
divorce and losing jobs. It may take years for the self to stabilize
after such ruptures.

The early middle years pose a special challenge for many U.S.
women, who have been given the message, especially by the
media, that they can “have it all.” They can be superworkers,
superwives, and supermoms—all rolled into one superwoman.
Reality, however, hits them in the face: too little time, too
many demands, even too little sleep. Something has to give, and
attempts to resolve this dilemma are anything but easy.

The Later Middle Years (ages 50-65). During the later mid-
dle years, health issues and mortality begin to loom large as peo-
ple feel their bodies change, especially if they watch their parents
become frail, fall ill, and die. The consequence is a fundamental
reorientation in thinking—rfrom time since birth to time left to live
(Neugarten 1976). With this changed orientation, people attempt
to evaluate the past and come to terms with what lies ahead. They
compare what they have accomplished with what they had hoped
to achieve. Many people also find themselves caring not only for

Can you explain why adolescence is not a natural age division, but a social creation?



their own children but also for their aging parents. Because of this double burden,
which is often crushing, people in the later middle years sometimes are called the
“sandwich generation.”

In contrast, many people experience few of these stresses and find late middle
age to be the most comfortable period of their lives. They enjoy job security or
secure marriages and a standard of living higher than ever before. They have a
bigger house (one that may even be paid for), drive newer cars, and take longer
and more exotic vacations. The children are grown, the self is firmly planted, and
fewer upheavals are likely to occur.

As they anticipate the next stage of life, however, most people do not like what
they see.

The Older Years (about age 65 on)

The Transitional Older Years. In agricultural societies, when most people
died early, old age was thought to begin at around age 40. As industrialization
brought improved nutrition, medicine, and public health, allowing more people to
live longer, the beginning of “old age” gradually stretched out. Today, people who
enjoy good health don’t think of their 60s as old age, but as an extension of their
middle years. This change is so recent that a new stage of life scems to be evolving,
the period between retirement (averaging about 63) and old age—which people are
increasingly coming to see as beginning around age 75 (“Schwab Study” 2008). We
can call this stage the transitional older years. Increasingly during this stage in the life
course, people feel that “time is closing in” on them.

The Later Older Years. As with the preceding periods of life, except the first one, there
is no precise beginning point to this last stage. For some, the 75th birthday may mark
entry into this period of life. For others, that marker may be the 80th or even the 85th
birthday. For most, this stage is marked by growing frailty and illness; for all who reach
this stage, it is ended by death. For some, the physical decline is slow, and a rare few
manage to see their 100th birthday mentally alert and in good physical health.

Are We Prisoners of Socialization?

From our discussion of socialization, you might conclude that sociologists think of people
as robots: The socialization goes in, and the behavior comes out. People cannot help what
they do, think, or feel, for everything is a result of their exposure to socializing agents.

Sociologists do ot think of people in this way. Although socialization is powerful,
and affects all of us profoundly, we have a self. Established in childhood and continually
modified by later experience, our self is dynamic. Our self is not a sponge that passively
absorbs influences from the environment, but, rather, it is a vigorous, essential part of
our being that allows us to act on our environment.

Precisely because people are not robots, individual behavior is hard to predict. The
countless reactions of others merge in each of us. As the self develops, we each internal-
ize or “put together” these innumerable reactions, which become the basis for how we
reason, react to others, and make choices in life. The result is a unique whole called the
individunl.

Rather than being passive sponges in this process, each of us is actively involved
in the construction of the self. Our experiences in the family and other groups dur-
ing childhood lay down our basic orientations to life, but we are not doomed to
keep these orientations if we do not like them. We can purposely expose ourselves
to other groups and ideas. Those experiences, in turn, have their own effects on our
self. In short, we influence our socialization as we make choices. We can change even
the self within the limitations of the framework laid down by our social locations.
And that self—along with the options available within society—is the key to our
behavior.

This January 1937 photo from
Sneedville, Tennessee, shows Eunice
Johns, age 9, and her husband, Charlie
Johns, age 22. The groom gave his
wife a doll as a wedding gift. The new
husband and wife planned to build a
cabin, and, as Charlie Johns phrased
it, “go to housekeepin’.” This couple
illustrates the cultural relativity of life
stages, which we sometimes mistake
as fixed. It also is interesting from a
symbolic interactionist perspective—
that of changing definitions.

Students have asked what
happened to this couple, so | checked.
It turns out that the marriage lasted.
The couple had seven children, five
boys and two girls. Charlie died in
1997 at age 83, and Eunice in 2006
at age 78. The two were buried in the
Johns Family Cemetery.

*—[Explore

Living Data
on mysoclab.com

What are transitional adulthood and the transitional older years? How do they illustrate the social basis of the life course?
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By the Numbers: Changes Over Time

Percentage of men
who complete the transition
to adulthood by age 30

Percentage of women
who complete the transition
to adulthood by age 30

About when does
old age begin?

1960 NOW 1960

65% 31% 77%

NOW

46*

BEFORE NOW
INDUSTRI- (IN
ALIZATION TRANSITION)

40 75

CHAPTER

Society Makes Us Human

How much of our human characteristics come
from “nature” (heredity) and how much from
"nurture” (the social environment)?

Observations of isolated, institutionalized, and feral children
help to answer the nature—nurture question, as do experi-
ments with monkeys that were raised in isolation. Language
and intimate social interaction—aspects of “nurture”—are
essential to the development of what we consider to be
human characteristics. Pp. 66-70.

Socialization into the Self and Mind

How do we acquire a self?

Humans are born with the capacity to develop a self, but
the self must be socially constructed; that is, its contents
depend on social interaction. According to Charles Hor-
ton Cooley’s concept of the looking-glass self, our self
develops as we internalize others’ reactions to us. George
Herbert Mead identified the ability to take the role of the
other as essential to the development of the self. Mead con-
cluded that even the mind is a social product. Pp. 70-72.

How do children develop reasoning skills?

Jean Piaget identified four stages that children go through
as they develop the ability to reason: (1) semsorimotor, in
which understanding is limited to sensory stimuli such

as touch and sight; (2) preoperational, in which children
develop the ability to use symbols; (3) concrete operational,
in which reasoning ability is more complex but not yet

8 Summary and Review

capable of complex abstractions; and (4) formal operational,
or abstract thinking. Pp. 72-73.

Learning Personality, Emotions,
and Internal Control

How does Freud'’s view of personality
development differ from the sociological view?

Sigmund Freud viewed personality development as the result of
our id (inborn, self-centered desires) clashing with the demands
of society. The ego develops to balance the id and the super-
ego, the conscience. Sociologists, in contrast, do not examine
inborn or subconscious motivations, but, instead, consider

how social factors such as—social class, gender, race—ethnicity,
religion, and education underlie personality. Pp. 73-74.

How does socialization influence emotions?

Socialization influences not only bow we express our emotions
but also what emotions we feel. Socialization into emotions is
one of the means by which society produces conformity.

Pp. 74-76.

Socialization into Gender

How does gender socialization affect
our sense of self?

Gender socialization—sorting males and females into
different roles—is a primary means of controlling human
behavior. Children receive messages about gender even in in-
fancy. A society’s ideals of sex-linked behaviors are reinforced
by its social institutions. Pp. 76-80.



Agents of Socialization

What are the main agents of socialization?

The agents of socialization include the family, neighbor-
hood, religion, day care, school, peer groups, the mass
media, and the workplace. Each has its particular influences
in socializing us into becoming full-fledged members of
society. Pp. 80-84.

Resocialization

What is resocialization?
Resocialization is the process of learning new norms, values,
attitudes, and behavior. Most resocialization is voluntary, but

some, as with residents of total institutions, is involuntary.
Pp. 84-85.

Thinking Critically about Chapter 3

1. What two agents of socialization have influenced you the
most? Can you pinpoint their influence on your atti-
tudes, beliefs, values, or other orientations to life?

2. Summarize your views of the “proper” relationships of
women and men. What in your socialization has led you
to have these views?

Summary and Review 91

Socialization Through the Life Course

Does socialization end when we enter adulthood?

Socialization occurs throughout the life course. In industrial-
ized socicties, the life course can be divided into childhood,
adolescence, young adulthood, the middle years, and the
older years. The West is adding two new stages, transitional
adulthood and transitional older years. Life course pat-
terns vary by geography, history, gender, race—ethnicity, and
social class, as well as by individual experiences such as health
and age at marriage. Pp. 85-89.

Are We Prisoners of Socialization?

Although socialization is powerful, we are not merely the
sum of our socialization experiences. Just as socialization
influences our behavior, so we act on our environment and
influence even our self-concept. P. 89.

3. What is your location in the life course? How does
the text’s summary of this location compare with your
experiences? Explain the similarities and differences.
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My curiosity had gotten the better of me. When
the sociology convention was over, I climbed aboard the first
city bus that came along. I didn’t know where the bus was
going, and I didn’t know where I would spend the night.

This was my first visit to Washington, D.C., so everything
was unfamiliar to me. I had no destination, no plans, not even
a map. I carried no billfold, just a driver’s license shoved into
my jeans for emergency identification, some pocket change, and
a $10 bill tucked into my sock. My goal was simple: If T saw
something interesting, I would get off the bus and check it out.

As we passed row after row of apartment buildings and
stores, I could see myself riding buses the entire night. Then
something caught my eye. Nothing spectacular—just groups
of people clustered around a large circular area where several
streets intersected.

I got off the bus and made my way to what turned out to
be Dupont Circle. I took a

seat on a sidewalk bench. As (1 Suddenly one of
the scene came into focus, I .
the men jumped up,

noticed several streetcorner
men drinking and joking with Smashed the empty
one another. One of the men bottle against the

broke from his companions )
and sat down next to me. As sidewalk, and . . .7’
we talked, I mostly listened.

As night fell, the men said that they wanted to get another
bottle of wine. I contributed. They counted their money and
asked if I wanted to go with them. As we left the circle, the
three men began to cut through an alley. “Oh, no,” I thought.
“This isn’t what I had in mind.”

I had but a split second to make a decision. I held back half
a step so that none of the three was behind me. As we walked,
they passed around the remnants of their bottle. When my turn
came, I didn’t know what to do. I shuddered to think about
the diseases lurking within that bottle. In the semidarkness I
faked it, letting only my thumb and forefinger touch my lips
and nothing enter my mouth.

When we returned to Dupont Circle, we sat on the benches,
and the men passed around their new bottle of Thunderbird. I
couldn’t fake it in the light, so I passed, pointing at my stom-
ach to indicate that I was having digestive problems.

Suddenly one of the men jumped up, smashed the emptied
bottle against the sidewalk, and thrust the jagged neck outward in
a menacing gesture. He glared straight ahead at another bench,
where he had spotted someone with whom he had some sort of
unfinished business. As the other men told him to cool it, I moved
slightly to one side of the group—ready to flee, just in case.

Thailand
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Sociologists use both macro and micro
levels of analysis to study social life.
Those who use macrosociology to
analyze the homeless (or any human
behavior) focus on broad aspects

of society, such as the economy

and social classes. Sociologists who
use the microsociological approach
analyze how people interact with one
another. This photo illustrates social
structure (the disparities between
power and powerlessness are amply
evident). It also illustrates the micro
level (the isolation of this man).

Social Structure and Social Interaction

Levels of Sociological Analysis

On this sociological adventure, I almost got in over my head. Fortunately, it turned out
all right. The man’s “enemy” didn’t look our way, the man put the broken bottle next
to the bench “in case he needed it,” and my intriguing introduction to a life that up
until then I had only read about continued until dawn.

Sociologists Elliot Liebow (1967,/1999), Mitchell Duneier (1999), and Elijah
Anderson (1978, 1990, 1990,/2006) have written fascinating accounts about men
like my companions from that evening. Although streetcorner men may appear to be
disorganized—simply coming and going as they please and doing whatever feels good
at the moment—sociologists have analyzed how, like us, these men are influenced by
the norms and beliefs of our society. This will become more apparent as we examine the
two levels of analysis that sociologists use.

Macrosociology and Microsociology

The first level, macrosociology, focuses on broad features of society. Conflict theorists
and functionalists use this approach to analyze such things as social class and how groups
are related to one another. If they were to analyze streetcorner men, for example, they
would stress that these men are located at the bottom of the U.S. social class system.
Their low status means that many opportunities are closed to them: The men have few
job skills, little education, hardly anything to offer an employer. As “able-bodied” men,
however, they are not eligible for welfare—even for a two-year limit—so they hustle to
survive. As a consequence, they spend their lives on the streets.

In the second level, microsociology, the focus is on social interaction, what people
do when they come together. Sociologists who use this approach are likely to analyze
the men’s rules, or “codes,” for getting along; their survival strategies (“hustles”); how
they divide up money, wine, or whatever other resources they have; their relationships
with girlfriends, family, and friends; where they spend their time and what they do
there; their language; their pecking order; and so on. Microsociology is the primary
focus of symbolic interactionists.

Because each approach has a different focus, macrosociology and microsociology
yield distinctive perspectives; both are needed to gain a fuller understanding of
social life. We cannot adequately understand streetcorner men, for example, with-
out using macrosociology. It is essential that we place the men within the broad
context of how groups in U.S. society are related to one another—for, as is true
for ourselves, the social class of these men helps to shape their attitudes and
behavior. Nor can we adequately understand these men without microsociology,
for their everyday situations also form a significant part of their lives—as they do
for all of us.

Let’s look in more detail at how these two approaches in sociology work
together to help us understand social life.

The Macrosociological Perspective:
Social Structure

Why did the street people in our opening vignette act as they did, staying up all
night drinking wine, prepared to use a lethal weapon? Why don’t we act like this?
Social structure helps us answer such questions.

The Sociological Significance of Social Structure

To better understand human behavior, we need to understand social structure,
the framework of society that was already laid out before you were born. Social
structure refers to the typical patterns of a group, such as the usual relationships

Can you explain the difference between macrosociology and microsciology? Why do we need both to understand social life?
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between men and women or students and teachers. The sociological significance of social
structuve is that it guides our bebavior.

Because this term may seem vague, let’s consider how you experience social structure
in your own life. As I write this, I do not know your race—ethnicity. I do not know your
religion. I do not know whether you are young or old, tall or short, male or female.

I do not know whether you were reared on a farm, in the suburbs, or in the inner city.
I do not know whether you went to a public high school or to an exclusive prep school.
But I do know that you are in college. And this, alone, tells me a great deal about you.

From this one piece of information, I can assume that the social structure of your col-
lege is now shaping what you do. For example, let’s suppose that today you felt euphor-
ic over some great news. I can be fairly certain (not absolutely, mind you, but relatively
confident) that when you entered the classroom, social structure overrode your mood.
That is, instead of shouting at the top of your lungs and joyously throwing this book
into the air, you entered the classroom in a fairly subdued manner and took your seat.

The same social structure influences your instructor, even if he or she, on the one
hand, is facing a divorce or has a child dying of cancer or, on the other, has just been
awarded a promotion or a million-dollar grant. Your instructor may feel like either retreat-
ing into seclusion or celebrating wildly, but most likely he or she will conduct class in the
usual manner. In short, social structure tends to override personal feelings and desires.

Just as social structure influences you and your instructor, so it also establishes lim-
its for street people. They, too, find themselves in a specific location in the U.S. social
structure—although it is quite different from yours or your instructor’s. Consequently,
they are affected in different ways. Nothing about their social location leads them to
take notes or to lecture. Their behaviors, however, are as logical an outcome of where
they find themselves in the social structure as are your own. In their position in the
social structure, it is just as “natural” to drink wine all night as it is for you to stay up
studying all night for a crucial examination. It is just as “natural” for you to nod and
say, “Excuse me,” when you enter a crowded classroom late and have to claim a desk
on which someone has already placed books as it is for them to break off the neck of
a wine bottle and glare at an enemy. To better understand social structure, read the
Down-to-Earth Sociology box on the next page.

In Sum: People learn their behaviors and attitudes because of their location in the
social structure (whether they be privileged, deprived, or in between), and they act
accordingly. This is as true of street people as it is of us. The differences in behavior and
attitudes are due not to biology (race—ethnicity, sex, or any other supposed genetic fictors),
but to people’s location in the social structure. Switch places with street people and watch
your behaviors and attitudes change!

Because social structure so crucially affects who we are and what we are like, let’s
look more closely at its major components: culture, social class, social status, roles,
groups, and social institutions.

Culture

In Chapter 2, we considered culture’s far-reaching effects on our lives. At this point,
let’s simply summarize its main impact. Sociologists use the term cu/ture to refer to a
group’s language, beliefs, values, behaviors, and even gestures. Culture also includes the
material objects that a group uses. Culture is the broadest framework that determines
what kind of people we become. If we are reared in Chinese, Arab, or U.S. culture, we
will grow up to be like most Chinese, Arabs, or Americans. On the outside, we will look
and act like them; and on the inside, we will think and feel like them.

Social Class

To understand people, we must examine the social locations that they hold in life.
Especially significant is social class, which is based on income, education, and occupa-
tional prestige. Large numbers of people who have similar amounts of income and
education and who work at jobs that are roughly comparable in prestige make up a

How does social structure guide our behavior? What is social class?
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Down-to-Earth Sociology

L

College Football as Social Structure

college football (Dobriner 1969a). You probably know m Team Positions (Statuses)
the various positions on the team: center, guards, .
tackles, ends, quarterback, running backs, and the like. Each in Football
is a status; that is, each is a social position. For each of the
statuses shown in Figure 4.1, there is a role; that is, each of
these positions has certain expectations attached to it. The
center is expected to snap the ball, the quarterback to pass
it, the guards to block, the tackles to tackle or block, the ends
to receive passes, and so on. Those role expectations guide
each player's actions; that is, the players try to do what their
particular role requires.

To gain a better idea of what social structure is, think of

DEFENSE

Let’s suppose that football is your favorite sport and you
never miss a home game at your college. Let’s also sup-
pose that you graduate, get a great job, and move across
the country. Five years later, you return to your campus for a
nostalgic visit. The climax of your visit is the biggest football
game of the season. When you get to the game, you might
be surprised to see a different coach, but you are not sur-
prised that each playing position is occupied by people you
don't know, for all the players you knew have graduated,
and their places have been filled by others.

This scenario mirrors social structure, the framework
around which a group exists. In football, that framework con-
sists of the coaching staff and the eleven playing positions. Source: By the author.

The game does not depend on any particular individual, but,

rather, on social statuses, the positions that the individuals ) o
occupy. When someone leaves a position, the game can go Igefore you were born. You take your particular positions in
on because someone else takes over that position or status life, others do the same, and society goes about its business.
and plays the role. The game will continue even though not Although the specifics change with time, the game—whether
a single individual remains from one period of time to the of life or of football—goes on.

next. Notre Dame's football team endures today even though

Knute Rockne, the Gipper, and his teammates are long dead.

Even though you may not play football, you do live your For Your Consideration
life within an established social structure. The statuses that > How does social structure influence your life? To answer
you occupy and the roles you play were already in place this question, you can begin by analyzing your social statuses.

social class. It is hard to overemphasize this aspect of social structure, for our social
class influences not only our behaviors but even our ideas and attitudes. We have this in
common, then, with the street people described in the opening vignette: We both are
influenced by our location in the social class structure. Theirs may be a considerably less
privileged position, but it has no less influence on their lives. Social class is so significant
that we shall spend an entire chapter (Chapter 8) on this topic.

Social Status

When you hear the word status, you are likely to think of prestige. These two words are
wedded together in people’s minds. As you saw in the box on football, however, soci-
ologists use status in a different way—to refer to the position that someone occupies.
That position may carry a great deal of prestige, as in the case of a judge or an astronaut,

Do you understand how football—or some other sport—is an example of social structure?
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or it may bring little prestige, as in the case of a convenience store clerk or a
waitress at the local truck stop. The status may also be looked down on, as
in the case of a streetcorner man, an ex-convict, or a thief.

Like other aspects of social structure, statuses are part of our basic frame-
work of living in society. The example I gave of students and teachers who
come to class and do what others expect of them despite their particular cir-
cumstances and moods illustrates how statuses affect our actions—and those
of the people around us. Our statuses—whether daughter or son, teacher or
student—serve as guides for our behavior.

Status Sets. All of us occupy several positions at the same time. You
may simultaneously be a son or daughter, a worker, a date, and a student.
Sociologists use the term status set to refer to all the statuses or positions
that you occupy. Obviously your status set changes as your particular sta-
tuses change. For example, if you graduate from college, take a full-time
job, get married, buy a home, and have children, your status set changes to
include the positions of worker, spouse, homeowner, and parent.

Ascribed and Achieved Statuses. An ascribed status is involuntary.
You do not ask for it, nor can you choose it. At birth, you inherit ascribed Social class and social status are
statuses such as your race—ethnicity, sex, and the social class of your parents, as well significant factors in social life.

. Fundamental to what we become,
as your statuses as female or male, daughter or son, niece or nephew. Others, such as . ! .

. .. | the Lif . . h they affect our orientations to life. Can
teenager and senior citizen, are re ated to the life course discussed in Chapter 3, and you see how this photo illustrates this
are given to you later in life. point?

Achieved statuses, in contrast, are voluntary. These you earn or accomplish. As a
result of your efforts you become a student, a friend, a spouse, or a lawyer. Or, for lack of
effort (or for efforts that others fail to appreciate), you become a school dropout, a former
friend, an ex-spouse, or a debarred lawyer. In other words, achieved statuses can be either
positive or negative; both college president and bank robber are achieved statuses.

Each status provides guidelines for how we are to act and feel. Like other aspects of
social structure, statuses set limits on what we can and cannot do. Because social
statuses are an essential part of the social structure, all human groups have them.

Status Symbols. People who are pleased with their social status often want others to
recognize their particular position. To elicit this recognition, they use status symbols,
signs that identify a status. For example, people wear wedding rings to announce their
marital status; uniforms, guns, and badges to proclaim that they are police officers (and not
so subtly, to let you know that their status gives them authority over you); and “backward”
collars to declare that they are Lutheran ministers or Roman Catholic or Episcopal priests.

Some social statuses are negative and so, therefore, are their status symbols. The scar-
let letter in Nathaniel Hawthorne’s book by the same title is one example. Another is
the CONVICTED DUI (Driving Under the Influence) bumper sticker that some U.S.
courts require convicted drunk drivers to display if they wish to avoid a jail sentence.

All of us use status symbols. We use them to announce our statuses to others and to
help smooth our interactions in everyday life. Can you identity your own status symbols
and what they communicate? For example, how does your clothing announce your sta-
tuses of sex, age, and college student?

Master Statuses. A master status cuts across your other statuses. Some master statuses
are ascribed. One example is your sex. Whatever you do, people perceive you as a male or as
a female. If you are working your way through college by flipping burgers, people see you
not only as a burger flipper and a student but also as a male or female burger flipper and a
male or female college student. Other master statuses are race—ethnicity and age.

Some master statuses are achieved. If you become very, very wealthy (and it doesn’t
matter whether your wealth comes from a successful invention or from winning the
lottery—it is still achieved as far as sociologists are concerned), your wealth is likely
to become a master status. For example, people might say, “She is a very rich burger
flipper”—or, more likely, “She’s very rich, and she used to flip burgers!”

What is social status? What kinds are there? How do your social statuses guide your behavior?



Master statuses are those that

overshadow our other statuses. Shown
here is Stephen Hawking, who is
severely disabled by Lou Gehrig's
disease. For some, his master status

is that of a person with disabilities.
Because Hawking is one of the greatest
physicists who has ever lived, however,
his outstanding achievements have
given him another master status, that
of a world-class physicist in the ranking
of Einstein.

Similarly, people who become disfigured find, to
their dismay, that their condition becomes a master
status. For example, a person whose face is scarred
from severe burns will be viewed through this
unwelcome master status regardless of their occupa-
tion or accomplishments. In the same way, people
who are confined to wheelchairs can attest to how
their wheelchair overrides all their other statuses and
influences others’ perceptions of everything they do.

Status Inconsistency. Our statuses usually
fit together fairly well, but some people have a
mismatch among their statuses. This is known
as status inconsistency (or discrepancy). A
14-year-old college student is an example. So is
a 40-year-old married woman who is dating a
19-year-old college sophomore.

These examples reveal an essential aspect of
social statuses: Like other components of social
structure, our statuses come with built-in zorms
(that is, expectations) that guide our behavior.
When statuses mesh well, as they usually do, we
know what to expect of people. This helps social
interaction to unfold smoothly. Status inconsistency, however, upsets our expectations.
In the preceding examples, how are you supposed to act? Are you supposed to treat the
14-year-old as you would a young teenager, or as you would your college classmate? Do
you react to the married woman as you would to the mother of your friend, or as you
would to a classmate’s date?

Roles

All the world’s a stage

And all the men and women mevely players.
They have their exits and their entrances;

And one man in his time plays many parts . . .

(William Shakespeare, As You Like It, Act 11, Scene 7)

Like Shakespeare, sociologists see roles as essential to social life. When you were born,
roles—the behaviors, obligations, and privileges attached to a status—were already set
up for you. Society was waiting with outstretched arms to teach you how it expected
you to act as a boy or a girl. And whether you were born poor, rich, or somewhere

in between, that, too, attached certain behaviors, obligations, and privileges to your
statuses.

The difference between role and status is that you occupy a status, but you play a role
(Linton 1936). For example, being a son or daughter is your status, but your expecta-
tions of receiving food and shelter from your parents—as well as their expectations that
you show respect to them—are part of your role. Or, again, your status is student, but
your role is to attend class, take notes, do homework, and take tests.

Roles are like fences. They allow us a certain amount of freedom, but for most of us
that freedom doesn’t go very far. Suppose that a woman decides that she is not going to
wear dresses—or a man that he will not wear suits and ties—regardless of what anyone
says. In most situations, they’ll stick to their decision. When a formal occasion comes
along, however, such as a family wedding or a funeral, they are likely to cave in to norms
that they find overwhelming. Almost all of us follow the guidelines for what is “appropri-
ate” for our roles. Few of us are bothered by such constraints, for our socialization is
thorough, and we usually want to do what our roles indicate is appropriate.

What are your master statuses, and how do they influence your life? What is status inconsistency? What are roles?



Societies—and Their Transformation 99

The sociological significance of roles is that they lay out what is expected of people. As
individuals throughout society perform their roles, those many roles mesh together to
form this thing called society. As Shakespeare put it, people’s roles provide “their exits
and their entrances” on the stage of life. In short, roles are remarkably effective at
keeping people in line—telling them when they should “enter” and when they should
“exit,” as well as what to do in between.

Groups

A group consists of people who interact with one another and who feel that the val-
ues, interests, and norms they have in common are important. The groups to which we
belong—just like social class, statuses, and roles—are powerful forces in our lives. By
belonging to a group, we assume an obligation to affirm the group’s values, interests,
and norms. To remain a member in good standing, we need to show that we share
those characteristics. This means that when we belong to a group we yield to others the
right to judge our behavior—even though we don’t like it!

In the next chapter, we will examine groups in detail. For now, let’s look at the next
component of social structure, social institutions.

Social Institutions

At first glance, the term social institution may seem cold and abstract—with little rele-
vance to your life. In fact, however, social institutions—the standard or usual ways that
a society meets its basic needs—vitally affect your life. They not only shape your behav-
ior but even color your thoughts. How can this be?

The first step in understanding how this can be is to look at Figure 4.2 on the next
page. Look at what social institutions are: the family, religion, education, the economy,
medicine, politics, law, science, the military, and the mass media. By weaving the fabric
of society, the social institutions set the context for your behavior and orientations to
life. Note that each institution satisfies a basic need and has its own groups, statuses,
values, and norms. Social institutions are so significant that an entire part of this book,
Part IV, focuses on them.

Societies—and Their Transformation

The largest and most complex group that sociologists study is society, which consists of
people who share a culture and a territory. Society, which surrounds us, sets the stage
for our life experiences. The sociological principle is that the type of society we live in is the
Sfundamental reason for why we become who we are. Not only does our society lay the
broad framework for our behavior, but it also influences the ways we think and feel. Its
effects are so significant that if you had grown up in a different society, you would be a
different type of person.

Let’s try to understand how our society developed. Begin by looking at Figure 4.3
on p. 101. You can see that technology is the key to understanding the sweeping
changes that produced our society. Let’s review these broad changes. As we do,
picture yourself as a member of each society. Consider how your life—even your
thoughts and values—would be different as a member of these societies.

Hunting and Gathering Societies

The members of hunting and gathering societies have few social
divisions and little inequality. As the name implies, in order to survive,
these groups depend on hunting animals and gathering plants. In
some groups, the men do the hunting, and the women the gather-
ing. In others, both men and women (and children) gather plants, the
men hunt large animals, and both men and women hunt small ani-
mals. The groups usually have a shaman, an individual thought to be
able to influence spiritual forces, but shamans, too, must help obtain

What are the main characteristics of hunting and gathering societies?

@{Watch

Ways We Live

on mysoclab.com

As society—the largest and most
complex type of group—changes, so,
too, do the groups, activities, and,
ultimately, the type of people who
form that society. This photo is of Asa
Sandell, Sweden, and Laila Ali, United
States, as they fought in Berlin. What
social changes can you identify from
this photo?
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M Social Institutions in Industrial and Postindustrial Societies

Social
Institution

Family

Religion

Education

Economy

Medicine

Politics

Law

Science

Military

Mass Media

Source: By the author.

Social Structure and Social Interaction

Basic Needs
of Society

Regulate
reproduction,
socialize and
protect children

Concerns about
life after death,
the meaning of
suffering and loss;
desire to connect
with the Creator

Transmit
knowledge and
skills across
generations

Produce and
distribute goods
and services

Heal the sick
and injured,
care for the

dying

Allocate power,
determine
authority,
prevent chaos

Maintain social
order, enforce
norms

Master the
environment

Protection from
enemies,
enforce national
interests

Disseminate
information, report
events, mold
public opinion

Some Groups or
Organizations

Relatives,

kinship groups

Congregation,
synagogue,
mosque,
denomination,
charity, clergy
associations

School, college,
student senate,
sports team, PTA,
teachers’ union

Credit unions,
banks, credit
card companies,
buying clubs

AMA, hospitals,
pharmacies,
HMQOs, insurance
companies

Political party,
congress,
parliament,
monarchy

Police,
courts,
prisons

Local, state,
regional,
national, and
international
associations

Army, navy, air
force, marines,
coast guard,

national guard

TV networks, radio
stations, publishers,
association of
bloggers

Some Statuses

Daughter, son,
father, mother,
brother, sister,
aunt, uncle,
grandparent

Priest, minister,
rabbi, imam,
worshipper,
teacher, disciple,
missionary,
prophet, convert

Teacher, student,
dean, principal,
football player,
cheerleader

Worker, boss,
buyer, seller,
creditor, debtor,
advertiser

Doctor, nurse,
patient,
pharmacist,
medical insurer

President,
senator, lobbyist,
voter, candidate,
spin doctor

Judge, police
officer, lawyer,
defendant, prison
guard

Scientist,
researcher,
technician,
administrator,
journal editor

Soldier, recruit,

enlisted person,
officer, veteran,
prisoner, spy

Journalist,
newscaster,
author, editor,
publisher, blogger

Some Values

Sexual fidelity,
providing for your
family, keeping a
clean house,
respect for parents

God and the
holy texts such
as the Torah, the
Bible, and the
Qur’an should be
honored

Academic
honesty, good
grades,

being “cool”

Making money,
paying bills on
time, producing
efficiently

Hippocratic oath,
staying in good
health, following
doctor’s orders

Majority rule, the
right to vote as a
privilege and a
sacred trust

Trial by one's
peers, innocence
until proven guilty

Unbiased
research, open
dissemination of
research findings,
originality

Obedience; to die
for one’s country
is an honor

Timeliness,
accuracy, free-
dom of the
press

Some Norms

Have only as
many children as
you can afford,
be faithful to
your spouse

Go to worship
services, follow
the teachings,
contribute
money

Do homework,
prepare lectures,
don't snitch on
classmates

Maximize profits,
“the customer is
always right,”
work hard

Don't exploit
patients,

give best medical
care available

One vote per
person, be
informed about
candidates

Give true testi-
mony, follow the
rules of evidence

Follow scientific
method,

be objective,
disclose findings,
don't plagiarize

Follow orders, be
ready to go to
war, sacrifice for
your buddies

Be accurate,
fair, timely, and
profitable

food. Although these groups give greater prestige to the men hunters, who supply most
of the meat, the women gatherers contribute more food to the group, perhaps even four-
fifths of their total food supply (Bernard 1992).
Because a region cannot support a large number of people who hunt animals and
gather plants (group members do not plant—they only gather what is already there),
hunting and gathering societies are small. They usually consist of only twenty-five to

How do social institutions guide your behavior? How do they provide your orientations to life?



forty people. These groups are nomadic. As their food supply
dwindles in one area, they move to another location. They
place high value on sharing food, which is essential to their
survival. Because of disease, drought, and pestilence, children
have only about a fifty-fifty chance of surviving to adulthood
(Lenski and Lenski 1987).

As in the photo below, all human groups were once
hunters and gatherers. Until several hundred years ago,
these societies were common, but only about 300 remain
today (Stiles 2003). Some were wiped out when different
groups took over their lands. Others moved to villages and
took up a new way of life. The hunting and gathering
groups that remain include the pygmies of central Africa,
the aborigines of Australia, and various groups in South
America. With today’s expanding populations, these
groups seem doomed to a similar fate, with their way of
life disappearing from the human scene (Lenski and Lenski
1987; Bearak 2010).

Pastoral and Horticultural Societies

About ten thousand years ago, some groups found that they
could tame and breed some of the animals they hunted—
primarily goats, sheep, cattle, and camels. Others discovered
that they could cultivate plants. As a result, hunting and
gathering societies branched into two directions, each with
different means of acquiring food.

The key to understanding the first branching is the
word pasture; pastoral (or herding) societies are based on
the pasturing of animals. Pastoral societies developed in
regions where low rainfall made it impractical to build life
around growing crops. Groups that took this turn remained
nomadic, for they followed their animals to fresh pasture.
The key to understanding the second branching is the word
horticulture, or plant cultivation. Horticultural (or garden-
ing) societies are based on the cultivation of plants by the
use of hand tools. Because they no longer had to abandon an

area as the food supply gave out, these groups developed permanent settlements.
As shown in Figure 4.4 on the next page, the domestication revolution (the domestication

of animals and plants) transformed society. Groups grew larger
because the more dependable food supply supported more
people. With more food available than was needed for survival,
no longer was it necessary for everyone to work at providing
food. As a result, a division of labor developed. Some people
began to make jewelry, others tools, others weapons, and so on.
This led to a surplus of objects, which, in turn, stimulated trade.
With trading, groups began to accumulate objects they prized,
such as gold, jewelry, and utensils.

Figure 4.4 illustrates how these changes led to social inequality.
Some families (or clans) acquired more goods than others. This
led to feuds and war, for groups now possessed animals, pastures,
croplands, jewelry, and other material goods to fight about.
War, in turn, opened the door to slavery, for people found it
convenient to let captives do their drudge work. As individuals
passed their possessions on to their descendants, wealth grew
more concentrated. So did power, and for the first time, some
individuals became chiefs.

Societies—and Their Transformation

of Society

The First Social Revolution:
Domestication

(of plants and animals)

The Second Social Revolution:
Agricultural

(invention of the plow)

The Third Social Revolution:
Industrial

(invention of the steam engine)

The Fourth Social Revolution:
Information

(invention of the microchip)

The Fifth Social Revolution?:
Biotech

(decoding of human genome system?)

Note: Not all the world's societies will go through the transformations

m The Social Transformations
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shown in this figure. Whether any hunting and gathering societies

will survive, however, remains to be seen. A few might, perhaps kept
on small “reserves” that will be off limits to developers—but open to

guided “ethnotours” at a hefty fee.
Source: By the author.

woman of Botswana is fishing.
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How did social inequality emerge? How is it related to changes in society?
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m Consequences Agricultural Societies
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changed social life forever. Compared with hoes and digging sticks, using animals
to pull plows is immensely efficient. As the earth was plowed, more nutrients were
returned to the soil, making the land more productive. The food surplus of the
agricultural vevolution was unlike anything ever seen in human history. It allowed
even more people to engage in activities other than farming. In this new agricul-
tural society, people developed cities and what is popularly known as “culture,”
activities such as philosophy, art, music, literature, and architecture. Accompanied
by the inventions of the wheel, writing, and numbers, the changes were so pro-
found that this period is sometimes referred to as “the dawn of civilization.”

The social inequality of pastoral and horticultural societies turned out to be
only a hint of what was to come. When some people managed to gain control
of the growing surplus of resources in agricultural societies, inequality became
a fundamental feature of life in society. To protect their expanding privileges
and power, this elite surrounded itself with armed men. This small group even
levied taxes on others, who now had become their “subjects.” As conflict
theorists point out, this concentration of resources and power—along with the
oppression of people not in power—was the forerunner of the state.

Industrial Societies

The third social invention also turned society upside down. The Industrial
Revolution began in Great Britain in 1765 when the steam engine was first
used to run machinery. Just as the surplus in the new industrial society was
greater than anything that preceded it, so also was its social inequality. Thrown
oft the lands that their ancestors had farmed as tenants for centuries, people
flocked to the cities. Homeless, they faced the choice of stealing, starving, or
carning the equivalent of a loaf of bread for a day’s work. The wealth of some
of the men who first harnessed the steam engine and employed these desperate
workers outran the imagination of royalty.

The workers’ struggle for better conditions was long and brutal. Going on
strike was illegal, and during the early 1900s some U.S. strikers were shot by pri-
vate police and the National Guard. Against these odds, workers gradually won
the right to better working conditions. As industrialization continued, bringing
an abundance of goods, a surprising change occurred—the pattern of growing
inequality was reversed. Despite continuing inequality, today’s typical worker
enjoys a high standard of living in terms of housing, health care, food, mate-
rial possessions, and access to libraries and education. On an even broader scale
of growing equality came the abolition of slavery, the shift from monarchies to
more representative political systems, greater rights for women and minorities,
and the rights to a jury trial, to cross-examine witnesses, to vote, and to travel.
A recent extension of these equalities is the right to set up your own Internet
blog where you can bemoan life in your school or criticize the president.

Postindustrial (Information) Societies

If you were to choose one word to characterize our society, what would it

be? Of the many candidates, the word change would have to rank high. The
primary source of the sweeping changes that are transforming our lives is the
technology centering on the microchip. The change is so vast that sociologists
say that a new type of society has emerged. They call it the postindustrial

(or information) society.

Unlike the industrial society, which is marked by turning raw materials
into products, the basic components of the posindustrial society are informa-
tion and services. Few people produce anything. Rather, they transmit or apply
information to provide services that others are willing to pay for.

How did the agricultural revolution contribute to social inequality? How has social inequality decreased? How does it continue?
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The changes are so profound that they have led to a _fourth social revolution. The surface
changes of this new technology are obvious. Our purchases are scanned and billed in
some remote place. While we ride in cars, trucks, boats, and airplanes, we talk to people in
distant cities or even on the other side of the globe. We examine the surface of Mars and
probe other remote regions of space. We spend billions of dollars on Internet purchases.
Millions of children (and adults) spend countless hours battling virtual video villains.

Beyond such surface changes lie much more fundamental ones: The microchip is
transforming relations among people. It is also uprooting our old perspectives and
replacing them with new ones. In the Sociology and the New Technology box below,
we explore an extreme aspect of virtual reality.

New Technology
Avatar Fantasy Life: The Blurring Lines of Reality

issatisfied with your current life? Would you like to furniture. He pours his favorite drink and from his penthouse
Dbecome someone else? Maybe someone rich? You can. watches the sun setting over the ocean (Alter 2007).
Join a world populated with virtual people and live out Dutch met his wife, Tenaj, on Second Life. As courtships go,
your fantasy. theirs went well. Their wedding was announced, of course, and
Second Life and other Internet sites that offer an alternative about twenty avatar friends attended. They gave the newlyweds
virtual reality have exploded in popularity. Of the 27 million “resi-  real congratulations, in a virtual sort of way.
dents” of Second Life, 450,000 spend twenty to forty hours a Dutch and Tenaj have two dogs and pay the mortgage
week in their alternative life (Alter 2007; “Second Life . . .” 2012). together. They love cuddling and intimate talks. Their love life
To start your second life, you select your avatar, a kind of is quite good, as avatars can have virtual sex.
digital hand puppet, to be your persona in this virtual world. But Sue is not pleased that Ric spends so much time in his
Your avatar comes in just a basic form, virtual world. Sue feels neglected. She

although you can control its movements
just fine. But that bare body certainly
won't do. You will want to clothe it. For
this, you have your choice of outfits for
every occasion. Although you buy them
from other avatars in virtual stores, you
have to spend real dollars. You might
want some hair, too. For that, too, you'll
have your choice of designers. And
again, you'll spend real dollars. And you
might want to have a sex organ. There
is even a specialty store for that.

All equipped the way you want

also doesn’t appreciate Tenaj. Sue,
you see, is also Ric's wife, but in

‘ real life.

I [0 The whole thing has become

more than a little irritating. “I'll

try to talk to him or bring him a

drink, and he'll be having sex with

a cartoon,” she says.

The real life counterpart of
Tenaj, the avatar, is Janet, who
lives in Canada. Ric and Janet
have never met—nor do they
plan to meet. They haven't even

to be? : ’ ' talked on the phone as Ric and
Then it is time to meet other avatars, A scene from Second Life. Each image is an avatar, Janet—just a lot of sweet talking
the virtual personas of real-life people. a real person’s fantasy self. in their virtual world as Dutch and Tenaj.
As you interact with them in this virtual For gamers, the virtual always over-
world, you will be able to share stories, talk laps the real to some extent, but for
about your desires in life, and have drinks in virtual bars. You some the virtual overwhelms the real. A couple from South
can also buy property and open businesses. Korea even let their 3-month-old daughter starve to death while
Avatars flirt, too. Some even date and marry. they nurtured a virtual daughter online (Frayer 2010).
For most people, this second life is just an interesting game.
They come and go, as if playing Tomb Raider or World of For Your Consideration
Warcraft now and then. Some people, though, get so caught > How much time do you spend on computer games? Are you
up in their virtual world that their everyday life shrinks in appeal, involved in any virtual reality? Do you think that Ric is cheating on
and they neglect friends and family. For them, the virtual dis- Sue? Is this grounds for divorce? (One wife certainly thought so.
places the real, with the real fading into nonreality. She divorced her husband when she caught a glimpse of his ava-
Ric Hoogestraat in Phoenix, Arizona, operates his avatar, tar having sex with an avatar prostitute [“Second Life Affair . . ."
Dutch—a macho motorcycle man, who is also filthy rich—from 2008]). Other than the sexual aspect, is having a second life
the time he gets up to the time he goes to bed. Dutch visits really any different from people’s involvement in fantasy football?
his several homes, where he can lounge on specially designed (Keep in mind the term football widows.)

How does the microchip affect your life? How does it influence your views of life?
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Biotech Societies: Is a New Type of Society Emerging?

e Tobacco that fights cancer. (“Yes, smoke your way to health!”)

e Corn that blocks herpes and prevents pregnancy. (“Corn flakes in the morning—and
safe sex all day!”)

e Goats’ milk that contains spider silk to make fishing lines and body armor. (“Got
milk? The best bulletproofing.”)

e Part-human animals that produce medicines for humans. (“Ah, those liver secre-
tions. Good for what ails you.”)

e DNA that you can snap together like Lego blocks. (“Our BioBricks build better life
forms.”)

e Bacteria that excrete diesel fuel. (“Put our germ droppings in your gas tank.”)

I know that such products sound like science fiction, but we already have the goats that
make spider silk. Human genes have been inserted into animals, and they do produce
medicine (Elias 2001; Kristoft 2002; Osborne 2002). The snap-together BioBricks
should be available soon (Mooallem 2010). Perhaps one day, you will be able to design
your own bacterium—or elephant. We already have the bacteria that produce diesel fuel,
but it isn’t harvestable yet (Mooallem 2010).

The changes swirling around us are so extensive that we may be stepping into a new
type of society. If so, the economy of this new biotech society will center on applying
and altering genetic structures—both plant and animal—to produce food, medicine,
and materials.

If there is a new society—and this is not certain—when did it begin? There are no
firm edges to new socicties, for cach new one overlaps the one it is replacing. The open-
ing to a biotech society could have been 1953, when Francis Crick and James Watson
identified the double-helix structure of DNA. Or perhaps historians will trace the date
to the decoding of the human genome in 2001.

Whether the changes that are engulfing our lives are part of a new type of society
or just a continuation of the one before it is not the main point. Keep your eye on the
sociological significance of these changes: As society is transformed, it sweeps us alony with
it. The transformation we are experiencing is so fundamental that it will change even the
ways we think about the self and life. We might even see changes in the human species,
an implication of the Sociology and the New Technology box on the next page.

In Sum: Each society sets boundaries around its members. By laying a framework of
statuses, roles, groups, and social institutions, society establishes the prevailing behaviors
and beliefs. It also determines the type and extent of social inequality. These factors, in
turn, set the stage for relationships between men and women, racial-ethnic groups, the
young and the elderly, the rich and the poor, and so on.

Society is not stagnant, and you are affected directly by the sweeping historical
changes that transform it. On the obvious level, if you lived in a hunting and gathering
society you would not be listening to your favorite music, watching TV, playing video
games—or taking this course. On a deeper level, you would not feel the same about
life, have the same beliefs, or hold your particular aspirations for the future. Actually, no
aspect of your life would be the same. You would be