Lesson One: Module Introduction.

Introduce the subject of General Studies ‘A’ Level  - re-affirm the high success rate for 1998. Not only did this subject do extremely well, with 14 grade As and 15 grade Business Studies but it played a vital role in helping students get in to the university of their choice.

	General Studies ‘A’ Level Results 1998. 



	A
	B
	C
	D
	E
	N
	U
	Points Average.

	14


	15
	6
	0
	2
	0
	1
	7.8


Re-affirm that it is important to read the publications on the reading list. 

All students are to write all notes from each lesson and place in their General Studies ‘A’ Level folder.

How society is constructed. 

1. Groupwork: What are the key components of society?

2. Teacher: Draw large circle label,  “society.” Inside this large circle draw smaller circles label these; family, education, gender, ethnicity, geographical location, age, law and order, politics, health, etc. In the centre of the circle draw a small stick man. In one colour draw arrows impacting on him in another colour draw circles emanating from him.

3. Groupwork: does society mould the individual or do individuals constitute society - support with examples. For example look at the ways that the education system impacts upon the individual; walking on the left, hands up, detentions, authority etc. Is this in the person’s  (actor’s ) interest. Students give their answers and these are collated on the white board. 

4. Teacher led discussion ... “Is society in our interests.” Collate ideas on the white board, two columns in favour and against.

Lesson Two: How one’s self is created and mortified.

Last lesson we looked at the ways in which society impact upon the actor. In this lesson we are going to apply some sociological theory to the discussion. 

Draw an outline of the body - label this with the ways in which we create our self. For example hair, speech, clothing, mannerisms, make up, piercings, jewellery etc.

Ervin Goffman’s Asylums looked at the way that one’s self is mortified (changed) on entry to the mental asylum. The inmate is given a number, made to shower and disinfected, the head would be shaved, they would be made to wear the clothing provided. Autonomy is therefore taken away from the inmate and is transferred to the institution.

Groupwork: for the following institutions show how one’s autonomy is reduced and how one’s self is mortified. Is this functional or dysfunctional?

Collate ...

	Institution.
	Functional?
	Dysfunctional?

	Family
	Emotional support.
	Marital violence.



	Education
	Qualifications
	Is there a need for authority in education?

	Law
	Secure society.

Moral contract.
	Invasion of civil liberties?

	Religion
	Support / guidance.
	Inhibits.




Lesson Three: Brooklands Game.

One needs to emphasise that this game is not meant to hurt people - it is meant to show people how others perceive them. Need to be aware of students who may have problems with this exercise.

Each student is to write down a list of five adjectives that they personally feel best describes them.  

Then on card students are to write of statements like ...

person most likely to marry early.

Person most likely to pass all their ‘A’ Levels with good grades.

Person most likely to go to prison.

Person with the worse taste in clothes.

These are then taken in placed into a hat and the students then have to take one out, read it out then give it to the person they feel that it most applies to. At the end of the exercise some students would be invited to read out the ones that they were given, compared to the ones they had hoped for.

Homework: request that students read the local and national press and bring stories relating to Essex man and woman to lesson five. What is the story about? What language is used? What stereotypes are portrayed? 

Lesson Four: Commodity Fetishism.

Karl Marx argued that one of the defining traits of capitalism was the perverse desire to accumulate commodities. This he refereed to as Commodity Fetishism.

Teacher led discussion Q+A to be placed on the board...

Do you collect anything?

What commodities do you desire?

What does ownership of these commodities say about the person? E.g. affluence, teenage rebel, fashion, independence?

Are any of these intrinsically worthy / useless?

How does the media perpetuate commodity fetishism? (Security, sanitary, prestige, desirable.)

Media content analysis of TV adverts how do they sell the product. It may be of interest to note that many adverts bypass the product e.g. sell the sizzle when selling sausages. (One could not sell them by referring to ingredients!)

Lesson Five: Stereotypes - Essex Man and Essex Woman.

Good starting place is to collate two spider diagrams what is Essex man and woman. 

Collate newspaper articles from homework set in lesson three.

Talk about the recent TV programmes, Lakesiders and Southenders .. list some of the  real people from these programmes and discuss what characteristics the display, e.g. the woman in Lakesiders that is getting married appears to be a classic bubbly blond. 

What other regional characteristics are there?

Why to we feel a need to regionalise? Divide and rule?

Homework:  set three articles from reading list sources for the students to read and prepare a presentation to the rest of the group.

Lesson Six: Gender stereotyping. Hetrogays and glossy women. 

Presentations from students from previous homework. 

Give out handout. In groups students to read and annotate - what are the major issues.

Discuss feminisation of society.

Discussion ... In the world in which we now live men are redundant.

May wish to include; demise of heavy industry, automation, increase in functional single parent families, IT revolution.

Homework:  set three articles from reading list sources for the students to read and prepare a presentation to the rest of the group.

Lesson seven: Class.

Presentations from students from previous homework. 

Students to fill in the following using their preconceived ideas ...

	
	Working Class
	Middle Class
	Upper Class

	Male name
	
	
	

	Female name
	
	
	

	Food
	
	
	

	Drink
	
	
	

	Car
	
	
	

	Education 
	
	
	

	Aspirations
	
	
	

	Newspaper
	
	
	

	Holiday
	
	
	


Where did the students get their answers from. 

Are class divisions important? 

Is Britain a meritocracy where one can achieve via hard work?

Is the education system classless?

Is Parliament Classless?

Marx would argue that in essence there are only two classes, the Proletariat and the Bourgeoisie. One class is determined by ownership or non ownership of the means of production, land, factories, ideas. We are all members of the Proletariat and are therefor the subject class - we sell our labour to the Bourgeoisie in return for a wage which is unfair - we a re exploited - we have no power - Marx argued that the only influence the Proletariat have is to withhold  their labour. Is this an effective option in the 1990s?

Homework:  set three articles from reading list sources for the students to read and prepare a presentation to the rest of the group.

Lesson eight: Class.

Student presentations from previous homework. 

Class to class videos from IJS.

Teacher led discussion at end of video.

Homework:  set three articles from reading list sources for the students to read and prepare a presentation to the rest of the group.

Lesson Nine: Class Snakes and Ladders of Life.

Student presentations from previous lesson.

Homework  - finish off the snakes and ladders exercise to be handed in next lesson. If done well this should take some time - you may want the students to include something topical, they must research their points I do not want common sense ideas of the nature of society.

Students ...

Draw a grid 10x10. Number. 1-100. On reverse of paper draw the following..

	Bourgeoisie
	Proletariat

	Snake
	Ladder
	Snake 
	Ladder

	democracy
	ownership of media
	union power
	lottery

	joint stock companies
	manipulation of education
	Living conditions
	recreation

	unions


	nepotism
	lack of autonomy
	civil liberties


students to add more snakes and ladders for each. The size of these should reflect the level to which they impact upon life chances, e.g. the snake democracy for the bourgeoisie it could be argued is relatively small, as would be the lottery ladder for the proletariat.

The students should decide what the square 100 represents. Will the proletariat ever reach it? 

Students to include Hotspots - good and bad - lottery, cancer, inheritance - these can be specific to either group.

Lesson Ten: Brentwood for better, for worse. 

Take in snakes and ladders homework.

Draw a spider diagram - Brentwood in the centre. How can it be described / improved ?

What are it’s merits / demerits?

Homework: write a letter to Eric Pickles - from the student’s home address - not mentioning the school’s name - outline what needs to be done to improve Brentwood? Bring in next lesson.

Lesson Eleven: National Identity - articles from “This England.”

See IJS for articles - read debate - in groups discuss main / important issues. 

Collate.

Homework:  set three articles from reading list sources for the students to read and prepare a presentation to the rest of the group.

Homework No.2: each student to E-mail someone (ideally in a school / college / university) from the following countries. What are their views of the British identity? Culture? Politics? Democracy? Describe the typical British person. This is for the next lesson.

	Country
	Student responsible.

	1. France
	

	2. Germany
	

	3. Spain
	

	4. Denmark
	

	5. Ireland
	

	6. USA
	

	7. Canada
	

	8. Mexico
	

	9. Argentina
	

	10. Brazil
	

	11. Japan
	

	12. China
	

	13. India
	

	14. Thailand
	

	15. Goa
	

	16. Australia
	

	17. New Zealand
	

	18. Iraq
	

	19. Iran
	

	20. Zambia
	

	21. Chad
	

	22. Sudan
	


Lesson Twelve: Cool Britannia or Cold Britannia 

 The view from abroad.

Student presentations from previous lesson.

IJS has a good book for this lesson - it would be worthwhile getting hold of this.

Collate responses from E-mail messages that were sent as a result of the last lesson. 

On the white board create a global picture of “Britishness”. Students to copy this into their notes.

To what extent is this type accurate?

Homework: research into what they feel is the most important problem facing modern Britain.

Lesson Thirteen - What is wrong with Britain?

This lesson is all about the students exploring the nature of modern Britain. The students should arrive with prepared research as to what is the major problem facing modern Britain.. It may be of interest to ask the students where they got these ideas from as a way of defining who sets the agenda. For example if a student replies fox hunting is a major problem in Britain today this needs to be questioned. Also the students’ capacity to be selective and critically evaluative when dealing with data needs to be questioned.

The students’ replies need to be collated on the white board. Students would then be invited to solve some of these problems - what could be done (realistically) to overcome these problems?

Hopefully students will realise the complex inter-relatedness of a modern industrial society. Also they may realise the fact that some issues are essentially irresolvable - or, at least there is a lack of momentum from the powerful to initiate change.

Homework: write a letter to an MP of their choice - from the student’s home address - not mentioning the school’s name - outline what needs to be done to improve modern Britain? Make the letter reasonable / rationale. Use wording that will prompt a response i.e. not a typical teenage letter complaining about teenage issues! Bring in next lesson.

Lesson Fourteen - Does Britain pass the Democracy Test?

Take in homework from previous lesson. 

One could start this lesson by talking about the word democracy.

What does it mean to the students? 

Where does it originate from? 

What countries would they consider to be democratic?

Why?

Conversely which countries are not democratic?


Why?

Britain is described as a Representative Democracy. This is we are represented by MPs - the decisions that they make are in our interests - short or long term - parliament work on our behalf. 

Set the students into groups to critically evaluate this statement. They may wish to use copies of Sociology Review \ Politics review \ The Economist. 

Students to present their work to the whole class - main points to be recorded on the white board. - students to take these down.

Lesson Fifteen - Does Britain pass the Democracy Test?

In the previous lessons students were introduced to the concept of democracy. What we are attempting to achieve today is  a type of “objective” democracy test. Can modern Britain justifiably call itself democratic.

Draw the table below on the white board. The contents of which are all suggestions the students may wish to add others as indicators \ evidence of democracy.

It may be an idea to leave the table contents blank and see what the students come up with then suggest the following - or give a couple of prompts where needed.

	Indicator
	Evidence of Democracy
	Lacking democracy.

	Freedom of speech.
	Speaker’s Corner.
	The left are portrayed as loony. T. Benn for example is seen as “extreme.”

	Freedom of association.
	To a large extent achieved.
	Trade union legislation.

	Freedom of movement.
	Traditional frontiers are being removed.
	Stonehenge Summer Solstice. 

	Representative Parliament.
	It works - why fix it.
	Percentage of women \ ethnic groups \ working class? 

Composition of House of Lords?

	Independent Judiciary.
	Recently their have been cases where justice has been achieved - Bentley case.
	Is the judiciary subservient to the Government? Hindlay - a political football. The Kray twins - why is the surviving Kray still in jail- he was found guilty of one murder.

	Parliament scrutinises government.
	Prime Ministers Question Time.
	Was twice weekly now only once. Does New Labour bypass parliament?  Use of Spin Doctors \ Media?

	Free press.
	Anyone can set up a newspaper.
	Murdock’s media empire - the USA have restrictions about who owns their media. Murdock’s power to influence \ set the agenda?

	Society is inclusive.
	The Welfare State was established to enable a meritocratic \ inclusive society.
	“Breadline Britain” 11m people live in poverty. Percentage of working classes failing education each year?

	Justice prevails.
	Right of appeal. 

Legal aid.
	Legal aid has been severely reduced over the last five years. 

Notable cases where justice did not prevail.

	Rights are enshrined.
	One can find one’s rights in various customs \ conventions \ legislation common law.
	These rights are not protected. We do not have a written constitution.


Lesson Sixteen - The Role of the education system.

Brainstorm ...

1. Why do we educate?

2. Why was the education system established?

3. Does the education system accurately measure intelligence?

Functionalist theorists argue the following about the education system ...

Durkheim:

It is the moral glue of society it strengthens and bonds us 


together.

Parsons: 

It bridges the gap between the family and the workplace. 


The socialisation that we encounter in the education 


system is universalistic i.e., pertaining to society and 


places the socialisation that we receive in the family into 


context. It enables a meritocratic society be sifting, 


sorting and allocating certificates according to merit or 


intrinsic worth. It achieves this regardless of age, class, 


gender or ethnicity.

Neo- Marxism advocates the following ...

Bowles + Gintis
The education system shapes the individual into a 




subservient pliable person who will neatly fit the needs of 


industry. It achieves this via the Hidden Curriculum. The 



actor’s self is mortified. X ref Pavlov’s Dogs.

Althusser

the education is part of the Ideological State Apparatus - 



it is used to convey myths and false consciousness. For 



example Britain is a democratic meritocracy \ work hard 



and you will achieve.

Illich


The institutions and establishment within education 



prevents learning - for this to be achieved one must de-



school society and replace with skill exchanges and 



learning webs. 

Which of the above theorists best explains the education system in Britain? 

What would you do to improve the education system in Modern Britain?

Homework: Visit the Summerhill School Web site.

Lesson Seventeen The education system.
Summerhill.

Having visited the Summerhill School Web site for homework the students should arrive with ideas as to how the education system and education differ. One of the founding principles of Summerhill is it’s democratic nature. 

1. What rules would the group introduce if St Martin’s School was run according to Summerhill’s ways?

2. What sanctions would be introduced if these rules were to be broken?

3. What problems would be encountered?

4. What would happen to the League tables? Would this matter?

Another principle of Summerhill school is the fact that students only attend lessons if they so wish. 

1. What would happen if this rule were to be introduced at St Martin’s School?

Evaluate education at St Martin’s School...

	Indicator
	Needed?
	Do away with?

	Exam success
	
	

	Uniform
	
	

	Homework 


	
	

	Bells
	
	

	Authority \ discipline
	
	


Fill in the above table add to if necessary. Should prompt students into discussion as to the way in which education is transmitted in their current setting.

Lesson Eighteen: What makes an educated person?

See IJS for his OHPs on this subject.

Group discussion.

Second half of lesson set a past exam question. Students to work under exam conditions. Reiterate the need to produce a balanced argument that shows at least two sides to the question at hand.

Lesson Nineteen: Exam Question Debrief.

Go through the exam question from previous lesson blow by blow. Show the students how to write an informed discursive essay. Collate their good points. Show why some of the not so good points failed to score a grade. It is essential that students are dissuaded from using uninformed waffle in their answers - especially if this lends itself to racism or sexism as has been seen in the past. 

If time allows show how one could have used relevant articles from various publications from the reading list to illustrate the answer. 

If time allows get some past copies  from the library and set the students the task of finding articles themselves that relate to one or two past exam questions. This may get the students into the habit of reading more extensively.

Homework - students need to arrive for the next lesson with a report as to what they see as the most newsworthy even in the media at present. Each student must be prepared to give a two minute report (at least) in response to this. Their reports are to be written \ WP and should be given in at the end of the next lesson.

Lesson Twenty: the Major Issues.

The homework from the previous lesson was ... “students need to arrive for the next lesson with a report as to what they see as the most newsworthy even in the media at present. Each student must be prepared to give a two minute report (at least) in response to this. Their reports are to be written \ WP and should be given in at the end of the next lesson.”

This lesson will be spent going through the student’s responses. Collating them on the white board. - generating debate from the input. Getting the students to explore the issues relating to the stories. The following questions can be applied ...

1. Where is the story from?

2. What type of language is used? 

3. Why is the story of importance?

4. Who \ what dictates the relative importance of a news story?

5. Is the story of world significance? Why?

6. How does the issue affect us?

Lesson Twenty-one: The political Spectrum - an insight into politics.

In the previous lesson students were asked to comment as to what they thought were the main issues - you may wish to start off with what you consider to be the main political issues.

What are the student’s views as to politics? Collate on white board. - question their responses - especially “boring \ grey” as I feel that people are socialised to express this view and are therefore politically disenfranchised.

Explain that in political their is a Political Spectrum. Their are right of centre parties and left of centre. 

Draw a line from one side of the board to the other label the left, centre and right.

Ask the students to plot the following political groupings on the line. (Some may have no idea as to how to do this - ensure that everyone at least has a go)

Going from left to right the groupings are ...

1. Left wing anarchists.

2. Green.

3. Communists.

4. Militant.

5. “Old Labour”

6. “New Labour”

7. Liberal Democrats.

8. The Conservatives.

9. The National Front.

10. The British National Party.

11. Right Wing Anarchists.

Do not give them out in this order - do not worry about any other political group.

Talk about the policies that each party advocates.

Get the students to plot on the white board. Where they lie politically.

Homework read a newspaper.

Lesson Twenty-two: Politics Quiz.

The homework from the previous lesson was ... “Read a newspaper” Building on this go through the following quiz aimed at ascertaining the levels of political consciousness. (Answers correct August 1998.)
	Politics Quiz.

	1. Who is the PM?
	T. Blair

	2. Who is the leader of the Conservative Party?
	W. Hague.

	3. Who is the Leader of the Liberal Democrats?
	P. Ashdown.

	4. Parliament consists of two houses - name them.
	Commons \ Lords

	5. What does the word Parliament mean?
	Speaking place

	6. Who lives at 11 Downing Street?
	The Blaires

	7. Who is the Minister for Education?
	Blunkett

	8. Prior to the 1997 Election what % of MPs were women?
	6%

	9. What % of the wealth do the richest 1% of the population own?
	11%

	10. Name a component of the Welfare State.
	Education

	11. Who is the Speaker of the House?
	B.  Boothroyd.

	12. Who owns “The Sun?”
	Murdock.

	13. Who owns “The Times + The Financial Times?”
	Murdock.

	14. Name a pressure group.
	CBI. IOD.

	15. Name a trade union.
	NUT. NUS.

	16. Name three countries that the USA has economic sanctions against at present.
	Libya, Iraq, Cuba.

	17. Name three countries that the USA has bombed in the last year?
	Sudan, Afghanistan, Pakistan (a mistake)

	18. In which country does the European Parliament sit?
	Belgium.

	19. Give one pre - requisite for democracy?
	Freedom of speech, movement, association. Justice.

	20. What does the word democracy mean?
	People rule.


Homework: research a pressure group \ political group on the Internet.
Lesson twenty-three: Politics Quiz feedback.

After going through the questions from previous lesson I would expect to see some discussion as to why the students should be politically aware \ informed \ involved. To be politically apathetic is to be disenfranchised. One could propose a list of methods of involvement ...

1. Letters to MPs.

2. Letters to Ministers.

3. Letters to the Prime Minister.

4. Joining pressure groups.

5. Petitions.

6. Writing to newspapers.

7. to busses in London last year.

8. Direct action, throwing eggs, paint, chaining to parliament’s railings.

9. Political stunts to gain media attention e.g. the disabled handcuffing themselves Peaceful non co-operation. Ghandi.

Students to present their finding from previous homework. 

What groups did they research?

What methods do they advocate?

What successes have they had?

What determines success \ failure?

Students to fill in end of topic review. Ask students to be as honest as possible.  General discussion as to the merits of General Studies ‘A’ Level and how useful it has been in helping previous students at St Martin’s School in achieving their university places.


Argument B.





An informed conclusion drawing together the main points of the answer. Showing the examiner that one has understood the question and has directly answered it.





An analysis of the two using contemporary informed examples.








Argument A.











